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PREFACE

The Institute of Adult Education (IAE) intends to empower the
youths and adults to study successfully; live a better and acceptable
life and become responsible citizens. Teaching of life skills in
secondary education through the alternative pathway is a strategy
towards achievement of this intention. This Framework is prepared
as a tool to provide general directives concerning the practice of

life skills teaching and learning in the Programme.

The Framework explains the rationale for having life skills
component in this programme. It also defines life skills areas,
their distribution across stages, teaching and learning modes and
methods of assessment. Moreover, the Framework informs the
development of life skills teaching and learning materials and the

development of life skills among the youths.

Dr. Naomi Katunzi
Chairperson-Governing Council
Institute of Adult Education
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1.0 LIFE SKILLS IN ASEP

1.7 Introduction

Life skills are increasingly being recognized as important elements
in different educational programmes especially those designed for
youths. They are perceived to be necessary for secondary education
learners througil ASEP in Tanzania. This chapter introduces the
concept of life skills and life skills education, and it highlights the

importance and objectives of life skills education in ASEP.

1.2 Meaning of Life Skills

Life skills are generally understood as social and behavioural
abilities that enable an individual to successfully live a fruitful life.
They are learned through practice and include knowledge, skills,
and attitudes an individual need to develop healthy identities at
self and as a part of a group and make responsible and caring
decisions. UNICEF defines them as “a behaviour change or
behaviour development approach to address a balance of three
areas: knowledge, attitude and skills”. World Health Organization
(WHO) defines life skills as “the abilities for adaptive and positive
behaviour that enable individuals to deal effectively with the
demands and challenges of everyday iife”. They are those skills
which "enable individuals to translate knowledge, attitudes and
values regarding their concerns into well informed and heélthy
behaviours.



1.3 Rationale of Life Skills in AEP

The current generation is growing up in a complex world where
they are ultimately required to take charge of their own future
and the future of their children. Youths and young adults need
to have skills on how to make informed choices and transform
to characters who are empowered with knowledge, skills, and
attitude to navigate challenges and become successful in education
and labour market. While life skills are important for everyone,
adolescents and the youths are internationally recognised as “at
risk group” International frameworks such as the Sustainable
Development Goal (SDG) number 4 — emphasized on quality
education provision that include addressing causes of school drop-
outand gender disparities such as early and unintended pregnancies,
gender based violence and gender discrimination. Goal number 5
reemphasizes on reducing gender inequality through empowering
girls in their communities, improving their prospects, income, and
engagement like boys; promoting attitude and values that support

gender equality and challenge gender norms.

Life Skills Education has been emphasized in Tanzania Education
and Training Policy (2014) and Education Sector Development Plan
2016/17 — 2020/21 for Tanzania mainland through emphasizing on
fostering among learners a sense of self-confidence, tolerance, and
high respect for all people irrespective of race, gender, geographical

location, and disabilities.




[

Since 1975, the IAE has primarily been kin in implementing
Tanzania’s programme of secondary education through alternative
pathway and build great experiences on challenges that the
youths and adults have faced and collected lessons on curriculum
integrating life skills education. It has been recognised that the
AEP’s enrolled youths and adults have diverse life and learning
challenges that needs extensive/improved contextual set of skills to
address and support this group. Majority of the learners in the AEP
are in transition from early adolescence to adulthood; their study
environment accommodates learners of varying ages, societal
roles, and high-risk behaviours. Life skills are substantially needed
in protecting and empowering these futur'e promise holding groups

to make them productive members of their society.

AEP beneficiaries continuous monitoring and evaluation reports
revealed that intrapersonal skills, inter-personal skills, cognitive
skills, sexual and reproductive health education, ethical and moral

education, and leadership skills are among key set of skill demand.

1.4 Objectives

The objective of life skills education in AEP is to enable the
learners to overcome the challenges of life with confidence and
courage to achieve successful learning and living. Specifically, life
skills education provides them with

i) Self- awareness (self-management, manage self-emotion,

dealing with risk situations, and live healthy life.

1) Social-awareness (interact/live with others-dealing with peer

pressure)




iii) Self-efficacy (be empowered to ‘make informed decisions
and appropriate choices, conduct accepted behaviour in the

society, acquire leadership skills, among many).

1.5 Theoretical Framework Underpinning AEP Life Skills -
Education

~ The AEP’s Life Skills education is built on two main

theories: Adult Learning Theory and Positive Youth

Development Theory.

1.5.1 Adult Learning Theory

The theory was developed by Malcolm Knowles in 1968.
Adult Learning Theory or andragogy explains how adults learn
differently from children. It aims to show how adult learning is
distinct and identify the learning styles which suit them best. Life
Skills in AEP’s will align with the core objective of the strategy of
supporting youths and adults. As such, these life skills are designed
to accommodate principles of adult learning such as:

i) Participatory: participants have contribution on skills they
need to work on mostly;

ii) Active: applies brainstorming, case studies, role play, and
discussion to engage learners more than long lectures;

iii) Experience-based: practice, practice, practice!

iv) Reflective: provides learners time to process and reflect on
what they are learning;

v) Respect the Learner’s Experience: provides chances to
learners to share their ideas and experiences;

vi) Goal-focused: engage learners so that they can translate
and connect what they learnt to the larger of Adult Learning
Pathways initiative;



1.5.2 Positive Youth Development Theory

The Youth Development Framework is adapted from USAID
“Youth Power’s Positive Youth Development” (PYD). The PYD
approaches build skills, assets, and competencies; foster healthy
relationships; strengthen the environment; and transform systems.”
so that youths are empowered to reach their full potential. This
framework emphasizes that, for youth interventions to achieve a

desirable outcome “Asset”, “Agency”, “enabling Environment”

and “Contribution” are paramount indicators.

i) Assets: requires availability of necessary resources and skills
to achieve desired outcomes. ASEP’s’ Life skills education is
an asset that provide its beneficiaries “skills and support” to
refocus, challenge gender norms, and achieve their goals.

ii) Agency: Requires the Youth to have abilities to employ their
assets and aspirations to make their own deciSions about their
lives and set their own goals, finally to put the goals into
actions to achieve desired outcomes without fear of violence
or retribution. ASEP’s Life Skills build on this indicator of
“Agency” through providing leaners with empowerment
through skills, knowledge and relevant information obtained in
self modules that necessitate necessary changes in their lives
and the life of others.

iii) Enabling Environment: It requires to ensure that, youths are
surrounded by an enabling environment that maximizes their
assets, agency, access to services and opportunities, and ability
to avoid risks, while promoting their social and emotional
competence to thrive. ASEPs provide youths and adults with an
alternative learning opportunity, facilities, cognitive and non-

cognitive (life skills) skills to resiliently achieve their future

6




éoals. Trusted adult guidance and counselling, and trained
teachers are also available to support enabling environment for
learners.

iv) Contribution: ensures that youths are encouraged, recognized
and are able to be involved in and lead through various channels
as a source of change for their own and their communities’
positive development. ASEP’s life Skills provide youths and
adults with opportunity to practicing the skills they learn to
make positive changes in their lives and the community at

large including care of their children.

1.5.3 A Model Supporting Provision of Life Skills in ASEP

Programme

This model is constructed to represent the main components to
be considered during the provision of the life skills education in
ASEP programmes. The model is a useful tool to AEP beneficiaries
to decide which set of life skills should be learned by the AEP
learners. The model (Box 1) identifies a core set of life skills for
the promotion and wellbeing of AEP learners. Developing new
skills is initially difficult and requires a great deal of perseverance
and support. Many practice sessions need to be set up to master a
skill. In addition, each learner must have opportunities to receive
feedback and reflect on how to improve their newly acquired
skills. Box 2 represents the entire implementation of Life skills
education programme whereby educators and -facilitators must
build trust and provide a non-threatening environment. The model

asserts that if youths are provided with the opportunity to learn




skills in a supportive environment, they can confidently manage
their lives in a positive manner while serving as valuable resources
to their friends, families and community. Since life skills lcads to
behavior change in real life situations, the surrounding community
also needs to be sensitized so that they can reinforce the positive
behavior of youth. However, Box 3 identifies how life skills
have been developed. Life skills activities provide opportunities
to understand and assimilate information and to reflect on one’s
beliefs and attitudes. Activating methods help AEP learners to
share experience and practice skills thus linking with their daily
lives. These efforts, when encouraged in a supportive environment
leading to changes in behaviour.
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Programmes

Box 1

Box 2

Core life Skills

« Social awareness

« Problem of Solving

« Decision -making

« Critical thinking

« Creative thinking

« Communication

« Skills

. Interpersonal skills

« Self - awareness

« Empathy

. Coping with stress

. Coping with
emotions

Supportive enviroment

« Motivation

. non-threatening environment

. Sensitized sorrounding
community

. guidance and counselling

Figure 1: Model for Supporting Provision of Lite Skills in ASLP

Box 3

Activating methods

. Promoting cooperative
leaning

. use of illutrative store
group tasks

. Introducing collaborative

« Introducing collaborative
group tasks

. Use of new technology

« Defining learners’
responsibility

Impact

. Batter health

. Safe lifestyles

. Empowements

. Self understandimg
. Self confidence

. Right decisions

. Self esteem

. Self-control

. Cope with situation

-




2.0 STRUCTURE OF LIFE SKILLS

2.1 Introduction

This chapter presents AEP’s core life skills domains to be focused,
dosage, session meetings, (their distribution across the programme)
and time allocated. In addition, the chapter presents life skills
pedagogy, and assessment. k o

2.2 Life Skills Key Domains

The ASEP’s Life Skills Education focuses on three key
domains: self-awareness, sociél-awareness and self-efficacy.
The key domains will be built to learners through several life
skills competencies and demand driven healthy, gender and
environmental information. As such the development of life skills
modules will focus on six key areas such as Self-Awareness to
* achieve intrapersonal skills necessary for an individual reflections
and change; and Social Awareness to achieve inter-personal skills:
where an individual effectively interact with others. The two first
key domains will be learnt at Stage I of the ASEP programme. The
last domain is Self-Efficacy which aims at achieving an individual
level of empowerment to have cognitive skills such as self-control,
manage self-emotion, decision making, dealing with risk situations
(Problem solving), critical thinking, etc. and this Domain will be
implemented in Stage II of the Life Skills module structure.

The domains will build on competencies for leaners to dwell into
other key areas that showed specific skills demand in supporting

learners to deal with their daily experiencing challenges. These
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areas include sexual and reproductive health education, gender and
environment, ethical and moral education, and leadership skills.
These contents will be learnt at Stage II. The three domains are
critical in youths and adults lives for enabling them to thrive in

learning journey and in life.
2.3 Dosage

In ASEP programme, the Life Skills education has twoistages;
Stage I equivalent to Form 1 and II iﬁ formal system ahd Stage 11
equivalent to Form III and IV. The competences of Life Skills in
ASEP programme will be facilitated in a continuing manner. A full
benefiting learner will receive a total of 36 sessions per year (Stage
[ and II) and a total of 72 sessions for completion of their ASEP

programme.
2.4 Session Meeting and Time Allocation

In every week of study, a single period of one hour will be allocated
for Life Skills. A learner will be advised to use more time to-study
privately by interacting with the module content in addition to
facilitators support through centres-based on Life Skills session

facilitation.

11




3.0 TEACHING AND LEARNING OF LIFE SKILLS

3.1 Life Skills Delivery Modes

Life Skills are developed not only in classroom context but also
outside classroom through sports, peer group activities, guidance
and counselling, just to mention the few among many. Life Skills
scssions will be in the centre’s academic schedule where the
facilitators will reinforce self-learning materials’ contents during
the session. While some learners will choose to learn independently
through open and distance learning (ODL) while others will attend

normal classes.

3.1.1 Teachers professional development on life skills

Qualified facilitators willbe recruited to teach Life Skills. Facilitators
will be trained on Life Skills along with other academic subjects
once a year. They will be provided with coaching through quality
assurance designed tool that provides opportunity for constructive
feedback and improvement. Classroom observation tool shall be as
part of assessing and support teachers’ competencies in facilitating
Life Skills education.

3.2 Medium of Instruction

The medium of instruction for Life Skills will be Kiswahili. The
~ language is proposed because many interactions and experiences
of Tanzanian yoﬁths and adults are in Kiswahili context and
the society in which they live speaks Kiswahili. Life Skills are

effectively built in the supportive, safe, and comfortable context.

12




3.3 Assessment Methods
To ensure that learning is taking place. two types of assessment shall

be conducted: diagnostic assessment and continuous assessment.
Assessment shall be conducted in the whole course of learning. It
involves actual life practices or task-based practice assignments
and competence refection in each topic.

Since it serves as supportive to successful learning of sccondary
cducation subjects, and duc to the nature of Life Skills, the
component will not involve written cxaminations. Neither will it
be meant for certification. Only a general teaching and learning
achievement report will be provided by filling in a special report
form that will be desi gned.

In Life Skills, assessment will be conducted by both learners
and facilitators. The learner will conduct self-assessment aimed
at reflecting on his or her learning needs and learning progress.
Through this assessment, he/she wil] make self-reflections regarding
what he/she has learnt and 1dentify strengths and weaknesses for
improvement. Reflective portfolio will be used by the learners and
will be submitted to the learning centre coordinator who wil] assess
them under pass or fail basis.

13



4.0 LIFE SKILLS TEACHING AND LEARNING
MATERIALS

4.1 Introduction

The main teaching and learning materials of Life Skills in AEP
learning centres are learner’s module, facilitator’s guide and other
reference materials. This chapter describes these three tools, 1.e.

learner’s module, facilitator’s guide and other reference materials.

4.2 Learner’s Module

Every learner will have access to a learning module prepared
purposively to be used by the learner. The material has got
descriptionns and learning tasks, including reflections and exercises.
A learner will be free to learn any Life Skills at any time depending
on his/her need by using the module. However, for the purpose of
classroom teaching and learning, Life Skills contents are organized

in a sequence that enables the facilitator to follow accordingly.

4.3 Facilitator’s Guide

The facilitator will use facilitator’s guide in addition to learner’s
module. The teaching/learning content that build required
competencies in the guide is organized in the same sequence as it
is in the module. The facilitatcr will need to consider all the tasks

and procedures prescribed in the guide.

In some instances, the facilitator may replace some recommended
tasks and procedures. He/she may also attempt to add more or
reduce some tasks or procedures as he/she may find it appropriate

for effective learning process.

14




Sl

SIoUIRY] e
Ajunuurod
pue
‘Apruuey  I1ayl
01 Appanisod )
nqLIuod
o1 ssassod Aayy
jeqy sjusje; og1] Apireay oI
pue ‘syiSusys ‘nosiad ojqisuod;al
spdeaq Hsla ‘sonquye | pue. 191 3q
aYym e | uonednod( e oamisod | e oq  ‘uoneriis
SUOTIeNIIS 2In309] oquosap | ysu ym  Jurop
ojdweg e | pojenoung e | UBO IOWEW YL ‘suonows ofeuuw
190USHIOA o | SIOMSUE pUE "GHOM-TIUUL JUAUIST LU
snpow uonsond) e aAeq %oﬁ, je) -J]9s  ‘90uUdpHL 09
sjuowIuSIssy e | S[[D[S 9JIT e |  UOISSNOSIP ,ﬂ%g J1as pue. ) J1s mous
Gurpuejsiopun Guipnjour D
uonen[eAd syeyo dif] e dnoud Jpos jo (59000 € OAT] 01
[euosiod e suad posnood e | asuos Suons © | sy _._coﬁoa.w.m:: ‘SsouaIEME
UOBAISSqQ e IONIBIN e Apmys o9se)) e | pjinq SIOUIRIT e porddy -JI9S 1
S[eLI3IBIAl saudjoduro))
SpoyIsiAl Sugured | AWOINY S[IMS UIBUIO(]
JUIIUSSISSY - | /BUIYIBA, Adoepagd Suruaed oIy oyrdadg SIS AT | “ON

M XTHLVIA INANSSASSY ANV AD0DOVAHE ‘SHONILAJINOD STIDIS HAI'T 0°s

+



91

“Aunwiwod
)

ur pue ‘swoy
1 uonenys
101[Ju0d

pue  pagreyo
Ajreuonowa
Ul [0)UO0d-J[os
ajexnsuowap
pue
InOIARYaq I3y}
Sunengal

ur  sonbruyooy
donorad

dIe $d01040
[eINOIARYDQ
deudordde
1eyMm
puejsiopun




L1

suad SIOMSUE pue pue SOAI] 1oy} vuamooom 1oNpuod
ur S321070 ‘K1IATIROID
orjopIod REM B A} uopsond) e | - " ne‘ mmr e ——
sjuomu3ISS Y S[OPON UOISSNISIP pue SUOISIPAP syendordde
uonen[eas sdipo dnoi3 pawLoyul pue  SUOISIOSP
[euosiod O9PTA posndo e oyew pauLiojur  oyew Kaeouyyo
UONRAIISqQ) saIN191d Apnis ase)) e | ueo siowWeo] uo s[ys parddy e | - JI°S
"SI9Y10 pue
JIesIay,/wry
usaM19q
3o open
S enodau
oo +| 9 61148 0
wE:Q A1015 o mea oanedou
JISIA ofeurvw ‘u SIS
SpIeoq :E:ﬁ:uo@ ® | onesIuNWWoOd uonenogdou
IMYM 21N109| RINEREINE) pue  SUOISIOOP
suornens pajemodung e dojanap pouLiojul
ordweg SIoMSUR pue ued  sIoued] oyew  ‘aimssord
JOOUSHIOM uonsong) e "SI0 YIIM 10d dFeuew
o1j0I0g Smnpow HOISSNOSIP OAI[  joRIdIUI ‘uUOHEIIUNUILIOD
sIuowuSISsy STIIS 91T " dnois o wew O s s
: ’ : jelpy SIS SI9YIO UM OAT]
uopen[eAd syreyo dif pasnood e | euosiadioyur [y ssa0ons
[euosIdg suad 1o3yeads Adde SIS | ssouareme
uoneAIdsqO INIBN 1SoN0) e | ued SIOWIBYT] 30| parddy | - [eog

3




81

-3uo] e pping -aanssaid
ues swoues] e| 199d  2anesSou
WO0219AQ
‘SInoIAeYaq
yireay "suonnjosal
saonoeld pue 101JU0d
suondoorad pue Suipos [eod
uo  soSueyo | ‘SHIYS diysiopes)
sjensuowap Sunjiomprey
‘saouatradxo Suipnpour  spom
‘soAnoadsiad je [nJssaoons aq
1oy areys pue | 03 S[s parddy
‘JUSUIUOIIAUD
pue  ‘1dpusn JUOWIUOIIAUS pue
‘qiresy Iopuss  ‘yieay
aAanonpoidax aAnonpoiada
' Jenxos [enxas uo
0) pajepar | SIS Suwipnpour
Ioyew 303[qns . JUSWIUOIIAUD
Sy pue  s1doouod ey
SMYM S asA[eue pue ojdoad 1oyyo
- suonemIs [eIUOWINSI ], Afeonuo | YUM pue  [9A9]
ojdweg Suippe) K101 ued  SIOUIRYT e | [ENPIAIDUL 1e
1O0USHIO M HSIA I Appesy A1
o *A39120s 2y} 0} s[ys panddy
Jnpow uonednooQ ur moreyaq
SIS 9317 2In399] paidaooe ‘K19100s
sueyd dig pojenjoung ajeNSUOWIP oyl Ul Inoiaeyaq




61
Jo  spuewdp
judswdojaAop
[e1oos
-oyoAsd pue . ‘wisporned
‘[e2TUIOU0I3 pue ‘Kirekor
‘estsAyd ‘aurpdiosip
ayy  yoddns -J[9S S1ENSUOUWIIP
pue ‘saonoexd ‘Kyruewany
ar1eOp[IYd yum s1oyj0
ajqeidadoe eon  ‘AuiSour
Jlensuowop Suronoead
ugd  SIOUILd] Surpnpour
s1ayjo yean K Audoun
[reonayredwd S)e1SUOWSP
pue wres) 0 SIS
ap jo wued AN porddy
o9q ‘sojdwexs
Aq Suipes ‘aouepind
‘SuoIN[osal pue 2I1B0P[IYD
PIJuod  ‘su uo s[iys parddy
onedunuuod
QANDIYJO (019 ‘Ayyedwd
ut saniqe Fuimoys
JjenSUOWIP pue SIOYI0
pue yiom ynm uonerasdooo
1e SIOYI0 Yum pliomuredy
digsuoneras ‘Quawadeuew

I19ad uL)

sun  ‘ANAREaId

Ll




0¢

“aj1p d1qnd
pue  ojeaud
ur  Kudaur
pue  ‘Ajeko]

‘wsnorned

‘Kyuewny
jo Jsuas
€ dJensuowop

pue
puejsiopun
ued  SIOUIBY]

1X0JU09
1uowkoydua
pue
[enpialpur

1e sjud
wysidwosoe
pue SoIY19
‘uorje[aI yIom
uoxns e prinq
pue SIS
Aupqeforduo
Jjer)suowap
ued  SIouleo]

UQIP[IY J19T))

LS.




—

REFERENCES ‘

Frederick, T,, Gaetz, S., Karababow, J., Kidd, S., & Slesnick, N. (2018).
Mental Health & Addiction Interventions for Youth Experiencing
Homelessness: Practical Strategies for Front-line Providers. Available
online here.

21







