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PREFACE

The Instittrtc of Adult EdLrcation (IAE) intends to empower the

youths and adults to study successfully; live a better and acceptable

lif'e and become responsible citizens. Teaching of life skilrs in
secondary education tlrrough the alternative pathway is a strategy

towards achievenrent of this intention. This Framework is prepared

as a tool to provide gencral clirectives concerning the practice of
life skills teachirrg and learning in tlte Programrne.

The Framervork explains the rationale for having rife skills
component in this programme. It also defines lif'e skills areas.

their distribution across stages, teaching and leaming modes and

methods of assessment. Moreover, the Framework informs the

development of lif'e skills teaching and learning nrareriars and the

developnient of [ite skills among the youths.

Dr. Naomi Katunzi
Chairperson-Governing Cou ncil

Institute of Adult Education
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bee.n acc_omplished 

$1ough the efforts from difTerent experts in
their different.capacities within the IAE. The IAE Manalement
profoundly acknowledges thern all for their valuable deiotion,
commitment, time, and energy. It is indeed impossible to mention
all ofthem individually but intense acknowledgements are extended
to them in the development of this document.

Furthermore, the IAE- Management extends sincere appreciation
lo_lhg__\tinistry of Education, Science and Technofoly through
SEQUIP project for financial support which has enabied smooth
accomplishment of this Framework.

The cordial gratitude is extended to all individuals who in one
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present form. Thank you all.
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Director
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1.0 LIFE SKILLS IN ASEP

1.1 {uatrod&ctiom

Life skills are increasingly being recognized as important elements

in different educational programmes especially those designed for

youths. They are perceived to be necessary for secondary education

learners through ASEP rn Tanzania. This chapter introduces the

concept of life skills and life skills,education, and it highlights the

importance and objectives of life skills education in ASEP.

1.2 Meaning of Life Skills

Life skills are generally understood as social and behavioural

abilities that enable an individual to successfully live a fruitftil life.

They are leamed through practice and include knowledge, skills,

and attitudes an individual need to develop healthy identities at

self and as a part of a group and make responsible and caring

decisions. UMCEF defines them as "a behaviour change or

behaviour development approach to address a balance of three

areas: knowledge, attitude and skills". World Health Organization

(WHO) defines life skills as "the abilities for adaptive and positive

behaviour that enable individuals to deal effectively with the

demands and challenges of everyday iife". They are those skills

which'enable individuals to translate knowledge, attitudes and

values regarding their concems into well informed and healthy

behaviours.
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1.3 Rationale of Life Skills in AEP

The current generation is growing up in a complex world where

they are ultirnately required to take charge of their own future

and tfie futurc of their children. Youths and young adults need

to havc skills on horv to rnake informed choices and transform

to cftaracters who are empowered with knowledge, skil}s, and

attitude to navigate challenges and become successful in education

and labour market. While life skills are important for everyone,

adolescents and the youths are internationally recognised as "at

risk group" International frameworks such aS the Sustainable

Developrnent Goal (SDG) number 4 - emphasized on quality

education provision that include addressing causes ofschool drop-

out and gender disparities such as early andunintendedpregnancies,

gender based violence and gender discrimination. Goal number 5

reemphasizes on reducing gender inequality through empowering

girts in their communities, improving their prospects, income, and

engagement like boys: promoting attitude and values that support

gender equality and challenge gender norrns'

Life Skills Education has been emphasized inTanzaniaEducation

and Training Policy (201 4) and Education Sector Development Plan

2016117 _ 2AZ0l2l for Tanzania mainland through emphasizing on

fostering among learners a Sense of self-confidence, tolerance, and

high respect for all people irrespective ofrace, gender, geographical

location, and disabilities.
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since 1975, the IAE has primarily been kin in implementing
Tanzania's programme of secondary education through alternative
pathway and build great experiences on challenges that the
youths and adults have faced and collected lessons on curriculum
integrating life skills education. It has been recognised that the

AEP's enrolled youths and adults have diverse life and learning
challenges that needs extensru,e/improved contextual set of skills to
address and supporl this 

-eroup. Majority of the leamers in the AEp
are in transition from early adolescence to adulthood; their study
environment accommodates leamers of varying ages, societal

roles, and high-risk behavrours. Life skills are substantially needed

in protecting and empou'errng these future promise holding groups

to make them productive members of their society.

AEP beneficiaries continuous monitoring and evaluation reports

revealed that intrapersonal ski11s, inter-personal skills, cognitive
skills, sexual and reproducrir,e health education, ethical and moral
education, and leadership skills are among key set of skill demand.

1.4 Ob.iectives

The objective of life skills education in AEp is to enable the
learners to overcome the challenges of life with confidence and
courage to achieve successful learning and living. Specifically, life
skills education provides them with

i) Self- awareness (self-management, manage self-emotion,

dealing with risk situations, and live healthy life.

ii) social-awareness (interact/live with others-dealing with peer

pressure)
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iii) Self-efficacy (be empowered to make informed decisions

and appropriate choices, conduct accepted behaviour in the

society, acquire leadership skills, among many).

1.5 Theoretical Framework Underpinning AEP Life Skitls

Education

The AEP's Life Skills education is built on two main

theories: Adult Learning Theory and Positive Youth

Development Tlieory.

1.5.1 Adult Learning TheorY

The theory \\as developed by Malcolm Knowles in 1968.

Adult Learning Theory or andragogy explains how adults learn

differently' tiom children. It aims to show how adult leaming is

distinct and identiti, the learning styles which suit thern best. Lifc
Skills in AEP's ii.i11 align with the core objective of the strategy of
supporting youtlis and adults. As such, these life skills are designed

to accommodate principles of adult learning such as:

i) Participatorl': participants have contribution on skills they

need to s'ork on mostly;

ii) Active: applies brainstorming, case studies, role play, and

discussion to engage leamers more than long lectures;

iii) Experience-based: practice, practice, practice!

iv) Reflective: provides learners time. to process and reflect on

what they are learning;

v) Respect the Learner's Experience: provides chances to

learners to share their ideas and experiences;

vi) Goal-focused: engage learners so that they can translate

and connect what they learnt to the larger of Adult Learning

Pathways initiative:
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1.5.2 Positive Youth Development Theory

The Youth Development Framework is adapted from USAID
"Youth Power's Positive Youth Development" (PYD). The PYD
approaches build skills, assets, and competencies; foster healthy
relationships; strengthen the environment; and transfolm systenls."
so that youths are empowered to reach their full potential. This
framework emphasizes that, for youth interventions to achieve a
desirable outcome "Asset", "Agency", "enabling Environment"
and "Contribution" are paramount indicators.

i) Assets: requires availability of necessary resources and skilts

to achieve desired outcomes. ASEP's' Life skills education is

an asset that provide its beneflciaries "skills and support" to

refocus, challenge gender norrns, and achieve their goals.

ii) Agency: Requires the Youth to have abilities to employ their

assets and aspirations to make their own decisions about their

lives and set their own goals, finally to put the goais into

actions to achieve desired outcomes without fear of violence

or retribution. ASEP's Life Skills build on this indicator of
'oAgency" through providing leaners with empowement

through skills, knowledge and relevant information obtained in

self modules that necessitate necessary changes in their iives

and the life of others.

iii) Enabling Environment: It requires to ensure that, youths are

surrounded by an enabling environment that maximizes their

assets, agency, access to services and opportunities, and ability

to avoid risks, while promoting their social and emotional

competence to thrive. ASEPs provide youths and adults with an

alternative learning opportunity, facilities, cognitive and non-

cognitive (life skills) skills to resiliently achieve their ftiture
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goals. Trusted adult guidance and counselling, and trained

teachers are also available to support enabiing environment for

learners.

iv) Contritrution: ensures that youths are encouraged, recognized

and are able to be involved in and lead through various channels

ds a source of change for their own and their communities'

positive development. ASEP',s life skills provide youths and

adults with opportunity to practicing the skills they learn to

make positive changes in their lives and the community at

large including care of their children.

1.5.3 A Model Supporting Provision of Life Skills in ASBP

Programme

This model is constructed to represent the main components to

be considered during the provision of the life skills education in

ASEP programmes. The model is a useful tool to AEP beneficiaries

to decide which set of life skills should be learned by the AEP

learners. The model (Box 1) identifies a core set of life skills for

the promotion and wellbeing of AEP learners. Developing new

skills is initially difficult and requires a great deal of perseverance

and support. Many practice sessions need to be set up to master a

skill. In addition, each learner must have opportunities to receive

feedback and reflect on how to improve their newly acquired

skills. Box 2 represents the entire implementation of Life skills

education progranune whereby educators and facilitators must

build trust and provide a non-threatening environment. The rnodel

asserts that if youths are provided with the opportunity to learn

7



skills in a supportive environrnent, trrey can confidentry rranagc
their lives in a positive manner while serving as valuable rcsourccs
to their friends, families and community. Since life skills lcacls to
behavior change in real rife situations, the surrounding con,,unity
also needs to be sensitized so that they can reinforce the positive
behavior of youth. However, Box 3 identifies how rife skills
have been developed. Life skills activities provide opporrunities
to understand and assimilate information and to reflect on one's
beliefs and attitudes. Activating methods help AEp learners to
share experience and practice skills thus linking with their daily
lives. These efforts, when encouraged in a supportive environ,rent
leading to changes in behaviour.
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Figure l: Model for Supporting Provision of Lif-e Skills rrr ,ASLP
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2.0 STRUCTURE OF LIFE SKILLS

2. ! lntroduction

This chapter presents AEp's core life skills domains to be focused,
dosage, session meetings, (their distribution across the programme)
and time allocated. In addition, the chapter presents life skills
pedagogy, and assessment.

2.2 Life Skills Key Domains

The ASEP's Life Skills Education focuses on three kev
demains: self-awareness, social-awareness and self-efficacy.
The key domains will be built to reamers through severar life
skills competencies and demand driven healthy, gender and
environmental information. As such the development of life skills
modules will focus on six key areas such as Self-Awareness to
achieve intrapersonal skills necessary for an individual reflections
and change; and Social Awareness to achieve inter-personal skills
where an individual effectively interact with others. The fwo first
key domains will be leamt at Stage I of the ASEP programme. The
last domain is Self-Efficacy which aims at achieving an individual
level of empowerment to have cognitive skills such as serf-control,
manage self-emotion, decision making, dealing with risk situations
(Problem solving), critical thinking, etc. and this Domain will be
implemented in Stage II of the Life skills module strucfure.

The domains will build on competencies for leaners to dwell into
other key areas that showed specific skilrs demand in supporting
learners to deal with their daily experiencing crrallenges. These

10
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areas include sexual and reproductive health education, gender and

environment, ethical and moral education, and leadership skills.

These contents will be learnt at Stage Il. The three domains are

critical in youths and adults lives for enabling theni to thrive in

learning journey and in life.

2.3 Dosage

In ASEP prograrnme. the Life Skills education has two stages;

Stage I equivalent to Form I and II in f,ormal system and Stage II

equivalent to Form III and IV. The competences of tife Skills in
ASEP prograrnme will be facilitated in a continuing manner. A full
benefiting learner ri'ill receive a total of 36 sessions per year (Stage

I and II) and a total of 72 sessions for completion of their ASEp
prografirme

2.4 Session lVleeting an$ Time Allocation

In every week of srudy, a single period of one hour will be allocated

for Life Skills. A learner will be advised to use more time to.study

privately by interacting with the module content in addition to
facilitators support through centres-based on Life Skills session

facilitation.

11



3.0 TEACHING AND LEARNING OF LIFE SKILLS

3.1 Life Skills Delivery Modes

Lit-c Skills are developed not only in classroom contcxt but also

outside classroom thror.rgh sports, peer group activities. guidance

and counselling, just to mcntion the few among manv. Lit'e Skills

scssions will be in the Centre'S academic schedule ri'herc the

tacilitators will reinfbrce self'-learning materials' contents during

the session. While some learners will choose to learn independently

through opcn and distance learning (ODL) while others will attend

normal classes.

3.1.1 Teachers professional development on life skills

Qualifi ed tacilitators will be recruitedto teach Life Skills. Facilitators

will be trained on Life Skills along witli other acadeuric subjects

once a year. They will be provided with coaching through quality

assurance designed tool that provides opportunity for constructive

feedback and improvement. Classroom observation tool shall be as

part of assessing and support teachers'competencies in facilitating

Life Skills education.

3.2 Medium of Instruction

The medium of instruction for Life Skills will be Kiswahili. The

language is proposed because many interactions and experiences

of Tanzanian youths and adults are in Kiswahili context and

the society in which they live speaks Kiswahili. Life Skills are

effectively built in the supportive, safe, and comfortable context.

12



3.3 Assessment Nlethods
To ensure that leaming is taking prace, two types of assessme,t srra,
be conducted: diagnostic assessrnent and continuous assessl.crt_
Assessment sha, be conducted in the whole course ot'rcar'rng. It
involves actlrar rit'e practices .r task-based practice assignments
and competence relection in each topic.

sincc it scrvcs as supporti\c to s,cccsstul rearning or'sc-c.ndary
cducation sub-1ects. and duc to thc .ature of Lif'c Skirs. thc
component l'iil not inrol'e rvrrttcn cxa,rinations. Ncitrrcr wiil it
be meant for cerrificatron. onry a generar tcaching and rearning
ac'ievement reporr * i, be provided by fl,ing in a speciar report
fbmr that will be desisned.

In Life Skills. assessment ivilr be conductecr by both reamers
and facilitators. The leamer wiil conduct sef-assessnrent ainred
at reflecting on his or her rearning needs and rearning progress.
Through this as s e s sment. he/she wilr make ser f-refl ecti ons regardi.g
what he/she has learnt and identify strengths and weaknesses fbr
improvement. Reflecti'e portfolio wilr be used by the learners a,d
will be submitted to the learning centre coordinator who wi, assess
them under pass or fail basis.

13
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.I.O I,IFE SKILLS TEACHING AND LEARNING

MATERIALS

4.1 Introduction

The main teaching and learning materials of tife Skills in AEP

learning centres are leamer's module, facilitator's guide and other

reference rnaterials. This chapter describes these three tools, i.e'

learrer'S module, facilitator's guide and other reference materials.

4.2 Learner's Module

Every learner will have access to a learning module prepared

purposively to be used by the learner. The material has got

descriptions and leaming tasks, including reflections and exercises.

A learner will be free to leam any Life Skills at any time depending

on his/her need by using the module. However, for the purpose of

classroom teaching and learning, Life Skills contents are organized

in a sequence that enables the facilitator to follow accordingly.

4.3 Facititator's Guide

The facilitator will use facilitator's guide rn addition to learner's

module. The teaching/learning content that build required

competencies in the guide is organized in the same sequence as it

is in the moclule. The facilitatcilwitrl need to consider allthe tasks

and procedures prescribed in the guide.

In some instances, the facilitator rnay replace Some recommended

tasks and pfocedures. He/she may also attempt to add more or

reduce Sorne tasks or procedures aS he/she may find it appropriate

for effective learning Process.

14
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