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INTRODUCTION

The idea for this book originated one night in January,
1974 in Lushoto during a meeting of the executive
committee of the National Adult Education Association
of Tanzania. Our chairman, the Hon. D.N. Mwaka-
wago, announced that he had been thinking for some-
time that it would be very useful for the Association
to produce a book of essays, commentary and ideas
that would represent many of the thoughts of the
members of the Association. As the chairman spoke
the eyes of the other members of the executive began to
shine. Perhaps as a result of the good progress that
was being made in the workshop that was occurring at
the same time, the executive seemed caught by the
"Spirit of Lushoto", and one by one began to say,
"I'll write a chapter on this", or "I'11 rewrite my
paper on that", and it was clear that the book would be
more than just an idea.

The articles which appear in this book represent a
variety of thinking about adult education in Tanzania
and elsewhere.

It is a singular honour to be able to present for the
first time in print the full English version of Elimu
Haina Mwisho (Education Never Ends) by the President,
Ndugu Mwalimu Julius K. Nyerere. Although
both the 1970 and l97l New Year speeches have
appeared in separate places elsewhere, this is the first
chance to make the two speeches together available
in English to the educators. The first speech, known
as the "Adult Education Year Speech", marked the
beginning of a new era of altered educational priorities
lor Tanzania. The President sets out in clear and
logical fashion the importance of adult education to
Tanzanian development. The emphasis which Tanza-
nia has placed on adult education as a national priority
gives it a unique place among the nations of the third
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world. The two speeches of the President are the
source of this emphasis.

Ndugu D.N. Mwakawago, Minister for Information
and Broadcasting, the Chairman of the Associationz
presents a thematic paper concerning itself with the
role of adult education in the complete development of
African nations, drawing attention to the need to
redress the balance of educatir:nal resources so as to
place the necessary emphasis on the active adult
population. Of particular interest is the example of
the full integration of adult education into the goals
of the liberation movements in Southern Africa and
Guinea Bissau.

The paper on the ideology of adult education by Hall
attempts to pull together the principles and themes of
national adult education policies which might together
be seen as a set of ideas with implications lor action.
The practice of adult education in Tanzania flows
to a large extent from the principles which have been
isolated and drawn together in this piece.

Fr. D. Mbunda, the present Director of the Institute
of Adult Education in Dar es Salaam, has elaborated
in more detail the linkages between Tanzania's choice
of a socialist path of development and the subse-
quent emphasis on adult education. The choice of
socialism directly implies subsequent attention to the
creation of politically conscious and cooperative citi-
zens. It might even be said tha.t socialisrn is adult
education.

Paul J. Mhaiki, the Principal of Kivukoni College,
begins the section of the volume dealing with the
practice of adult education as he explores the rela,tion-
ship between politica.l education and adult education in
broader terms.

P.F.K. Mtenga goes beyond description and expla-
nation to a concrete stra.tegy for training adult educators
for rural areas. He stresses the importance of more
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leading to the founding of the National Correspondence
Institution. She describes the advantages offered by
correspondence educatien, the methods used in
teaching correspondence students, and the response
of Tanzanians to the courses now available. The
future development of the National Correspondence
Institution to offer learning facilities to the vast number
of adults who can not be reached by face to face
teaching is foreshadowed.

The Association sincerely hopes that the thoughts and
suggestions provided by this very experienced group
of adult educators will stimulate continued development
of adult education in Tanzania, and provide many
people outside of Tanzania with a glimpse of what
may be one of the very significant educational develop'
ments in Africa.

Budd L. Hall
Dar es Salaam
September, 1974
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EDUCATION I\EVER ENDS
The 1969 and 1970 New Years Eve Addresses to the
Nation
J.K. Nyerere

The importance of adult education, both for our
country and for every individual, cannot be gver-
empha-sized. We are 

-poor 
and backward, and- too

many of us just accept our present conditions as "the
witl of God", and feel that we can do nothing about
them. In many cases, therefore, the first objective of
adult education must be to shake ourselves out of a
resignation to the kind of life Tanzanian people have
lived for centuries past. We must become aware of
the things that we, as members of the human race can
do for ourselves and our country. We must learn to
realize that we do not have to live miserably in hovels,
cultivate with inadequate jembes (hoes), or suffer from
many diseases; we must learn that we, ourselves, can
change these things. The first job of adult education
is to give us the ability to reject bad houses, bad jembes,
and preventable diseases I it must make us recognize
that we have the ability to attain better houses, better
tools, and better heatth.

Of course, many people alreaciy know this. What
they need to learn is how to bring a.bout improvements
in their lives. They need to know such things as the fact
that dirty water makes their children ill, and that they
can avoid such sickness by working together to bring
clean water to their village, or even just by boiling
water before drinking it. In other words. the second
objective of adult education is to teach us how to
improve ou.r lives. We have to learn how to.produce
more on our farms and in our factories and offices.
We have to learn about better food, what a balanced
diet is and how it can be obtained by our own efforts.
Every house-wife must learn that good food does not
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President Nyerere listens (right) wtlh interest to two members o)

m adult literacy class at Visiga Kwa Jaluo, Ruvu, where he weni

to inspect various activities of the Ruvu National Service troining
camp. He inspected a parade by "Tekeleza" and "Yitendo'
operations and toured some construction works on the Ruvt,

Irrigation Scheme.
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mean European cooking. We need to learn about
modern methods of hyfiene, about making furniture
for ourselves out of l,ocal materials. abou"t working
togpther to improve the .onaitionr' in- our "iilil;;and streets and so on.

But learning _these skills is not enough. For,we
can 61ly accomplish these things if all meinbers of the
lajrgn .yor\ together for our common good. The
third objective of adult education, therefo"re must be
to have everyone- understand our national policies of
socialism and self-reliance. We must learn'to under-
stan$ the plans for national economic advancement,
so that we can ensure that we all play our part in
making them a success, and that ws ali benedt from
them. But what is adult education ? euite simply,it is learning about anything at all that fref prus-io
understand the environment ile live in and th6 *unn.i
in which we can use and change this environ*.ni in
order,to iryfroye ourselves. -Education is not juit
something that happens in classrooms. It is learriing
from others, and from our own experience of pasi
successes or failures.

Education is learning from books, from the radio,
from films, from discusiions about matters that affeci
our lives, and especially from doing things. The
elestion of learning by- doing is v6ry imlporrant.
The best yay.to leain s6-wing ii to sew;"tt. U'.rt *iy
to learn. farming. is to farm; the . best 

.way 
to learn

cooking is_ to cook; the best way to learn how to teachit !9. teach; and so on. e cfiLitO learns to walk by
ry{klng, not by reading a book on how ro wal(.
We learn from the expeiience of doing.

Learning from experience shoulct iot be difficult
for us to understand. In our traditional society, we
did not have schools as we have now. But we leiined
from our parents and other elders about the societv
we lived in, about the methods of farming, and so on.
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Second, there is fo.rmal education at school.Unforrunately, we arlstiil ;;i ,b'i;1" provide a placern school for every Tanzanian-.i,-;to, even for sevenyears of primary eiucatlon.--w;';"st, and we shall.
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expand these opportunities as fast as we can an^d, as
yot all know, wl have decided that we must shift the
emphasis from expanding secondary gducation .to
explanding primary- education during the nelt Five
Y,!ar Ph[. 

- 
Still, 

-it will take a long time before we
achieve universal primary education; those who receive
it now are fortunate, and must use it as a basis for
further learning of their own.

Adult education is the third stage, and it can cover
many of the subjects learned at school for those who
nevei had the opportunity. It applies to every one of
us, without exception. We can all learn more. Those
who have never been to school, those who have just
attended primary school, and those who have attended
secondary scho6l or university there is much more
that eveiyone can learn about our work and about
areas of knowledge that they were not taught when
they were at school.

i know that there are some of my literate fellow
citizens who never read at all. Their purpose in going
to school was to get a certificate, which they could use
to get work. After getting the certific-ate and^using it
to 6btain employment, they just put the certificate on
the wall so 

-thit 
everyone could see it. But they

never use the knowledge of reading and writing;
they never read at all. This is a big mistake, arising
from colonial attitudes of mind.

A very pleasant thing about adult education is that
we can le'arh what we want to learn, what we feel would
be useful to us in our lives. At school, children are
taught the things that we adults d.9t49 they shoul9 9.
tauiht. But aiults are not like children, who sit in
clas-srooms and are then taught history, or grammar,
or a foreign language. As adults, we can try to.learn
these thin-gs if we wish, but we do not have to do so.
Instead, w-e can learn more about growing a partic.ular
crop, about the government, about house-building,

5
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about whatever interests us. We- can build on theeducation *. ,l::1dr^111., ".ir+g trr. tooir-oi t#u.y,
i-,Tltg1 language, or an undelstanding of scientificprrncrples. Or. if ,*. n.r.i *int to school, we canstart by rearning uuoriirr.'rt i,i*, of most immediatelmportance to us 

^_.better 
fiiftrng methods, betterchild care, better.feeding.-'f#'Oo not even have to,rurl!J, 

l:arning. to rea-d-anO',i.it. tror lteracv_i^s just a tool; it is.a means by whichwe can learn more, m9r9 easily. 
--irri, 

is its impbrtance.lt enables us ro reaJiir;;Jrir"r'ron, rhat come witha bag of fertilize., it .nu6ffiiT ro read about newmethods so rhat w9.do ;;;-ir;* to rely on a teacherbeing near; it enabtes ,l, i"'"i,oy.gui Furiv.iori"yuntil we reallv understand i;. A;; ifl we have not yethad the opportuniry-;i'l;;niils'.1g read and *rir",we can still tearn uli y.,t ouid'ri,il."ii, ir*Jai,,lt,want to be left behind u, *. *uk" p.og..rr.For I reDear..eOucation l, ,"iitrring that all of usshould continue to u".qrii. fi;'th. time we are bornuntil the rime we di;.--'ihil'ir'l.portanr both forindividuals and for our country as a whole. A countiyyh,sg people.do.not reain,'u;;*make use of theirknowledge, will stay very 
-froJ. *una--i..V "UrJt;;:.

lhe nation will alway, "b.'ii' jung., of losins itsindependence to stronler i"a'r"i. educated natr"oni,and. the people *iil ii*uv; #"il danger of beingexplqited and controlled by oif,.ri.This means that .a*."iiJn'i"r"u.ry important toa country like Tanzania. W. *unt to improve ourIrves and maintain our fieedo.;'r# ,fr"fr 
"niv"U." 

,,U[to do this if we aoply 
".;r;;ilesio'l'.urn,rg as much aspo_ssible and as grl'.[1, :Jj'*Ilil,. Many of ourrarmers realize that a. neighbo;i*'t"o Oo., not keep hisshamba(fierd) crean-is'ut-ir., itirgil.e and a danser rothe whole viltase. ft;;;'rr'ir*.i"irt'..n live in pdvertvand sickness, ind sooner o," lat.i-t'#';,1'"1,'iild;1,;{

6
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get angry with him because the weeds and insects from
fus plot spread disease to their shambas. I-et our
country n6t be like that farmer who, by his laziness,
antogo-nizes neighbours who are bigger ald stronge-r
than-he is. Foi the rest of the world is advancing all
the time. Other countries are using new methods of
production and are organizing themselves for their
bwn benefit. They will not wait for us! Unless we
determine to educate ourselves we shall get left behind
again; we shall be at the mercy of other nations and
pEopl6s. Independence that is iubject to the decisions
bf .jtt er peopl6s is not independence, it is an illusion.

We must- change our conditions of life ourselves;
and we can learn how to do this by educating ourselves.
We must recognize that there is no use in demanding
that someone- else do something about it. Nor is
there any use in the citizens simply sitting back and
waiting. The Covernment and the Party are_ simply
organi-zations of citizens, a coming together of people
foi certain purposes. Neither the Covernment nor
TANU can do anything apart from the citizens; nor
can these organizations do everything that has to.be
done in our bountry. Every one of us, by improving
his own education, can begin to make improvements
in his own life and, therefore in the lives of us all.
By educating ourselves more each one of 9! can help
to make oui country stronger and our children's lives
better.

But as well as being students, we all have to be
willing to be teachers. We have to be willing to teach
whatever skills we have by whatever methods we can.-
by demonstration and 

-example, by discussion, by
answering questions, or by formal classroom work.
If we all play our part, both as students and teachers,
we shall ieally make some progress. I would like to
remind you of the promise of TANU members: "I
shall educate myself 1o the best of my ability and use
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my education for the benefit of all."
In December, 1971, mainlarld Tanzania will have

been independent for ten years. Some of you will
remember that, during our struggle against the colonial
government, I said that in the first ten years
of governing ourselves we would do more for the pro
gress of our country than the colonialists had done
during their whole period of governing us. It is not for
me to say whether we have fulfilled that promise or nol
But it is our intention to honour the completion of thir
first ten years of self-government by inviting many
guests to our celebrations. These will include some of
the many British friends who worked in Tanzania in
the past, so that they may see for themselves the pro
gress we have done. These invitations will not h
sent in any spirit of reproachfulness. Their purpose is
to enable us all to celebrate together about the thingr
which we have been able to do.

I hope that in the New Year we shall continuc
with our efforts to implement

reliance; to bui
all our policies

socialism and self- ld and to strengthen
the ujamaa villages; to expand our economy; to increase
still further the political consciousness in the whole
country; and to strengthen the defences of our countr)'.
In this past year we have made great progress in all
these matters. But it is not my intention to talk
about these things today. lnstead, I want to remind
you again, as I did last year, of the importance of aduh
education.

For, as I said last year, adult education is something
which never stops. Whatever level of education we
have reached, we can go on; there is always something
new to learn. And if we have not begun to learn
about the modern world, we can begin now. For
education is like a big hill which climbs to the skies and
gives a view over the surrounding countryside. And
all of us can climb at least some of the way up, so that

8



all of us can graduq[y gxtend our vision and rearn moreof tF e t4irgr" wtriitr'are;t;"; il;; - ;;iri;t^ ;#;.
qadp,to Lrglp our lives. - In fact, *e are [[;the riorj,or oloen tmes who used to climb the nearby hili _'or
a tree if there was n_o hill - to see whaiwaituirinn. o,what was. approaching them, ,o u, io J"'ilui?' io
I:l^"gi: rt:,-ry_r,I., 

. 
or .to..protect themselves agiinstrnvaoers. we who live in the twentieth century iorld,in which the activities of.alt thq co"ntii.s;tr;;1 ;'U ii',,other,^need.to go on climbing thd-hi[ so-;; iJ iitqpay rrom the <tanger of floods, to get away from ihe

disease and misery we.used t.i iirE-io, #a^r:i"iiiil
advantage of all mankind,s tnowteOgi'foi1"i oilo
welfare.

You will remember that t97O was designated asAdult Education ygar, and that on the ltii6ecemUi,
1969 I said that Government and Furtv ;;;ie';;
q great d9{ of emphasis on this aspect ofbui ,rtiriii*
during 1970. This has been don'e uit[."gf, I ;6;;;
that we have only iust besun.

Adult Educatioh Offic-ers have been appointed in
every distTct of the mainland, and have'ri."i ,o*.
months being-trained in their new jobs. r'oriomeitrins
like six months now, they have Seen workine in ttrii?
districts organizing.cor+rses, and helping to .o?oiairi'G
the educational activities of all the ilifferent Ministriesof Government, as well.*r 

"o-oprrutir; 
*ith -TAIriti

and voluntary agencies in their'area. iheir p,rroo..
has been to increase the educational oppoitunities
g,pen to alults, particulary in the rural areat. l" ,"*i
cLstrrcts they have done very well, and adult education
ls maKlng good progress.

on a national level, our activities have been assisted
b.y $ Advisory comriritie" on Aairri na";ii;. -;;J
slmrrar committees have been set up in most regionsand districts. Further, in many of 

__itr. 
.t?il;

organised, it has been 
.possibre 

for the coverffi;r;
'9
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We have had many literacy campaigns in the past,
and many adults are now able to read and write for
themselves, although as children they never had a
chance to go to school. We must increase this number,
for a socialist Tanzania cannot be created if some
people are very highly educated and others are
completely illiterate. The illiterate ones will never be
able to play their full part in the development of our
country or of themselves; and they will always be in
danger of being exploited by the great knowledge of
others. Therefore it is necessary that we should plan
to overcome the existing high l6vel of illiteracy. 

^ 
We

must help as many of our people as possible on to this
first step up the hill; afterwards they will be able to
climb further by using this basic knowledge to read and
study more.

We have done quite well recently, especially as we
have used experience gained in earlier campaigns,
so that the learning is more interesting and relevant
to adults. Thus, in the first nine months of this year,
almost 200,000 people were attending literacy classes.

This is very good. But it is not enough. In the
coming year we must all, everywhere in the country,
make further efforts but in six districts I am asking that
a very special effort be made so as to eradicate illiteracy
comftet^,:ty. These districts are lJkerewe, Mafid,
Masasi, Pare, Kilimanjaro and Dar es Salaam. In
these districts I hope that every citizen will be able to
read and write by 9th December, 1971. That would
really be an achievement to be proud of!

I believe that this objective can be attained in all
the places I have mentioned. Ukerewe and Mafia
are both quite small districts - indeed, in Mafia there
are only about 17,000 people living altogether. The
people of Ukerewe have already made a good start;

, in the nine months ending in September this year,
18,000 people in that district were registered in literacy

1l
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year

Dar es Salaam has been included in the list becauseit is a shame if long.term inhabitants of ;u.-;;itul
city cannot write theil own name, read the n.*roui"ri-
h,kS, advantage of th.e library facilities, unO io- on,
wtucll are ail more easily available here than elsewhere.

But because it is suih large city, perhaps it is ili;
L2



necessary to have a deUberate plan for adult education
in Dar es Salaam than it is in other areas; there is not
the same sense of community among large groups of
people as among small.

But the town is made up of streets and ten-cell
units; people work in factories and offices. If every
literate trade unionist, office or works foreman, ten-cell
leader, religious leader and so on plays his part, we
can overcome this problem. Every such person should
find out which of his co-workers are illiterate, persuade
them that it is their duty and their opportunity to over-
come this backwardness, and then ask the District
Education Officer or their TANU Office for help with
teachers and equipment. Up to now, when we have
organised literacy campaigns in Dar es Salaam, we
have had more teachers available then people who were
willing to learn. I hope that, within a few months,
I shall be hearing complaints that there are not enough
teachers-for that is a problem which I believe we can
easily solve on a voluntary basis in the capital city.

Pare district has been included in the list of districts
to be challenged because the people there have shown
themselves to be so energetic and so anxious to learn.
Even so, it will not be easy for that district to achieve
the target, because many of its people still live in inacce-
ssible and isolated areas in the mountains. But I
believe that, with this challenge, the people of Pare will
demonstrate to us all what can be done despite the
difficulties, and I express my good wishes, to them
for their efforts.

Having presented this challenge, let me emphasise
again that everyone, whether literate or not literate,
should go on to learn more, and that everyone who has
had an opportunity to learn something should be
willing and anxious to teach it to others whether
formally in classes, or informally. All of us should
use the facilities which are available. We should read
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newspapers and magazines, like'.Ukulima wa Kisasa"
and "Nchi Yetu". We should use the library facilities
and in this connection I would remind vou that vittaees
in the rural areas can acquire book boxes from 

-ihe

National Library Service when they can show tfrui tf,.y
have someone responsible and .reliable to look aftei
the books which aie lent from our national store. 

-

All that has to be done is for the vi[age to decide
to write to the Tanzania Nationirl Librarf in Dar is-
Salaam and to e-xplain how many people th6re ur" in tt.
yl$ge,^ where they can keep the books, and who will
look after them. -You 

will find the library is only too
anx.ious to help._ There is no useless knowledg6, no
useles-s learning. There are only priorities of learning. As
a nation we have said that ouipriorities must be leirnis
about agriculture, about betier fooO, U.tt.i h;;[h:
greater skills for production, and greatei understanding
of our national policies of socialism and self-reliancel.
In these areas whatever help is possible will be given.
But ttr.is is a very wide field and iach man and wdman,
once lite-rate-,.can determine his own priorities-he can
choose for himself what he wants tb learn next. He
can also use his literacy to learn other things, from a
foreign langu4ge to thd movement of the si'ais in the
universe-there arc books, at least 

^in 
English, about

everything. Or he can read just for enjbyment-to
read stories about our past andabout the fiv6s of other
peoples,-just as we once used to listen to story-tellers
or travellers as they visited our villages and sat around
the fire of an evening. i

- Let-me sum up. We must increase the production
of goods of all kirids in Tanzania, and we must develop
our nation along socialist lines so as to enable every
man and woman to develop in freedom and without
being exploited. In the r-uial areas this means we
must increase the number of ujamaa villages, and we
must expand the co-operative production in all of them.

t4



But we must also begin now to organise our own
social and cultural activities in these villages and in
our towns and hamlets. Even though we must still
give first priority to production, we can begin slowly
io benefit from the greater social life and greater
cultural life, which living in villages and working
together makes possible.

- Let us make sure that, when we celebrate the tenth
anniversary of our national freedom, we are all doing
so as citiiens who are developing themselves at the
same time as they are developing our country.

A happy, peaceful, and developing New Year to
you all!
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educated in which case they are almost fully utilising
and benefiting from the sci-entific achievemehts of thE
last century. Then there are.the majority of the adults
who can barely read and write ind 

-whose 
world

outlook is circumscribed by their limited schooling.
One aspect of adult education therefore is to bridfe
the gap between those who have education and thoie
without. Without such a conscious effort at bridging
thiq gap with education will unquestionably use it to
their own advantage at the detrihent of the majority.
Consequently democracy cannot be fully realiseii.

L"ack of education to an adult creates a situation of
instability, fear and lack of confidence. Progress is
couched in mystical terms even where there are very
sound explanations for the changes that have taken
place, Fatalism becomes the order of the day. The
individual concerned becomes susceptible to many
forms of exploitation. Education cah eradicate this
malaise in society if properly conceived and effectively
executed. Economists have given the following
percentage of the adult to youth ratio. It is said
60 per cent of the populaiion in black Africa is
below _the age of 18. The adult population is 40 per
cent of the entire population and is in effective chargc
of national life! Given that the maiority of the adults
are without effective education, it &co;es impeiitive
that for a break through in Africa adult ed:ucation
has to be properly organised and carefully worked out.
Not many states pay much attention to adult education
as a-major force for cJrange and development. It is
poorly provided with funds, left to voluntary efforts
and in many cases without clear national goali. Such
a situation can only serve to perpetuate ihe improve-
risfrment of the continent. Drastic measures stch as
those in force in the United Republic of Tanzania will
go a long way to correcting this state of affairs. But
hope alone will not suffice; effective action is required

L7
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^^,.A_lulge 
component of adult education has of nece-ssrty to be politicar. . I did mention eartieriirai Ai;i"uwas the scene of r.uthless .oloriui.*pfoiiutio, ;;d ;;;.parts of it are still under rore-i-e; do*il;ti;;"-M;;yyears of floreisn domination tra-ve r.ii tn.iil;pri;,-;,the mind or th"e arii"rrl""d;il;;;"t ,urk or liberationwithout disabusing the African Jiiororiar assumptionsand mvsrificationsi. c.ntrii"i ;h r;;fj;;;;;'ri';;;,,yhave r-esulted in an African"*rro i, very unsure ofhimself and orefers roi.ign'gil, and achievementsto. his own.' aaui il;;;;i";"#irrti'i.rp;;';;ii'il.

without any meaning-if o;;-;ilis ou;e.iti.s ir';;i ;"restore the self-confidence of the arii.u, ,i^iirirriv
{amaged during the period o} iiur..v and colonialism.To liberate thE Arricanli t"'-.q,iit ffi"';;;t"iii.
necessary tools that would render ni*.un-i*p;;;;uti.
bulwark against ail forces of Jo*lnatron. The adurteducation effort in. a developing itate has to io*,to some extent o1 the enhancemEnt of huru" ainriti.A self-reliant individual is frie. 

--ani,';;ii?;;il[,,
progra-mme that does-not aim at ttre tiuiiaii", 

"i"iilfinrlividual wherher lrom tti .rui.rr." oi--tiua-iiro,
environment,- o-r the shackles of foreig, Oo.iru;i;l;not worth while.

Africa is passing through a very significant phase.
Th: n,ur-q!ty'of. the peopre now rivJ'iii"iit.fJ,il[",i,
states. f he excitement that accompuri.d ih;;ril;-
ment of Uhuru has now died down. 'For 

the rimainingparts o-f Africa still under coloniai a";iffi;";il:
l9_r. gf struggle for independ;;;;-i; ditr;r;i. "-Xil;;
struggte rs the order of the day. In those areas una;;_going an. armed liberation, *6 .un-iuy quiii;;$,i;;ty
that adult education is at its highesi stase of develoo_
Telrt. Fo1 a. people to commit itremselvE; t" fi;h;'i5rtnerr own indepe-ndence means a high degree or pEriticai
consctousness which-is affected by careful propieanda.
organisation and of course by'thJ ;;trJri;;-il#i
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fr^qp. foreign. domination. But there is another aspect
of this consciousness on the part of a strugglirg p..,ilii
fighting in these days cannoi be undertak?n *lti b6;;
and arrows or with. muzzle loader guns as our grand-
fathers did. Sophisticated weapoirs are extensively
used not .o.nly 9V the oppressors but also by th;
srruggllng lberatron movements. A lot of instrtction
has to be under-taken on the use of such weaponi.
Liberation thus assumes a greater meaning than rniiirv
the freeing of a piece oI territory froir ioiein" o'f
colonial domination. The procesi is highly .?u.u-
tional. The success of many of the guelrida move-
ments. has a,lways been dep6ndent ori the successful
execution of adult education programmes covering
such subjects as the use of w6apdns and the skilli
needed for reconstruction of vital ^services in liberated
areas. The successes of the Algerian Revolution
(FLN), PAIGC of Guinea-Bissau ind FRELIMb oa
Mozambique to men-tion only three movements, are
clear testimony of what adufi education can do'in a
struggle. Needless to say the methods used to achieve
that degree.of-success. are many and varied. Literacy
went hand in hand with knowledge and techniques of
how to fight. In some cases it cime after the instru-
ctions on use of weapons, field tactics and actual
deployment.

Educati.on is a struggle and adult education is an
even greater struggle. For it assumes that the obiect
has certain acquired attitudes and habits which are 

-not

progressive, or to put it differently are inward lookins-
which have to be 

-eradicated 
and.-desirable ones incul-

cated. Resistance will inevitably follow sometimes
out of ignorance but at other tim-es because of fear of
lo^sing direction. The last ten years have shown much
of what is said above. It canirot be over-emphasized
that for a battle to be won it cannot be foulht half-
heartedly and with scanty weapons.
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The situation in Africa now calls for a concertedaction and the mars-ha.ling of alt-material and moralsupport for adult educa.ti6n. The age of tectrnoltiycannot fullv be undersrood by an ,rtii'in.o ffi;t",:rAIt follows lherefore that na1lonar"o.r.r"pr".nl;ii b.greatly .enhanced by the provision or tfii-*ia.ri'rnomost intensive 
. programme of aduli .A-r*tio,Deve-lopment in Airici will be ,.r.ur.d iurg;ly bt';h.enlightenment of its adult popririion. There can beno short-cur. . Having reaiis6d that the n.*t it,innor necessrty rs action. c

Let me end my discourse on a.dult education forliberation on ,hi *n..pi-;f ifi";u;;;:"'i;NU
1.^.]lld ear.ly in rhe fifties'thai the-country had three
pjLor enemtes,.namely poverty. ignorance and disease.
r ne.cal made by the pai-ty to the people was rollins_
up-sleeves ro eradicate those enemies. of iit.-ilr.i.
has been considerabre debate on-the mean-ing-oi rorrteducation. One school of thought takesit. ui.*that literacy is the ma.in.obje.r;r.I_perfripi tfr-. U.'uif
and end all of the. srruggle. " Once iriiiera,icy-h;r";.;;
yipe4 out then all ca.n-s"ing hurrah tfrri ign6r;;;. h;;been buried once and for In. fhi. l; i;il6ty;;-rr"*
:,:9^9llg:rous.and shoutd not be-ullo*.O"io p.irirt
errner as a .polrcy or as a conviction of some of thepeople rnvolved in the field of adult education. It isreactionary .to say the least. Tire other schooi- ofrnought agarn-wrapped in its thinking maintains that a
Hi:il,TuTy,of the people being .n.6rrug.a t" ,itirarunctronat llteracy classes are intellieJnt inraooed
X::ll',lit l!:/ lack the toots of readifr and ilii'rs.unce these skrils are provided, ignorance-wiil be burie?and forgotten. This'view is ou?rrimplifi.d' ;;; ;;fijto be fought against as well.

Knowledge 
. is a living phenomenon. It is stilltrue that there is always so-mething new to learn as wehave to find answers to tt. ,un! comptei f;obil;

22
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;'acins mankind. The last twenty years have seen

:remindous advances in science and technolo-gy both
i"-, ".u.if"l uses as well as for agressive. Even the

oiit-educated among us cannot .-l.ui. to be conversant
*i;h-;11 itt.t. chinges and discoveries' There is

,"ritnirg- to learn -for everyone-in other words

;;;;t;;;?f-us his some pocket of ignorance to. deal

*iin. Its scope and extelt depenls v€ry. mucl on

,il;trA-oi-uisic preparation the has had in school

,"a tfit experiences one has had in work'-'^-d; 
totui-iiu..ution will only be possible through

the recognition of adutt educatio! as the-.key to the

fiUirutioii pioc.sr. Liberation is both individual and

*tt rti*. ^ For the individual liberation must mean

il;h ;il;toniiion of new skills and the creation of a
;;#ti;til;s-*htti attows the individual to feel his

;il-;-"*;i-and ro1" in the construction of society.

il1hil;ii..iir. ir*t, liberation _means. freeing people

f;;;'6;;;"d obstacles which limit the full co-ope-

;;il.;?;ripeopti in building together their own lives'

ia;tt ii"i"fro,f ii 
"n 

integril pirt of Africa's second

struggle.
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Hfi.?rrrSiocY oF TANZANTAN ADuLr
Budd L. Hall

"rJl:,,1il,Yffit"'*:t 
adult. education both ror

Ei',*H;, {Tl i;",* f :" i}W1 ;'fi%;lt
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This paper is an attempt tt-r pull toget"her many of
these elements into what might be called an ideology
of adult education a set of ideas with action conse-
quences. The elements examined are: the definition
of adult education, the role of ad.ult education in
socialist development, the nature of adult education
and the aim of adult education.

What is adult education?
There are assumptions contained within the defini-

tions of adult education. Mwalimu Nyerere defined
it as, "Learning about anything at all which can help
us to understand the environment we live in and the
manner in which we change and use the environment
to improve ourselves" (Elimu Haina Mwisho, l97l; p.2).

The emphasis in this definition is on learning for
changes. There are no limits as to who can participate
in adult education; the assumption is that everyone
can profit from some kind of learning. The Ministry
of National Education defined adult education in a
paper prepared for the 1972 Tokyo Adult Education
Ccnl-erence as "widening the rnental horizons of the
people so that they can exert greater control over their
cwn future". It is significant that both these defini-
iions irnply change and purposes. The purpose cf
these definitions has also beer to emphasize the breadth
of the field. The colonial and early independence
concepts of adult education focused on the provision
of literacy and homecraft skills for the unscirooled.
With his New Year Speech of 1970, Fresident Nyerere
stressed the wider concept and specifically noted that
adult education is more than iiteracy, "For literacy is
just a tooi: it is a means by which we can learn more,
more easily" (Elimu Haino Mwisho, l97l; p.3).

The role of adult education in soeialist developrnent
"I have said that adult education is of para-
mount innportance to national development; it

25



would be more true to say that the two are
irrroutuUte" (R. Kawawa, Second Vice President,

i,i.ii"g Speech, l97l African Adutt Education
Association Conference).
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nature of socialism. In the first place, adult educttion
is^absolytely. essential in spreading an understanding
of socialism because it is such a brEak from the indivil
dualistic capitalism which was stressed for so manv
years in Tanzania. Socialism is an ideology that can
only prosper if and when all Tanzanians-ihemselves
49pt it as their own--it demands enlightened masses.
"Y.or.can -impose capitalism, you cari impose totali-
tarianism, but no one can impose socialismi' (Ministry
of National Education, Tokyo Adult Education Confe"-
rence 1972; p..11). Only when man sees and intelligently
accepts socialist values will they becorne comriittel
socialists.

Aims and objectives
The year 1970 was declared Adult Education year

FV IaNl. this was announced by President Nyerere
in his New Year's Eve Speech to the Nation *hich is
found in the document Elimu Haina Mw,isho (Education
Never Ends.) Adult Education has three objectives:

1. to shake ourselves out of a resignation to the
kind of hfe Tanzanian people have lived for
centuries past;

2. to learn how to improve our lives;
3. to understand our national policies of

socialism and self-reliance.

- In discussing this first objective, Nyerere emphasizes
the fact that people must become'aware of what they
as human beings car, do for themselves. "Adult
education", says Nyerere, "will make us recognize
that we ourselves have the abilitv to obtain b"etter
houses, better tools and better heilth" (Elimu Haina
Mwisho, 1971; p.3). It is significant that this objective
has been prrt first. ft is important, for it points out
the- co-nsequences of the colonial education policies
beforehand and the oppressiveness of the methods of
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educati-on which undermine men's ability in themselves
to bring about ch^ange. The heavy empfrasiJ 

"; ,;b-
servient values of the colonial peiiod means it ui uneltirell new process of thinking has to U. sir"rred.
7'he effects of colonial educati5n have .iiuiiO 

-i*o
proble-ms which have to be overcome. ffre nrsi ii
that of the adopted coloniar habits of decision--uli"
and. .leadership which placed the educated a;; 

--i;
positions -of extreme 

_ 
power and ir.rporiarce. ti

brought qbgut habits, "In which one ,nan giu., tfri
orders and the rest just obey them', (TANU GfideiineEt97t; p.4).

The other side of this situation concerns the .rest'
who just obey. Paulo Freire and Franz panon frav!
dealt in depth with the concept of the colonized or
oppressed mind. The culture of silence is that of thi
p-eople w_ho through habit or design feel outside of and
alrenated tiom the deeisions of the state, their own
nation. The combination of educatio" u"A ,ot";ili
ways of thinking created these two sides of a sinsi;problem. It is,. therefore, the first objective of ad[lt
education to bring about the ..liberati6n" from resis-
nation and kasumba (colonial ways of thinking). e

.\yerere's s_eg_ond objective is quite straigh; aorward
and logically follows th6 first. Skiils are to 6. i-puriiJ
to everyone who can benefit from them. The oiioritv
in skills follows the national priorities of rural develo#
ment first. It is significant that in the Adurt EaucaiiJn
Y,ear Sppech, Nyerere did not stress ltteracy;iltili:
He-emphasized the importance of practicairural skills
suc! as producing mbre food, modern metnoAi-oi
lygrene_ or making furniture. In the New year,s
Sp99ch for the fo-llowing ypar, however, the importanci
of.literacy as a first step-in the education pro[rr, *u,
rernstated. Literacy was seen to have- significant
political importance, particularly in the form ;f ; ;;;
campatgn whrch serves to mobilize vast number of
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l. to mobilise the rural and urban masses into
a better understanding-^of _our nationat poii_
cies of socialism and sElf-reliance;2. to provide...leader,",hip training in various

^ aspects of lilb at all levels;3. to eradicate illiteracy;
4. to give knowledge and skills in agriculture

and rural constiuction, health aiO home
economics that will ra{se qhe people,s p.oduc-

- tivity and standard of livingi5. to provide follow-up educition for primarv
and secondary schobl leavers with the viiri
of settling them in ujamaa villages:

29
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6. to provide continuing education to profb--
ssionals at various stages in the form of
seminars, evening classe-s, in-service training
programmes, correspondence courses and
vocational training (A National Development
Revolution towirds Socialism and Self
Reliance. p.l5).

The nature of adult education
How do adults learn? What are good conditions

for effective adult education? Who are the adult
educators? What considerations should guide adult
education regarding the content of their lessons ?

Either directly or by implication these questions among
others have been d6alt rivith in an official manner either
by Nyerere himself or by the Ministry of National
Education.

It should first be noted that adult education falls
within the national education policy as outlined in
Education for Self-Reliance. This essay does not deal
in much detail with the difference between adult
education and youth education. Some of the points
ftom Education-for Self-Reliance which bear particular
relevance to the adult education ideology include:

l. education must be integratecl with commu-
nity lile;

2. education should prepare those educated for
the realities of rural life;

3. education must encourage the growth of
socialist values;

4. both content and structure of education
contribute significantly to the learning process.

Turning to a more specific reference to adult
education, what can be said about the nature of the
adult learner and the conditions under which he learns
best ?

30



On exa,mination of the official policies on adult
education, a number of principles ibout thi natureof the adult learner and the adult eaucaiion-p;;;;;;
emerge.

l. "As adults we can try to learn if
we wish; we do not have to do so,, (Elimu
Haina Mwisho, l97l :p.3).

The adult is a volunteer; he l'eains because he wantsto learn. Adults learn those things wt i.f, 
--ui.

interest{lg. or those 
- 
things *t irt, *iii-i.npior.' theirtlves. Ihrs means then that unlike childhbod educa_

tion which stresses the role of the teactrei as itre ,.E.i;oi' knowledge and the teach.i oi tnowledee. ilr"tl
eclucatron necessarily begins from the need's 

'of ilr.adults. To this airnlocal adult education-...*ittlt,
are set up in each ward in Tanzania.

2. "With adults, even more than with children,
learning must be seen to be problem:;;i;ifi,
and the p-roblems m,l.qt b9 or., *iii.h th&know and experience" (Kawawa, ln 

-adiiit
Education and National'Devel;&"nt'i;ii,
p.l3).

Whether adult- education takes place in classroomsettings or. elsewhere in *oi. ln?or.nui' ,-i'ffiffi
ix3oilfi l'ill,lffi :'Tlf,"*'"If '-'*?.i:ri:"#;,?jrecognize themselves. of course it is ;J;ittia -tiiri,
people .may. not be aware of certain ;id;i;;r'^;
a conscious level. In cases such as these, ;;iril";i
the 

. consciousness is_ necessa.v, piir*p;-il ;;;',il;similar to that used by Freiriin'his lit;ra.y .r"iJ"'r^i,
Brazil. 

-'conscientisaiion'. 
politicai edir.ili"iiiJ rr,iii

H:li1.s-?] part,of the entire ad;lt ,d;a;;;;;;;il;
the tirst step in the motivation of adults foi !t urli]
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3. "Adult educators shoutd. recognise that
they. .can learn from the 'peopt5 

ttrey 
-aie

teaching" (Kawawa, 1973: p.l3).
The teacher of adults is not encouraged to be an

absolute au.thority on all knowleage. Th; tiualtion or
d.epending on t!. teacher foi- t?o*ledge is a 

-reiy
strong force in Tanzania where the use "& ifr. nu..mwaltmu .(teach.er) is often a lifetime- tiiie. Tiii,
tendency. is criticized, and instead teaitrers ar. 

-.n-
couraged to -parricipate in practical activities *itr, iii.
people, 

^"and not-to think of themselves as a separate
!113 :f _ 

person". (Kawawa, tgZi: p.t5). A;';sri_
cultural teacher should work with tire peopre in ihe
field to improve the yield or quality of t[. ;;;p 

- 'fi;;
health auxiliary can do muih *itt the viili-e.rr- lnworklng towards improved health practices in the
village.

4. "ff we are to make real pro_eress in adult
education, it is essential 'thit we ,h;;ld
stop trying to divide up life into sections

- orle lor education and another one forwork" (Ny_erere.- Zen years After Indepe-
ndence, l97l: p.32).

There is a continuihg therne throughout officiai
statements about the needs for learning to"be integrated
into aii working siruarions. All iac"tori.i riirJ Ginstrongly urged to implement worker.s education pro_
grammes as an integral-part of the working situation."People", noted ttri vi'ce-presidint, ,"rnult idil-;;
they do and also do as rhey learn." (K;;;*, ilZllp.li). Adult education ivould become enmeshedin the day-to-day acrivities of peopte i";;J kl;;:^;i
yorK. r.he. separation of living into segments leads
to an artificial situation in which-that whiEh is iearned.,or still m9re.likely, that which is taugnlli r;i;;iur.;to the actual conditions and the rear-istic probrems of
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the area. Educa
the theoretical.

tion falls easily into the realrn of
What can be learned is that which is written inbooks. Adult education .r,,,uinr an area roi aaultsto "gatcfr !p" in.an entire set of, ,uU;..ti *f.,i;h ;;;;

p9^otll,qmrgned by_ someone else foi primary school
age-ch-rtdren. Much of the "fundamental edircation,'
of the late 1950's and earry r960;s feii i"io trrii1ut.n".".
Guidelines ar least exist'for urtli,ruti"., l;'"i;ffi;ii:
although implementation is stiti in e;rt Gg;;.----"'*'

5. "Adult education should be work_oriented
!1. yly our ancestors had it"- ir"riniiiivot National Education, I National Devei-

..o.pmelt. Revolution., . . 1972:p.9).
Traditional African education was not separated asrigidly into. childhood anA aOuit education'. gOu"u_

tion was linked to one's *"i[.- One learn.J *[*t
y1,:,o.iully and economically necessu.y u, lt *ui
needecl in a more continuous stream from childhood
through. old age, The dichotomv between theoretical
knowledge and practical knowledge has deveioped
a.lter the. importation of Western cJnceipts of edJca-tion. There certainly was no reward for knowledee
which could not be proven useful in the uiiiage !-"

Work-oriented adult eelucation then is ,.En by
Tanzania not as an importation by the UnescoiUNOF
functional literacy pioject in fldwanza near Lake
Victoria, but as 

-an' 
oitgrowth otr traOition.uf uO"ft

education. All of the literacy primers in use in
Tanzania in 1973 were ried to-agricultural economii
areas. Tlley .all stress crop im[rovements through
modern farming methcrds.

To summarize, aciult education is seen as a broad
area of lear.ning activities with emphasis on the arousal
or awakening of aduits' awareniss of their realities.
Adult education is seen as a key to socialist develop-
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ment. Further it is viewed from a practical, problem
solving, point of view. Teachers and students are
encouiaged to learn from each other and with each
other.

As much as possible, adult education should be
integrated into life and not a segment of life. Adult
education should not be something done instead of
working, it should be integrated into the needs of each
area an-d group. The education of adults in Tanzania
is in iti ideological purity flexible, practical and
integrated into the reality of the nation.

v
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ADI,JLT EDUCATION AND SOCIALIST
DEYELOPMENT
Fr. D. Mbunda

"To a people who has been enslaved or wto. has

U"* t"fii*t.a to 
't 
u-ifiutio"t, exptoitation.aLd disres-

ffifr fil"';;ilj"ii;;- uv i.io 
" 
iu.qttt, fe udalists' . and

"rfiffi t'J;-e;'r;iil;;ni' **t - 

liberati on"' (rANu
Guidelines)-:iil-;-66ve free quotation of the TANU Guidelines

:"f ffi'f*t?*:.'1tx;rH:'x$':{,lTif,fr!*i".1TE:
JJtons beeil iscene of oppression inflicted by so many

il#-^e6.Jsiii ;"ij.,- ;it; il' an il w retc hedn e s s' - A frica

was emitting one mighty EJpan- a groan for liberation

for self discoverf?ni "identity, 
.ielf-reaLization 

and
'*Ifr-friiiti"o. Sudtr u-liU.*tioir' is Africa's devetop-

ment.

Democratizing Eclucation
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Thc "wind of clrange" blowins across the lace of
Africa in the 1960s ryas a signal malking the long and
hazardous march of the awakening gilnt alon! ttre
road of liberation and derelopmeit.- tndepenience
from colonial masters was the external factor condusive
to an atmosphere in Africa in which her people could
plan their destiny and future.

The burning issue after independence was the
question of meaningful existence or life to miltions
of peoples snatched-from the clutches of colonialism
and imperialism.

TANU had no hesitation in offering a conceptual
solution to this question. TANU's ple-dge to buitd a
sociahst society in Tanzania is a commitment to
ensuring a human development rather than a devel-
oprnent of things.

Man must be n:ade to see the meaning of his own
development; he must choose from a number of alter-
natives; he must set himself on the implementation
movenrent, guide himself all along the process of
realizing the, goals and eventua-lly become the
benefieiary of his own developmentai activity.
_ Man's- development intriniically calls fo; man's
fr.ee participation in decision making about chartering
hjs future and also calls for activE participation in
realizing and enjoying the fruits of his achievements.

Free choice is central in socialist development.
Choice is an act of the will enlightened by cognitive
faculty - the intellect or mind. Only an enlig[tened
people can make a reasonable choice worthy ofa truly
human activity.

On the eve of independence Tanzanians were
yearning for liberation from colonial mental shackles;
they rvere groping in the dark for attitudinal changes
that would lead them into rediscovery of their menlal
potential.

The key to achieve these aspirations of the people
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is through educatio-n; - to be more precise through

u .otiurir"t sYstem of education'
A socialis, ty'i'Jt"*#*edircation is based on the

concept of human tqt'uiity' consequently development

ooportunities must'Bt"o-dttta eqdalty to all enJoyrng

hu'Tl 
.i1r, 11'17.. Jfi 3i".X;cat i o n is in c o m p a t ib I e w ith

socialism. so.iuiiJ*"'.ir"6tu'* all men'as integral

and essentiar compo';;;;';i a societv' the natural

outcome of the "Ifi ffii';"eliments and-nature of man

tfi;i|:" "s".i,ri#ii'i;"iiil 
lxploits all man's pote-

iitiiii-"ievery,."q*gli:r-tl.XT*'.,Ll.,.illtli
stone unturned
resources. --^ r ^r.,^of inn sets f,reg

Socialism through universal ed"ucation sets fre

the forces or t""ii'?o;;;t;dization' This has been

the belief *d^ iil;"!f,"e-tiTaNu all through the

twenty years o' 'tt'fift -I 
whether vou read the TANU

constitution, or ii" ieNU'd"iaeti"s the underlying

notion is always iil sarr;ioti*ti'rn as an ideology tbr

human integrated'itutiopl"ent musi ue a reasohable

choice reached 
*d;;;; 'the. co.ntinuot" -process' 

of

educating the peffi"'Itl'-in-the lisht of these deep

and fundamenti''Jtt'"itt'tt'u1 tinlt independence

the Partv uno df'lii'tt?'t hSve aoplied every ounce

of their energy 
'i"t'1rs'ii"'ttt'i' 

t13 1t"t'tnts 
and structure

;l:;ruffiii";#;'* are such t f ru*f'ti'rt'T$ii t*i.tv we want to recrea"te a

education .*pruiit 
"o"i iOtbt"gy as the source ot' our

social and polititli ";iG;Aitie 
euiding and insprrtng

soirit in alt o"tTi"ltii'ititi" A-ooliticallv consctous

iitizenry will seJti"-ii"t of o'ui socialist economrc

planning.ano "i'prJiiiti'iliii* 
Proper political orren-

tation slves ;3ffi;;'"$it 
-11d 

-lllaonv to our

ffi;;i; i" ott"nti" t['e Tanzanian natron'

Economrc "t"*tio" -must..inculcate 
cooperatrve

efforts in proailtToili"a'ditiiiu"iion br goods' The
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basic -social element in man must be reflected in the
soqialist system of economy.

. Kapitalistic and overtly-individualisric tendencies,
which sets man {gainst man in an exploitative ant
egoistic slruggle for survival of the fitiest, must 

-be

eradicated by t.h. substitution of more 
-congenial

socialist economic va.lues leading to the obr*inmJnf of
plen_fy_ with human dignity. -

Cultural values give a nation its id.entitl, end ethos.
Transmission of such values to all citilens ensures
national evolutionary identity and pride.

A socialist content of education does not guarantee
the establishment of a socialist society unleis all the
members in the society are organically-included in the
educational system *hereby -opportunity for active
partrcrpatron !! democratic nation-building is offered.
Integrated child, youth and adult educa'[ion is ,ot
a luxury, but a must for Tanzania if we are honeit
and committed to socialism and self-reliance.

All seem to understand the meanine of educatinp
our children and our yourh.- But .duCujionuilft;gh?
is rapidly discovering 

-one 
of the greatest pfritosopnftat

human resources which had, flr some reason or other,
missed formal education - (a pe-riod co;p;"Ii";ly
short in man's life-span and iess prod.uctive in termt
of social and economic impact) a?e ieft eittrii io ii.
idle or if anything at all ar6 haphazardly tupp.A-ur-ii
lhgy we-re of no or.little signific-ance to ioci6ty. This
liaissez-faire attitude towLrds an int.g*i6a ;;
comprehensive educational system 

'is jne of th;
greatest hindrances to human- liberation and. human
development- Out-of-school education in iuiiuiiu,
apar| from playing a major remedial role, has u io.npi.l
mentary role in its own right to play-in a socidUst
educational system which is-compr6heirsive ;, well ;;
democratic.
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No true socialist will deny the importance of adutt
education - in most cases adult education serves the
majglily, it covers the longest span of man's lile and
possibly the most produclive period. If education
s€rves society by equipping youths as future agents of
development, then adult education does immediate
service to society by providing adults with the necessary
mental attitudes, skills and knowtedge lor immediat-e
production.

An integrated adult education system is not a
donation by the priviledged few to the many, but it is
o recovery by the exploited many of the right to devel-
opment and a meaningful existence.

TANU is implementing its obligation to the
masses in part by bringing about a revolution and mass
oriented progress through adult education. In fact
TANU itself had become well known in even the remo-
test part of Tanzania, through mass campaigns and
public addresses, all forms of political adult education.

We all remember the Presidential addresses on two
consecutive new years eves, 1969 and 1970. The
former declared tgZ0 to be Adult Education year for
the whole country with three objectives: to 

-awaken

the people from resignation to the kind of poor life
Tanzanians have lived for so many centuries; to learn
skills necessary to improve lives af all levels; to under-
stand our national policies.

Taken as a whole adult education programmes are
a complex undertaking. Man's capacity to learn is
staggeringly infinite: the dimensions of the knowables
are boundless: and the continuous marriage between
truth and mind and the resultant developmental acts
that enrich life's bounty are the most rewarding engage-
ments worthy of man as man. As the President put it:
"To live is to learn; and to learn is to try to live better".
In other words before 1970 - that is before Tanzania
had seriously attempted an integrated adult education
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system - to the majority of the Tanzanians life lacked
its purpose in the true sense of human life - to live is
to learn - learning that is systematic anrJ would lead
to better living.

It is therefore not surprising to note that the 1970's
ushered in some of the most ievolutionary aspects ofgy ideology. The masses embarked on attacking
illiteracy as one of the greatest hindrances to hurnan
communication. By 1975 TANU declared every onein Tanzania should read and write, with Tanzania
listed as one of the 25 poorest countries in the world !

The masses have also begun to analyze and discuss
!t,: political content through discussion groups re-
inforced with reading materials and radio pr6grammes.
To learn under a.shady tree; under the'blaTing sun,
in a pombe shed, in a ciub, in a school or in an"office
became the normal scene. Leaders be he a
politician, or -government official or religious leader -could not make a single speech without ieferring to the
popular adult education revolution.

The people have made it their movement. The
l5th Biennual TANU Conference in September,
1971 : resoived as lollows :-

"Resolution 2l . . . . moreover the Conference calls
on all.people lvho have had the fortune to attend. school,
gspecially workers. to participate in adult education.
Further more this conference enjoins that from now
onwards education should be an- integral part of any
work programme through out the nation. Arrange-
ments should be made to irnplement this resolution.

Resolution 22: The conf'erence enjoins that pro-
grarnmes be prepared so as to eradicate illiteracy wiihin
the next four years."

'ft'hy did the people so quickly embrace the adult
education revolution J Several reasons oan be
deduced. Fundamentally is because people have so
much confidence in TANU as their litieraior frorn all
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that is dehumanizing and enslaving. TANU's in-
fluence acts as a magic wand. The masses have seen
that adult education through a functional approach is
relevant and meaningful to them. It enriches their
thoughts, their skills, their farm produce and their
lives. In May 1973 over 3 million adults were enrolled
in adult education classes with nearly 100,000 teachers,
a large percentage of these volunteers.

This rosy dedcription should by no means give us
the impression that the Tanzanian experiment has no
snags or bottlenecks, or that final solutions have been
found, there are many areas which still need careful
thought.

Where then lies our problems ? My feeling is
that the very complexity and imrnensity of the question
of the application of human potentiality to development
poses an enormous problem of priorities, integration
of choices and coordination of agents and efforts.
The problem of choices of priorities in development
projects theoreticaily lies with the grass roots devel-
opment planning units-in our case these would be
ward development committees. Here at this level the
assumption is that people can identify their needs,
articulate them and produce plans which ean then be
looked into by more expert eyes at the rlistrict level.
Ali things being equal, there should be no doubt about
the value and authenticity of such plans. This requires
that the peasants and workers have been awakened
from the kind of resignation to life to which our people
have accustomed. If political conscientization has
shaken our eyes open to realise the wretchedness of
our misery in terms of living standards, food, clothing,
and housing then village committees, can start
wondering why they complacently rernain in misery
and which of the possible alternatives offered are
within their reach. What they need to improve in
their lives are changes of attitude to life, knowledge of
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alternative dev_elopment approaches, training to secure
necessary -skills, the availability of equipirent, and
advice and guidance for coordinated hirnian achieve-
ment.
- Decentralizatigq basically aims at stimulating local
initiative tb be guided by eipert counselling. T[ere is
no doubt that the theory behind this national practice
has started to bear the desired fruits by generating
self-guiding development efforts.

But there is even at this level the problem of inte-
gration -of priorities. For exarnple villages have the
need oi cleaner and more durable houses; a clean
water supply, need of poultry units a vegetable garden,
and a small social centre. All seem to be deiirable,
but the local committees have to sit down to see which
projects are easier to start with given their manpower
and finance and which projects can be easily coordi-
ated. A large scale poultry undertaking must go hand
in hand with availability of chicken feed, chicken
medicines, market transport, a nutrition campaign,
domestic science and all sorts of other things that makes
the project meaninglully integrated in peoples life.
This integrative approach to projects should not be
under - estimated-as practical examples have discou-
raged people for lack of correlated services.

As one can see no single agent can comprehensively
accopmlish single handed man's development in any
single dimension. There are always required other
supporting services from other agencies to enrich,
support, to sustain the set goal. This leads us to the
need of interdependency of agents of adult education.
The multidimensional character of human development
arises from his complex nature as a human person, his
deep self is a world with immense capabilities to be
explored and exploited in an infinite variety of ways.
This is the underlying concept of Mwalimu's New Year's
Message on A,dult Education on December 31, 1969.
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He appe.aled_ to all organizations, public and private,
to individuals and groups to invblve themselves in
adult education. (see Elimu Hoina Mwisho).

The resolutions passed by the 15th Biennual TANU
Conference are not less emphatic on the need of
cooperativg effo{s in effecting adult education pro-
grammes for building a self-reliant socialist Tanzania.
To quote (flree translation) "The conference calls on all
Tanzanians, who had the privilege of being educated,
especially workers, to participate in aduli edu.cation
programmes." (Res. 2l)

The Prime Minister's Directive of 5th July, 1973 is
even more explicit as it details all the organizations
and social units which must systematically plan and
implement workers' education. The 16th Biennual
Conference explicitly calls on all leaders to be in the
forelront in implementing adult education programmes
and see that they are properly execu.ted.

All these documents go to prove the very important
aspect of adult education-its socialist and integrated
approach in solving human problems affecting human
development.

A very clear example was the successfu.l and popular
national campaign-Mtu ni Afya (Man is heatth).
The objective was to raise the health consciousness of
the people by teaching adults basic health principles
in study groups in view of generating initiative to take
up measures against the most common diseases in
Tanzania. Certainly such a campaign is essentially
a -health campaign therefore it falls under the province
of the Ministry of Health. But in fact the ci.mpaign
was organized by the Institute of Adult Education in
cooperation with the Ministry of National Education,
Ministry of Health, Ministry of Information, Ministry
of Agriculture, Prime' Minister's Office, Kivukoni
College, U.W.T. and TANU. All these agencies had
a part to play in mobilizing the people, in training the
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* :I^fl?"p leaders,. i l,radf o^R rogra mmin g the. mes sage,rn seerng to.rt that the information given is corrdct
3.n9 qppropriate to our _target groupsl-and so iorirr.,t ls. rnrough such coordinated effoits that it becameposslbr.e to secure the necessary funds, reading
materials, publicity and trained perionnel whicl-;;de
tne campalgn a national success.

This campaign has shown us that a campaign that isdrected at imp:oving the daily lives of tn"e people
Decome$ very efiective once the people are involved'in
rrs comprehenslve and integrated planning and imole-mentation. Isolated adult-educalion pff;ilg'-;;;_
fuses the people,and the ptanneii as well urGuOi"gto a wastage of time, funds, and efforts.

Another bottleneck in our adult education Dros-
rammes is the difficulty - in realizing it " i"n.tlorif
character of our proclaimea aouit Education pou*.
To achieve functional education siy in iruu.* rir*i,ig
one does not only need a book or books on 6d;;;farming but the books should-bi so desisned ui io
gtve the adult learners a graded dose of the-knowledseard techniques _of tob-acco cultivation Ai ;;#y
Ltagg there must be an organic expansion which iio[,
the known to the new. Oie has a'lso to pav attention
!o, fhe p.ropeJ.tevel of education of the d#"p ia[*,
or tunctional literacy teachers-there m[st 6e.a sys-
jgmalic, plan for tlieir ever wid.emng expansron of
11owle$Se if they are- to provide leadership to their
advancrng lunctional classes.

The very fact that we have so huge an armv of
Itteracy. teachers-over 80,000 by our hlest statistils--
lakes jt very difficult to ensure ihat they ar. eq"ippeAproperly to conduct functional literacy iearnind. ^the
rmmensity of the task does pose a chalienge bot[ to the
PartJ and Government. We have to fice up to the
reality of the need of properly trin.O ina-i"fl.i.ni
staff to manage our adflt e-ducation institutions;hih
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are charged with the responsibility of trainine adult
educators and administrators at all levels. pro-motins
research work in adult education, and disdemi;uii;;
adult education information through *ur. .iaiul
Functional literacy as an essential Ebment in adult
education is the surest short cut to real human devel-
g)pment, but we mus,t be prepared to pay the price. So
far the Party and Goveinment havd given the fu[est
support to the revolution and it is thE hope of those
involved in the field work that TANU will never slack
in her efforts in mobilizing the national human and
material resources to live up to its declared ideology-
Tanzania society must be based on equality and hufran
dignity.

Education is one of the social services difficutt to
effectively provide unless people live together. This is
still more true with adull education as dialogue and
exchange 

- 
of- experiences are so central. On1 snag,

however, had been thatTanzania is such a vast countiy
and in most areas the population is so sparsely spread
out that effective adult education eroups on resular
basis would seem virtually impossible.' The pirty's
decision to move the peop[e intir villages of ecoro,ii"
size will facilitate lots of other social services, education
included. The Mtu ni Afya evaluation report has shown
that study groups in ujamaa villages 

-stood 
a better

chance of benefitting from mass education campaisns
thaLgroups in other types of living situations.

Functional education moment[m must be sustained
by an atmosphere that goes beyond the four walls of
the traditional school. - The concept of deschooling
society, or the idea of an emerging societal schoo'i
wherein all men are continuously learning each minute
of their existence is easier said than d-one. It is a
revolutionary concept.

People are fond of thinking of education as a
banking system where the cashier--the teacher-hands
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out cash to the learner at the counter between the
strong walls of the bank. The self-styled bankers are
reluctant to give up the prestigious posts as the haves-
and view their students as the have nots. They feel
that only the formal system of education is the right
channel to transmit knowledge or worthy of recogni-
tion and that only certified educators are the proper
transmitters of the intellectual heritage; the schools,
text-books, and equipment all have to satisfy set
standards of quality for being recognized as proper
means of transmitting education.

Adult education aims essentially at democratising
channels of knowldege-the issue is not how or where
or who dishes out knowledge as whether one has true
knowledge-a knowledgeable person is knowledgeable
no matter whether he has a paper qualification or not.
Whether he has obtained that education in school or
outside school. Knowledge is knowledge. The closed
academic world is not prepared to let such inroads
to be made upon its sacrosanct sphere.

Tanz.ania has started to integrate formal education
and informal education so that transition from one
system to another is natural and organic and the_ seeds
of adult education are built in already in youth formal
education. Mwalimu's booklet on Education for Self'
Reliance points out clearly the absurdity of holding on
to formafities rather than to practical truth by giving
an instance that a very good and experienced farmer
who has never gone to any formal training in tobacco
farm management stands 

-practically little chance of
being appointed manager of a tobacco farming concern

-wf,ereas 
a graduate with a paper qualificatioa and

little or no experience had got the passport to this p-ost

which he from a realistic point of view is ill qualified
to shoulder.

Adult education breathes freer air than our tradi-
tional school education, it is more consistant with

46



human tendencies than most educators realise. in lact
it is the natural development towards which all formal
education systems should be oriented. The best
assessment of our school system is the extent to which
it is adult education oriented. It is this view of the
concept of adult education we must try to -qenerate in
the minds of our planners, administrators. and assessors
of human development.

Adult education in the modern world cannot be
divorced from the literacy element. We believe that
adult functional education can be done and is often
done without a Iiteracy element. But the written word
facilitates easy communication and preservation of
information. This ensures quick acquisition of knowl-
edge, skill, and attitudes and maintenance of infor-
mation. Nobody doubts the importance of our
determination to wipe out illiteracy by 1975. But this
determination must equally be supported by a

comparable structure to ensure that literacy will be
retaihed and improved in the future. This is not an
easy job. We need authors who can write suitable
bo<iki on a variety of relevant topics at various levels
of understanding. We need the printing infrastructure
to produce the iequired amount of literature to flood
every corner of Tanzania to reach the more than 5

million new literates in 1975 in addition to the already
existing readers. Creation of a literacy environment
is a challenge that must be met at any cost otherwise
illiteracy wi'il once more bring to naught most adult
education efforts.

It was not my purpose to exhaust the list of diffi-
culties one runs into when orre embarks on such a
complex human involvement. Yet this presentation
suffiies to point out that we should not take adult
education lightly. [ts demands are heavy, but it is a
good investment. The Ministry of National Education
along with the Institute of Adult Education have been
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charged -by the nation with the heavy responsibility
of securing the success of this revoluiion. 

- 
Tanzania

knows we are not the only country in the world endea-
vouring to liberate the masses through adult education
programmes. In fact other socialist countries such as
China, Cuba, the Soviet Union, or Yugoslavia see
adult education as a tool for mass liberation.

It is therefore the prime duty of the adult education
machinery to seriouly accept TANU's call and
enlist the cooperative efforts of all agencies of adult
education both national and international. Adult
education is born of socialism, grows by cooperative
efforts, and flourishes through hard work. Socialism
and adult education are ideologicalty interlinked and
unseparable. Hence the future of socialism in
Tamzania stands or falls with the success or failure of
adult education. We have made the choice, the people
have decided, we have come to a point of no ieturn,
we have no alternative but to move up the high
mountain of knowledge. Elimu Haina Mwisho !
(Education Never Ends)
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POLITICAL EDUCATION AND ADULT
EDUCATION
P.J. Mhaiki

Politicaleducationisnotthesameqs.politicalscience.'\niiilfi ;tirical- science deals with histol{:-i]tTlYl?i
of sovernments, and parliamentary. procedures' malnly

;i.";;;il; -;i" ;;;d#i.ians, poliiiial education deals

;ih'iir;;;*t"d;i if peodte.in the effort to make

iil; --tonr.ioui -of ifr.ir national i-deologies-thg

il;ilJiff;t "i.rii" ,'Jtttt-rt'ture of humanitv; of
naiionat economic, social,- and-cultural programmes:

ffi";f 'h-;; it.y'*n id'iett their deve-lopment and

lruin6i"',rt.ii ina.piLdence th.rough Par-tlciplt-l9,n
anO Oecision making- True development ls tne oevel-

;;;;;"j p.opr.'i"rro^wiit giut t'toper direction to

i5u.f,op*.nt a,iO modernization'--'t"["v the priniipr. or political education of the

*urrJr*iJ g.nitdrrv u.[tptta in alt developin g countries :

l;i* ffi;;;;i;;ils Countries take it seriouslv or know

h;;;; Jo it. "'E;;;;rnment which declares that it
*itfr* to educate tlie people politically thus expresses

its desire to govern with the peo.pl.e and lor the peopre

A ;;;;;;Ent 
-iiiut 

-gives 
'noiit!..] education to the

;;.il.;i;h;t to set thl support of the people'

Political Education and Freedom- 
S;;, thi, way political education is a necessary weapon

f";i;;;dom uhb t ".an 
developnqent in any country'

ln the colonial ;;;i;t p"tltitit education for- the

masses has U."n--ui"fy iesponsible for wrenching

i;il;;-Eom trre Coroniut maitgs' It witl alwavs be

;;;;;;y i"' mal;tail'g ll' rq' PISP-I:T,{*^t4:
;;;il. it ihe countries still ql+er colonial yoKe.ls

that they are not";;{fr;i;niy potititi'eo' The colonial

Dowers know too weit the fower of political education

ln"*;i; H;iffig' *"',ifut'' 
-tttui"t it is directlv
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gpposed to their class, econom.ic, and imperialistic
interests. This is the reason whi Coioniui-p;;,
banned political education for ichools, foi 

- 
civit

servalts, and for the general public. politics was
only-for those in power because ii is an instrumint for
wrelding power, an instrument for decision makins
an instrument for domination. In the t anai oi--i'fi,J
people. it can, therefore. be an instrument for
liberation.

Ideologies
Only those nations with ideologics can havc a consi_

stent.political.education drive for their people. The
wolld is roughly split between easr and weit accordinp
to rdeologies. Wesiern nations have a .apituilri-iJ;"6;;
and eastern nations have socialist or communist ide6'-
lggqr. . Developing nations are wooed to join ifiirc
rdeologlcal camps as sympathizers or as followers to
strengthen the stand of fhe strong nations. In the
absence of their own national ideolo-gies the developing
nations sway from one camp to ano-ther dependin[ oi
who dangles the. bigger money-bag before'them." In
trus stuatlon lt becomes extremely difficult to make
people potitically conscious.

Frantz. Fanon, in his _book, The Wretched of the
Earth, pointedly notes that the capitalist couit.ies
govern with the help of their laws, th.ir economic
strength, and their police. Their power is ensured by
these methods to such an extent tliat they do not neei
to involve the mass of the people in political education.
The rulers are strong in theii own right and yet they
call their government democratic.

Political education is necessary for democracy.
Democracy demands that the prbcess of decisidn
q*t+g 

- 
be a shared responsibility. people cannot

gffgctively. exercise democrdtic deci si-on ma king wittrout
being politically conscious. They would be-asked to
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indulee in an exercise they have no base in. Elections

unO u?ting are consideredto be democratic instruments
;t ;hd oeople are politically conscious and politi-

"r-tf, 
educdted. Withbut it blections can become

*titri*. *hen the rich and the powerful manipulate
the masses no matter whether it is a one-party or

5l
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the -most promising sector of free and democratic
development. The level of poritical coniciourn.* or
the -young in the schools, in'the national service and
in the arrny must be raised. The army and the youth
c-amps_need not always be school of-war. fr{,Ssi of
them should be camps-for civil and poritical educaiion.
There must be a -difference 

between a mercenary
T an imperialistic service and a soldier in ;-;;ol;-
tionary developing country.

{ politicized soldier is a citizen who defends the
nation by qrms. The politically conscious soiaiii f."*,
that he is in the service of his country anA not ir1ti.
service of his commanding officer, h5wever tign ifrat
officer's rank may be.

Equality of women
It.,is becoming more and more accepted that women

are the equals g,f mpn.. The practice of this concept is
necessary in a developing country, and political edlca_
tron can hasten jt, to the great advantageof the country.
women have been known to contr-ibute greatly fo
national life in schools_, in factories, in parliafr;;;;u;a
in the liberation struggie. politicaliy conscious ;";;;
in Vietnam and Mo7ambique fight alongsiOe ttre-minin the jungles.

International understanding
Political education is -necessary for international

under^standing.. In dev_eloping countries F"ti; li;;;
rveo ror centurres rn rsolation. Their view of the world
must be widened ir-r many respects including th;political a-spects. They ought io know, thiorreh
potrtlcal education, on what basis other people haie
g-4osen to -organi1e the development of theii i5untries.
Ihey ought to know their own way of life and trv
to understand why peqplg are different. They shoull
be able to understand that though people 

-differ 
in
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ooliticat orientation, they all have to live on the same

;ifi;..il4'6i"iuit'in irade, aid, sports, and travel'

to1irun". and good neighbourliness are essentlal

o"uiiti.t. Throuih political education, people.can get

tb understand the causes of tensions and vlolence ln

itt.*pi"..rt world-. The ultimate reasons for wars

und 
,uiol.n.. 

are_ political. only through political

education can people understand the evlls oI

;;lr"i';li;- "na 
,i*-tolonialism, the basis of discri-

;fi;A;;;rd segregation, the 
.basis 

on which the

Ult Gtttt for hu-ma-n rights and equality'

Political education for the masses^ "Ii.;; d;-*i.a".uie the masses ? Mass rallies. and

""Ufi. 
t".etings ui. tt 

" 
main schools o! mass political

5i,i,irii.iii-fi' d.;;loping countries. Long po.litical

#ft;;; fio* time'to -time are almost a habit'
ilil;?id thoughi[o be enough that a political le.qder

ipJats braggingly about the main issues of the natlon'

i[iri^itr""ifli;6'" iew bad names, qqd i4Plesses on the

;;6 *ith what great things he himself has done to

ffir's;ffii ina.pEno.nce. 
-Most p?op]P + tib"tT5^d

deveiopine countries are sick and tlred oI tnls'

illiitiilfl?".utio" -.uns opening the minds and gguls

"f tt. oiople. awakening them, ind allowing t\9 .Ui*tt
of theii inlelligence. To educate the peop,le p,o,!11".u'1y

cannot mean making a potitical- speech' What, rt

**il iitrying tirelessly to.teach the masses that

ii,ilvttirie S"iiiat 
"n 

th6-, tl.rqt w9 jglot ,g::l::d
in d6veloimeit and freedom without them. lt ls therr

i"."ootiiifiiv. rI*. *ute progress,. it is due to their

;H&;. 
--i[6y 

must know that there is no famous qan
*ilo *iff ta(e responsibility fo-r everything gld that
thi maeic hands ar-e the hands of the People' l' ils can

#d;E-""t^fi1eciles onlv but dlso-bv organised

"lr.res. 
bv parlicipation in develcipmont proJects' Dy

particibation in -decision-making orgailzatrons as
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organized by government and party.
Itrational' olganizatio n s like the youth. organizatio ns,

women's orgaiizations, parents' organizations, -qrgdq
unions all have a big role to play in bringing-political
consciousness to thJpeople. 

-It 
is essential, therefore,

that these organizaiions have branches and roots
arnong the pe6p1e, even in the villages. Too often
these 

-organi2atibns have large offices in -the capitals
but lack-contact and discussions with rural people and
therefore fall to be effective political education instru-
ments. Political issues that concern youth, women,
farmers, and parents should be discussed in branch
villaee meeting and discussion groups' This ensures
that-all people are involved by direct participation in
political'edrication on national ideologies.

Mass media
potiticat education for the masses can be very well
iort.i.O by mass media. Hence the importance .of
literacy campaigns. The ability to read and write
sives beople^ thi power to alter their environment
6v individual or eroup action. tt gives people psychic
niobility, allowing 'them to involve themselves
in situations beyond their immediate experience'
Literacy will give people a rising knowledge ot'.the.rr
national policies, plans, and increased.opportunlty to
discuss political isiues of interest in their development'
Thus books, newspapers, posters, and - 

radio ar.e

po*lrf"i iniitrrn."t, bf foftical adult education, if
well used. Here is a case studY.

In 1970 - 71, the Institute of Adult Education,
University of Dar'es Salaam , Tanzania, in collabora-
tion with government departments-and national institu-
tions, orginized a national politicaleducation campaign
for peop-le in Tanzania, -using ^ry9io and study.group
methods. The topic for 1970 was "Electrons,'
because that was the parliamentary and presidential
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might monopolize the position of group leader.

Adult education and political education
Political education tias been one of the subjects on the

school curriculum in all prim3ry and seconoiry sCtrooii
since 1967, and is included in-the examinati5o ui'G
end of Form 4 and Form 6. It is also i suUiict-ln
adult education classes all over the counirvl 

--gi_
perience,in T4nzania shows that not only is ii ior.ibLto include political education in adult .a".iti5n, fot,
according to adult education statistics of SeotemUei
1972. (Ministry of National Education, Tanzania),
political education is the second most popular subieci
for adults in Tanzania. It would be inteiestinp, io's""
the response of people to political education ii other
countries.

Teaching political education
. In the experience of Tanzania it has been very gratify-
ing to see so.many Rqople attending political ed[cation
classes, yeJ tt rnust be realized that it is not easy to
teae$ adults political education. The subject, Uy rts
nature, always_ touches on experiences of- the ailults
and they usualtry get very involved in the issues. It
takes.a good teacher to give light to tho many problems
ot adults. A survey was made of adult education
officer's views on this issue. These officers, respon-
sible 

_ 
fo_r, training voluntary adults ed.ucators, *eoe

aske-d which subject were the most diflficuit for voluntary
teactrers to understand. Political education wai
ranked most difficult by 49 percent. While it is a
d.ifficult subject to 

_ 
teach, tlle success of voluntary

teachers in an adult class very much depends on,
a.mong other.things, his ability to teach politibai ed.uca-tion. This is easily understood because of the very
motivation of attending adult classes in political educa'-
tion. A poor teacher in poiitical education is probably
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a poor amateur. Political education gives rneaning
to all the other subjects. If they are taufrrt uuoui e;oa
health, if they gre qrged rq-dg beter firming,li'*.y
are. encou-raged to keep tribal eulrure, all thTse hivetheir explanarion in political ideologi*. S.i"ntlnt
and philosophic arguments for tirese ilri*gs lrir*-*o
qnpacj on adults, but political reasons strife a xore intheir Lrrains.

Political educa,tion demands from teachers th*rougir
undeistanding of national poricies in order ro i,icur#te
poirt-rcal consciousness in the adults. It is a feature of
developing countries to pran their devet*p*ini 

"nau.Development Pians. Fgr the pians to'*ur*ri*i[*,
participation and commitrnent of rhe people is eiien_
tial. . People cannor p-articipate ii the,, ur; ;;r 

:*oO*

politically conscious. of_the signifi eanee'of *eveic, g**ntto them as indivicluals or -as ns.tions. *.r*ioe*S
peopies.cannot understanci the signiirc&nre of au&ire
ec{,1r1{}n-!lc rn*asures, defence and i0yatrty tc iiie country,taxation burdens, educational" nirtroo*i. 

-["olil,
eampaigns" naticnaliz*.tion .policies, nati,-rn_brriidi,,g
eil't;rts, .wars of iiberation, culi.uriil rev*luatiou *li[*u,p'litical consciousness. "The battis lisre usoiiut
ignorance, -against poverty, anci again*t uou*u$ii.r,
1rugl1 to be ever present in the- rnuscles ancl the
intelligencqs of men- and women. The work of ifr.
masses and their will to overcome the evils which have. for centuries excluded then from the mentaf aclrieuu-
ments of the past ought to be grafted into the work
and will of all underdevetoped pdople5."', These rar_rst
be awakened by political bonstiousness.

REFilRENCflS
i. Fancn" F. T*e Wrytched rst tli* Earth

iNew York: Grave Fress| p. lS0.

2. F*inon. ?. tbid P. 203.



STRATEGIES FOR TRAINING ADULT .EDU.
CATORS FOR RURAL AREAS

P.F.K. Mtenga

Tanzania in the 1970's has to attempt to solve one
of its major human resource problems. The problem
the country has to solve is the one of creating more
rewarding employment opportunities for people in
rural areas. Doing this will reverse the growth of
unemployment and reduce mass poverty. All the
staff in the development ministries at the regional,
district and divisional levels require technical skills
and ability to pass on their skills to people at the
village level. Experience with rural development pro-
grammes at the village level, shows that government
staffsupposed to provide the leadership still use colonial
approaches and techniques. They go around telling
people what to do instead of making people see the
need to do things in new ways. Farmers in rural
Tanzania and in particular, those in Ujamaa villages
have demonstrated their dissatisfaction of this approach
by refusing to cooperate. Participant observation
in the Ujamaa villages in the Coast Region and a
careful review of studies on achievements in these
villages supports this view. Freyhold I states very
categorically that; "the rural staff are still objectively
agents of an only slightly mitigated neo-colonial
exploitation via the world market, one might therefore
include that these staff have nothing but an antagonistic
relationship to the peasantry".

Since development in rural Tanzania will be brought
about by people who are willing to take action at the
village level, there is an urgent need to re-educate
the local leadership. They need a new kind of educa-
tion that will provide them with the necessary skills
and knowledge for making farmers not only more
productive but more creative and better at decision-
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making. The central purpose -of- 
rural development

iJ-.[u]iging people's ways of doing.things' Jhi'
includesthanging their customs and traditions. slnce
ai- Spicer, puls i-t; "Changing people's customs is an
iuerr' mord delicate resfonsiliility than - surgery";
training rural development staff in the techniques ot
passinf on their knowtedge to people in the rural areas

who need it is extremely irnportant.
This DaDer will therefoie review selected approaches

for trainind adult educators for rural areas and sugFest

ni* *uyJ"of training them so that they can.initiate,
implem6nt and evalu-ate changes. in rural development
orosrammes at the villaee level.
'--tr,.-- ri.a to be "self-sufficient in high-tevel

-u*pl*tr Uy teAO, has led the government to initiate
iirfiji;g piogia**es for adult oducators at all levels'
Aiifi."univErsity level, some of-the education under-
LiuJ"uto tp..iulit. in'adult education during their
;;;;d and'third vear. They study the factors that
have shaped the piesent policies 

-of 
adult educatron rn

iGloilf.y, th. ?evelopment of the adult education
movement" here and in other countries, aqd the
i;;did; foi planning, implementing and evaluu:l','g

iilFe]i lt 
- 
ud,rit edlcati6n work.- Relevant fietd

i.r.ih-.nts are given during the vacations to provide

;i;-;il[;it *iin the necelsarv practical -experienceil; -A;ilr-- ua"it education wrirk' Students that
i,o.pi.t. ihe ptogramme successfutly wqrf in govern-

ment ministri-es and parastatals as tratnlng omcers'

others work in Collegei of National Education to trarn

i;;hil -*t o will ieach school leavers and otlrers

il-il;- uifiug. level, adult educqtion .]PProaches'th. r.rt beiome administrators of adult educatron
programmes at tht national, regional and district
levels.-- iti, output of degree holders w.1t4 a specialization
in AA"ir 'Educatioi has proved inadequate' As
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a result, since 1969/70 thirty carefully selected sta-ff

from government ministries and parastatat organlsa-
iil;; il;1iuir.a for one vear in a residential adult
uO".uiioo course. Those ielected usually satisfy the

criteria belowr.

l. They have at least three -years of experiencer' 
*"i'ting in ihe-field of adult education in its

Uroaaeit sense, for example rural development'
urban .o**.rnity work,'health, agriculture or

i.jrui.-i.tri..' "'na 
eauiational' prSgrammes of

national organizations'
I irr"" trave b6eniponsottd by their parent ministry

oi'riuturtutal organization and have been recom-

;dJ;d bt the "Board of the trnstitute of Adult
Education.

3. i["v have obtained at least a school certificate
.i-i c.C.E. 'o' level or its equivalent'

The teaching of the prggramme is do.ne by tfe
,dtr 

"a 
tne"tnstitute'of 

-Adutt education at the

llrTr.*itv of Dar es Salaam' The main content

"f 
itiii6sidentiat course has included;. .,..

i. The scope and philosoplly of adult educatlon'
,:. The adirlt teaihing and learning process'

a. The planning, administration and evatuatlon
of adult education Programmes'

4. rhe socia-i;A';;";ottiiC u'ptcts .of devel-

ooment- In Turri.niu that ara vital in adult
etucation activities.
ti- ih. pglicv,. organization and resources

tn adult education'
b) Politicateducation'

Those that successfully complete the course return

to tt.i. parint *iriitii.i wheie thev 3re-giv-enfull
responsibilities of planning adult educatron pro-
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grammes at the district and ward levels. Field inter-
views of those that completed the training, seem to
indicate that some of them were not given jobs that
were directly related to their training. As a result,
a few of them have resigned from their posts. There
is a need for the Ministry of National Education to
admit into training only those candidates that are
most likely to be responsible for adult education work
in their ministries or parastatal organisations at
the end of the course.

Other government Ministries and parastatal organi-
zations have also played a role in the training of adult
educators. They have done this through short and long
term residential courses. The Ministry of Agriculture,
the Prime Minister's office, the Ministry of Labour,
the Ministry of Health have all been involved in one
type of triining or another. The effectiveness of
th-ese programmes is not fully known. However,
the few studies that have been done to find out how
these rurai staff perforrn in the field, show that there is
a need for more careful planning of all these training-
programmes. The rural- staff have been accused of
Iacklng relevant knowledge to pass on to farmers.
Some Iack the ability of making themselves understood
by farmers and othel people in the rural areas. Rural
pi:ople in Tanzania like rural people in other parts.of
the world fear taking risks and paying for a new practice
that they are not sure will work.

In this connection it is useful to remember what
Bagehota wrote in 1873;-"One of the greatest pains to human nature is

the pain of anewidea". Sta-ffin rural areas responsible
for development programmes ought to be aware of
this problem. They heed to understand the customs
and traditional values of the people they are working
for in order to know in advance which customs are
likely to help or hinder the implementation of village
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The literacy project

..-..,llg- the beginning of the Work_Orienred Lireracy
ry:f:I trarning" -functional literacy teachers 

- 
waiconsrdered essential fcr the success of the prog.u.rn..

l:l"llit reason, from January 1o June' lfeg,"iiiq
reacners were selected and trained. They were trainedfor, teaching functional titericy 

-in 
Busega, Nyeseziand lhangiro. The reaching l'astea f;;-?;;r' ;;3k;.

l) The use of the literacy primer.2) Health Education. - '

3) Principles of teachins adults.
1! Prepararion and usetf Audio Visual Aids.
,) Preparatioq qnd use of nural N.*rpu!.rr.6) ClassAdministration.
7) Cooperative Education.8) Animal Flusbandry.

It is.clear from this rist of courses that literacy teachersneed more than just the uuiiitv 
-io 

ur. ih; lii;;y
63

level projects. Such an understanding will ensurethat the adult educator is communicaiing-*ith'"th;
people^he is trying to help at the gi;ssroot levels..A rew of the trained adult educators in Tanzania
Py: attempted to truin f*a.rr*urO teachers thatnave eventuallv r,eached people at the village levei.
fhe .training oT fite.racy tbachers 5by the ;r"tr-"i-;h;Work-Orie-nted t_it.ii.y- F*1..t'in---rur*ir*",' iii.training of rutors and.grotp t;;tG;, by the r"iirt,it."i
$dult Education o and "the i"...-rrfuf-'.;;;;;il;i;;;
11,t.y.l"p1ng1rq programme on the local levei*-M;r;;Drstnct of 

, 
Shinyanga Region in 

-W.rtern 
iani;;i;;

Te examples. All these programmes ttrat witi---Uedescribed briefly here. werb .8rc.ineO with traininsrural staff lor reaching p.opi. ;; il; i;ui'r.u.r.'qr,'lrrE



primer. To ensure co-ntinuing .literacy, the functionalIrteracy teachers requires ,o*E ipecrtic slill or knowl_ecge reievant in a giren ,uiui ,i"u. .This particularst<ru oughr ro be" trg'rrq ffil# parrrcipanrs of rheprogramme. if rhe pirii.ipunis- are^tretped ro learnthe s ki U, rhey can ;;{ffii;yffi.i:: :l vi r tage ri b ra ries,

:ffiil y'J,'t?,::i,fii{-, 
}Lt t, ffill, i,TJ Lt i,, uk#prCIgram,nes are likely" t, ur. ]iii., acquired skilis foi-" 

H'y.ipf ?1lt Tg-,l",,ii 
i il*, i n"iil.,.u,.ur a reas.

p:ns, *u g' riin,' Hi:TitrJ" f Hfl;lr e es we re ser ec red
i n t h e-area.'A n',*u r ua ti o n i t uU,i,lill;01?o_fI ffi 

,Jj?
,1:: to irnpror,e ttie seleciio;;ili;
literag"v r*'n.t *ii pr*.:vides somc 1l*t':9,*f funcrional

if; f,:JjSi,Xllt:':sf :;.;;;;r.I'l[.f ili;l''-'rni:1,,i],?
i;;;;;;*,i,rijl*,i,,..,ivc u:res were mar$re people who

;?- 
jljillii:*di*s:'""fl;$1r1;ri',f,l.rf 

, 
j#m*lri

ilr**i*io#l *tilir**ce an<J irad ihc ai:iiiry;.,.;;;ilf;
:{-- i}, ;: ; -,J';;;; ;::ti{J$ ;i,**t,: *dn j:fjl tipeop.le the1, xverq..-g,xpected. to-'i*n*r. An expertsmeer!ngE *rade sjnriiai" r6i*."iriJ,ihenr the besr insiru*or \vas on. ,r,nli, 

According to

a)

b)

c)

#}.o.,;##fl ,i:,fl 
:'*:l',lX,H,ii:H,:t y;

fffrfr, informed on the devetopment objec_

#l,,-,tX'; *?-fl:llser 
and a deveropment

,,_SeJIyt. who srudieci rraintne Drunited - Arab a-yg_*ul.,'"-i'il?r.fia"*ffiHHn,,' #j'u'cuador ntado more rp*.in* "- 
ourlrvations on this
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oroblem. His studv showed that school teachers were
'*...-iutid^ttrdJd for adult education work' He

;;;d ;fii trt"v iir. in the cornrnunity in which.adults
arE. thev underitand the vernacular and the psychotogy

of ine l-ocal people and are well-qualified to assess tne

;;.dr of the community. All these principles remind

all those responsibie for training pro$lamqtl.t9,13!'
them. into aciount lvhen selecti.ng staff for adult educa-

tion traiiring.

Tlne mrasCI radi* caxmP*iPas--"-fitc-inslitute of'Aduit Ed';catior:. in. cooperation

with oth.er gov*rnment ministries. and natlonal organl-

;i;;;-;tEunii*c'u ia*paign ig 1973 that reaehred

neonle at the crurri"oi lcvsll Tiris *.as rhe N{.tu" ni

[e;;^"c;;.;;ifi'?h4; is ]lealth campaign) in which

*6irt i*o'miiticnn peoptre psrticipated'-".fh;.**p*is" ,l'as'lauiche<i in Mftv. l'?3t Hllf ,*
combinatioR ot' racio r)!"ogranlljies-. prlnts$ rrxatertals

iurd stucly grdrLipr, The pirrpn,sl ot- ilte.catnpalit:-11*
to itoptool=- rliifi! peapies' health ,practicc:i' lri orfler
io *-iiy.-*it tlie ciirmp:iigr' sirc,xss{'ully a stag,e<i iysLen-t

for traiirinq tutots and group leailers wris used' I ne

;,;;-;ffi8;'rh;;; th;rutio'rs stase$ of the training
programrne.

ZONAL
LEVEL

VILLA^GE LEVEL

fi5

240 Adult Education Officers
were trained.

DISTRICT LEVEL 3,000 District Officers trained'

o'u{i'ooJ$t-lfJrttii;*Y.t'f 
"roJ3"ui"i.,:::i

seminars'

About 2 million Paople 93Yo
of whom were farmers
participated in the carnpaign'

\

1

I

:



As seen from the pyramid, at the zonal level Adult
Education Officers, 

'literacy' teachers, Ministry .of
ff.^itt it"f and staff responsible for cooperative

education were trained.---ari.i 
their training they taught disrrict level staff.

ffre tistrict level staff"in their turn, trained divisional

u"A **O level group leaders of the campai^gn' 
.-*-1he 

seminars"at the various levels lasted for three

aays. 
--fn 

ih... training seminars they discussed:

1. The purpose of the campaign and its organi-
zation.

2. Various group methods for teaching adults'
3. The contint oi the campaign using the booklets

produced.

selected Ujamaa Viltages.

66



HEALTH INDEX TABLE FOR DODOMA*

(tNoto, tho Score for this Health Index ranges from 0 - l2)

Observations in the campaign areas showed that
new latrines were constructed, grass around hou.ses
was cleared, wells were dug, new mosquito nets were
bought and peoples' homes in general looked cleaner.

The Maswa development programme
The successful communication in development

programme on the local level in Maswa District of
Shinyanga Region in Western Tanzania is a good
example of adult educators using the multimedia
communications approach to teach people at the local
level. The approach included the using of a combi-
nation of traditional African means of communicat.ion,
print media, visual media and audio-visual media.
The special feature of this programme was the coordi-
nated use of the communication media to teach at the
local level.

This programme was led by a team of four develop-
ment workers for a period of five days. It was attended
by about 30 women from the local villages in Maswa
district. An evaluation of this seminar showed that
the multi-media communication approach was very
effective for teaching adults. The women in particular
enjoyed the traditional African mea"ns of communi-
cations such as singrng, group discussion and group
participation. Thrf respondett well to the visual aids
used in the seminar.
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UJAMAA VILLAGE SCORE BEFORE
THE CAMPAIGN

SCORE AFTER
THE CAMPAICN

BAHI
MVUMI
HOMBOLO
BUIGIRI

2.t
2.2
3.0
3.1

4,3
3.2
5.4
4.6
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l. "If people understand their own needs'

):. f itrei understand how these needs can

be met.
3. iittt.V ftuve the freedom to make their o*n

dicisions and carry them into effect"'

This last recommendation- suggests .thlt'-oq:
tno*ins ifit n."4, of the people we wish to tratn t-i

ffiH;ilii.'itt.-piopii ttit*ielves must undersunc

iil.'ir";;;"n..ai'ioiirdining. This is best done if rhei
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participate in identifyingtheir own needs and problems.
Involving people in the identification of needs and
problems it is argued, provides support for the progra-
mme, valuable learning experiences and ensures that
accurate decisions on what should be taught are made.
Tanzania's organizational structure of adult education
makes the protess of need identification easier than in
other countries. There are adult education commit-
tees at the Regional, District, Ward and School levels.
These committees are also sub-cornmittees of the
planning committees at each of these levels. Thgy
therefore have committee members who should be
aware of the probiems facing people at the local level"
A careful review of adult eduoation reports shows that
the committee members are not aware of their functions
on these committees. Secondly, they do not meet
frequently to discuss adult education problems. If
thede conimittees are going to be effective in the regions.
there is a need to train the committee members. They
need training in:

l. The regional goals of development.
2. The projects that will be started in ea.ch

village.
3. The people's functions and responsibilities in

carrying out the Projects.
4. Ho* to identify problems, publicise progra.-

mmes, recruit teachers and students for
vanous adult education programmes.

5. How to measure progress of the adult edu-
cation programmes that they have started.

The adult educators' training programmes require
clearly stated objectives. Objectives tell us where we
are going and wliat we want to achieve in.a given gd.ult
edudatio-n programme. Today maly- -short training
courses for teachers of adults are held in industries.
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qovernment ministries and in the regions' a,*l* 1
;ilG;';i- td; training programmes do not have

;i:;;;6;tlt. 
- s^pt;i#tt el#where has shown that

obiectives make ,i'L'uiiii to make decisions on; what

;"*;;;i,-i;';;;;;t"'*t, and. thev assist in selecting

i}.riri ^-utJtiuft-- uno methodi for teaching

ffiffi;d:" ou:..tires make it easier to evaluate

a training Programme'* 'd;;;-;ui..tir.i-rru'e been clearly stated' the- planner

,"rrinii-ui.'ioi ttt. programme must make decisions

il"ti;";;tnoOs most afpropriate for the programme'

A few training *Lii-,tt!'t aie alreadv been discussed

in the training programmes reviewe'd in -this PlPe'1

However, ttre partiJfifar^*itnoat that will be used will

a;;;;d ;;-it .'tvp. of adult participants in our-prosra-

ililJ.}id'ih; ;'d;,.ctt uudituule for adult edugtion

ir'Irr.*rt.ul- Tlr. inieinational Symnosium on Func-

tional Literacv ; til^ c";i;;i o? Aa"tt Educationu

;:.;;;;.rd.a' ttttlt piincipies of selecting educational

methods and techniques'

1. "The methods selected sbo"l9 be based on Ir' 
g-"p"dii""ttio" and- significant dialogue

between t.acn.i'- attd ltatittt such method

;;;;. 
-i.";hing 

ana practising participation'

the basis of democracy' -

2. l""Jiiuirutio"- or in6wled-ge and know-how
'' ;;;;ih;"ingittipiocallv tfreoretical teaching

and lractical demonstratton'.
3. An educatronii--1t"t'"iq"t based on ther' 'tij"ti* --Li'- ptouiirnt' . 

(problem-solving

"ipt"-".rrl 
gupu6rt 6f teaOiri'g to self-teaching

bv developt"'g-tt'L aptitudelo solve at first

Ii*riii-'iio-"tut.t 6n different and mgre

difficult proUtems' 
- eU these ^ 

principles

emphasize ifit -i*portance of selecting

irltit,ii. iltui*iu tn*tt that the participants
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use all their senses
process.'o

during the learning

Today, the Cooperative Education Centre in Moshi
and the National Correspondence Institution in Dar es-

Salaam, use the multi-media approach for teaching
their siudents. Efforts should be made to find out
the most effective strategy of using the different means

of communication. lt is trseful to find out the
frequencv and pattern of using the different means of
.o*-uri.ation. It is atso advisable to find out how
to combine the different means of communication to
achieve maximum results,

The four study campaigns held in Tanzania over the

Dast three vears do indicate that the study grou'p

method is an effective means of training rural level

adult educators. The method involves using printed
materials, radio programmes and a study gro.uP leader'
Since it is a relatively cheap method of teaching large
numbers of people the method should be more widely
used for teadhing all kinds of a.dult education courses'

Implementatibn of adult educal.on programmes

is as important as deciding on objectives and teaching
methods'. After deciding-on obj-ectives and teaching
mittroOs, it is importanito work out ways of imple-
*.niing'the whole programme. .ldeally ev.er.y region
ifroufO"ia.ntify its iotential teachers of adults uslng
ihe euidetines"already discussed in the paper' After
kno'iing their members, they should be taught:

A basic rural skill that they can teach people
in rural areas and in particular those in small
scale industries'
How to teach adults.
How to design short courses for adults in
different occuPations.
How to evaluit'e the programmes they will be

responsible for.

7t
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Such an approach would proyidg the nation with a
fu.g. **V #iuu.tt.rs to teadh all those that will have

sofii thto"et literacy programmes by - 1975' , 
The

hsures below show more cieariy the need tor a large

;i;b;t-;iilutit.i, 
-tttur 

"ut 
teach aduits basic skills

for rural develoPment.

NUMBER OF ILLITERATE ADUI-TS IN TANZiINIA
siNc-E Trir-aouir pbucatrox YEAR (190-1e?3)

Atthenationallevei,ther*levantinstitutions
o.*"iOirg"to the R.eport olf the Regional S-eminar on

tfiil;;Jify'Lt;;l io'iin"ln s Ei*caiion for ivdanpower

ffiri;;;ent in erii"i-nl,"i foilowing tvpes of staff

should^be trained:

1. Organisers and administrators'
2:. fr6gtam*e and Course Designers'

3. Researchers.
4. Course Writers.
i: i*""fr.ttilnstnritors (part-time and fuli time)

Si. L{ass Med;a Personnei'
?. {6.;"itiffi stlr ts"u-professionals and tech-

melaftsJ
[l Study group leaders for various kinds of

adutrt education Prograrnmes'

lz

AUGUST I97O JULY I97I .,uLY 1972 JULY I973

No. of llliterate
adults 4,938,631

261,369

4,291,649

908,351

3,291,&9

i,508,204

2,2!0,090

2,989,,9i0



In the training of all these staff members the Pl^anner

of the programmEs-itroutd seek answers to some of these

basic questlons:

When wilt the training programme start?
What content should it include?
How lons will it last?
Where w-itl it be helcl?
wiiai-materials are needed to make the prog-

ramme a success ?

Although these questior,ls sound very simple in
th.*i.rr.ii ttrey ard usually ignored' Ivlany prg-

;;;;;;r offered in 1n.-io,rittt/ todav do not take

into account these questions' Programmes snoulo

therefore Start aS soon as there are enough resources

l.
2.
3.
4.
5.

education year.
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NUMBER OF
MINISTRV

n# 
"In'",loK'SI'3S' 8i+'f"'f 

"'!f 

'E'' #ii t' o

. 
E8l.intJj'["J'ti#i' i?,1,'il,"";?'x11ii ,l'i::,Sf +'"T,1"?l ii,i, *$,Y,'l

Aouse, 1973'

As seen from the table' some of .the 
resions have not

sent in their aduf".;;il;iion-ptan, r;eularlv' This

makes it difficult t;t;il;-Mini'tiv 1.9 
know in advattce

what kind of adult"educltio-n activ.ities are going 9n"11

the regional ituti'"*fi'iitto*' there is a need tor

written adutt eou.'atio";i;;' iit ir"'" training that will

be provided t" "iil;;t 
r"#i-3-qq1t educatort ?t ililj

fi#il#;-ut-ttntt*itutit' written adult educatton

olans are necess*y ;;;;;se they, provide us with a

iecord of the dflitL"t-;;;'bLfore starting the

Drogramme. The plan becomes. a useful source of

iefeience to atl it"i" interested in findins out what

training is going ;;' 
- ti;; pla'n servis as i vehicle of

communlcalon JUo",^i.*ifig,-1,,o'g government

Iiililil;;;a Paiastatal organisations'

- t#iT'Jtrfi*ilft':lll':l*t "il[.[!t
army of adult ?d;;;;;t *ili piovide educational

programmes to #;;C% tne- totat level and iq 'to
d.oin s create * o tJiffi din g e;pfo,v ment o pp ortunrtt es

ilr"f.lpir*"il';h; *tut ardas' 
- For the training pro-

srammes to be thdil;'ii6;'tttid to be based on the
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participants' needs' interests uld concerns' Once

the needs are known. objectives should be set bearing

il;iil th. buit gtorno or the programme parti"iP,T!:
unO tt,.i. future iork in the rural.areas. 'l'he lacltrtles

;;;trtG for the training' including human resources

;;';ih;t d.retop*int Jui..tives in our national and

i""i"*i-otans strbutd all be taken into consideration.

iffr"fi;i;i';;pilih to training. will ensure that the

rural masses are p-r*ia.a with r6levant education for

ittanglng and imirroving their lives'
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MASS MEDIA AND ADULT EDUCATION IN
TANZANIA

Rommel Z. Mauma

One characteristic distinguishing man from other
animals is the ability to communicate and make tools
with which he shapes his environment to meet survival.
As a result we cannot operate in our daily activities
in isolation from this basic characteristic. There are
tools which help us to disseminate the intended message
among ourselves and to a large number of people.
These are generally known as "mass-media".

But in order for the message to be effective it
requires, among other things, about three basic things.
There ought first to be the source region from where
the message is generated ready for dissemination.
Secondly, there rnust be the organ of carrying out
the message, and thirdly, the receiver - the audience.

When talking about the need to communicate,
we should not forget some of the factors working
against an easy dissemination of ideas. Otherwise
the ideas might be falling upon a barren ground.

We live in a world of rapid changes. And to use
a common radical expression we live in a 'orevolu-
tionary" world. This change has involved us in using
less symbols when communicating. Modern technology
has enabled us to rely very much upon modern
tools when communicating among ourselves. Our
world is reduced in size in our plight to overcome some
of the environmental predicaments difficulties/problems.

In Tanzania, todate, we depend very much on the
mass media in order to realise the above important
virtue. There are two important organs employed
in this struggle to suit our own ends. In the first place
we depend very much upon the electronic devices.
Seeondly, the printed medium is also offering a very
creditable service.
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However, it was pointed out earlier that we employ
less symbols when communicating. But this does not
mear that we have cherished all our traditional way of
communicating. This is true when we take into
consideration- interpersonal communication. This
enables the message to be well digested and if possible
to be given the right articulation for subsequent
realization of the desired goals. In defence for this
type of interplay, Wilbur Schramm points out that
rirass - media cannot work in isolation from "tradi-
tional media of social communication - the bazaar,
the coffee house, the puppet show, the local meeting
and others."

Electronic devises consist mainly of the radio,
films, and television. The last two have their own
limitation largely because of the non-electrified rural
sector. Where ihey exist, for example, the television
in Zanzibar and the films in urban areas, can register
meaningful aims.

Starting with the radio as a popular mediury of
communication, a general conclusion usually arrived
at is that it has proved to be a relatively cheap, in terms
of cost and production, in selling ideas to the audience.
In most cases it is no longer regarded as a mere source
of entertainment, news 

-and -information, but ?lqo
an organ admitting the right articulation in the field
of adilt education, especially where illiteracy is still
at its best.

There are various advantages offered by the radio
which when well manipulated iould overcome some of
the disadvantages. Gert Wolff in his chapter, "Ra{io

- The Nature of the Mediuml contends that radio
transcends illiteracy barriers and therefore there is no
need to add or 'treate a language barrier where a
written word barrier has been overcome."2 However,
Tanzania enjoys an extraordinary situatio-n favouring
the use of thd ridio. Basing the argument for Tanzania
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situation only, there are two languages used over the
Iq9io, forgeuing the other lan[ua[es used for ili;
Llberatlon Movements. These languages are Kiswa_
hili and ,Fnglish. Kiswahili has a ,iiae"i .ou.rug.-unO
rt rs. easily_ understo,od by most of the peasanis andworkers. Unlike Ugandar which uses at least ovei
ly:nty languages to cater for regional Iinguistic
drtt.erences, Tanzania really enjoys a better positi6n for
adult education activities- by- radio. It ii very eaiy
to use a single language to ieach every corner'of ttri:
country.

It is not only because of the Kiswahili which is
understood by the people but also the radio has other
vital .advantages_- relevant to the situation prevailingin the so called. developing countries.' fgnanc!
Waniewicz summarizes this'sitrlation vis a vis ih. ;;'.
of the radio that "radio broadcast is one of tfr. *ori
accessible, if not the most accessible, -.un, ;a ;;-_
munication. The variety.-of types and portability ;fradio sets, makes pos-sible ihe ....ption of iro_grammes in great variety of tiving conditions _ at
homq qnq. qt. public piaces, during leisure, work and
travel. individually or in groups. and so on. ln munv
developing countries andlegions radio . . i1,
very. often. still the only linl with the outside worta,fol.t$se living in remole areas, for those, *t o U..urr.i
of drfl'erent geographic and climatic conditions, live far
away liom administrative, cultural and educational
centres"4 (80:( Population own redios'?)
^ We listen to programmes over the radio because

oI vanous reasons. Either we are ..captivated" in that
we form a rarget group o_f listeners it wt ich ,difr.
programmes are aired. Whether or not we are
d.isciplined_ to_ heed. the cal the programmes will be
transmitted. Sometimes we are juit ,tasual,. listeneis.
We tune on our radio sets becadse they ought to be on
and then wait to hear whatever noiie cJmes out oi
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them. But between this dictomy, there are various
interested individuals who listen or continue to listen
because of their respective temporary reasons.

Whatever is the case people are motivated to listen
to the prograrnmes. What is very important is to- get
the 'ri!ht'- feedbacks from the listeners. A random
samplJ could be administered especially-.to the
"cadual" listeners in order to capture them. The same
could be instituted to the captivated.

Perhaps the radio experts-might be .interested,
among other things, in the necessary details s-uch as

the qrlatty of the sound, recording-and so forth. To
such' people programmes iike "Mbiu za Mikoa"s
misht be disqualified not because they are poor infor-
ma-tion wise br educationally but merely because of
their ooor reception to the ear.

TIie use of ihe "eatr" has a deep rooted and long
historical tradition. For our succ-esses and failures
in life have been received into our memories from the
memory via the month into the ear. It is an educa-
tionally adhered to philosophy that the more senses of
orsan'one urs"s. the better-the understanding of what
is -learned. The filoro the understanding, the better
the retention rvhich leads to purposeful application of
what is iearnt. Sometirnes ilae use of the ear as the

sole organ of learning has its own limitations" How-
erer, lihen this is sripplemented with the use of the
"eye" can register rneiningful results. This is possible
*ii*n we tal['about films and teLevision.

Because of poor rnemories and differential response
to stimuli, wo might forget and perhaps ex-aggerate

*hat ** perceive-or leain. And this is where the
orinted m6dia. comes in especially where the iiliterac,v
ievel has been won. Ttieie are books' newspapers,
masazines and others. For precise definition, this
,roto can be subdivideri into the following categories:
6oo[s, magazines, newspapers, antl journals; visual-
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