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FOREWORI)

education has been regarded as a tool for human development

forced various internationatr organizations to issue Conventions

Treaties to promote edueation right tc all people. TINESCO in
issued International Convention against Discrimination

in 1950 frorn which Tanzania ratified it in 1978" This

for drop-outs and other groups of out of sehool youths and

who want to attain secondary education.

Alternative Secondary Education Pathway (ASEP) programme

supervised by the N{inistry of Education, Science and Technology

T) through the Institute ofAdult Education (IAE) in collaboration

President's Office Regional and Locatr Government (PO-RALG).

role of IAE is to set standards for running the ASEF programme as

Government organ mandated to implement non-formal education.

R.ALG provides learning infrastructure and human resources who
faciiitate Gcvernment-based Altemative Secondary Education Learning
Centres.

I vl1

reveals the commitment of Tanzania towards ensuring education for
a1l regardless of gender, disability and socio-eoonomic status. The

Tarzania vision 2025 advocates for a well-edilcated and learned soeiety.

Tle education is thus regarded as a tool of iurproving creativity and

inaovation in order to respond to development challenges and enable

Tdnzanians to compete effectiveiy at regional and international levels.

Tle ASEP Guidelines have been developed within the Framework
of Education Sector Development Programme under Secondary

Efucation sub-sector in alignrnent with secondary Education euaiity
Inorovement Prograrnme directed towards providing an altemative



The preparation of these guidelines is geared towards leading

programme implementers on achieving the goal ofproviding secondary

education to a wide range of groups which cannot enroll in conventional

secondary education setting. These goups constitute the adults and

youths who missed opportunity of attending or courpleting secondary

school due to different reasons including primary school leavers who

have not been selected to join secondary school, truancy, sick, ly
marriage and pregnancy. The groups also include the youths and

from disadvantaged and marginalized groups who have

accessing secondary educaticn in the formal system.

The demand for secondary education is increasing significantly.

the introduction of the Education Sector Development Prograrnme,

people have awakened and recognized the irnportance of education

their own lives. This ied to a great number of people to need

Education which in rurn resulted into mushrooming of
secondary education learning centres whose facilities and standards

questronable. The existence of such centres with unregulated

environment, learnine materials, teachers and time of learning;

for the development of guidelines which will act as benchmark

operating the learning centres in ASEP. Moreover, since most of
learners face personal. family, psychological and economic

the nature of learners need an organized learning system with proper

learners' guidance and counselling mechanism.

These guidelines aim at putting in place a structure and procedure with
defined roles of each organ and actors in the irnplementation of the

programme. They establish quality assurance mechanism ensuring

smooth and efficientway of implementingASEP. They further establish

standards through which implementers will be required to abide so as to

m
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ensure quality of the education provided.

The IAE has been providing corespondence/distance education since

7972 tlxottgh postal services which brought significant achievement in
hurnan resource development. It has extensive experience in developing
adult and non-formal programmes in secondary and.other post primary
programmes. such vast experience and resources are focused on
improving quality ofASEp by working with various stakeholders. The
service providers registered by IAE will be given a legal recognition
and they will enjoy technical assistance in running the programrne.
Therefore, I urge all the service providers to skictly adhere to these
guidelines.

Dr. Lyabwene M" Mtahabwa

Commissioner for Education

Ministry of Education, Science and Technology
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EXECUTIVE SUMMARY
Tanzania has a large number of different providers of secondary

education through non-formal or ASEP whose learning centres are

not yet coordinated. These centres operate differently particularly
in terms of basic aspects like content, methods, teaohors, leamers,
materials, time, assessment, learning environment, comnnmieation and
administration. There is also a high demand for secondary education
among out-of-school youths and adults who for various reasons cannot
join formal secondary schools. These guidelines therefore put in place
modalities for such centres to be accepted and recognised by other
stakeholders such as MoEST, employers, professional and regulatory
bodies. successful implementation of these guidelines will promote
smooth and effective educational operations in the learning centres. on
the other hand, the guidelines will enable more out-of-school youths
and adults to access secondary education through a reliable system.

This document has five chapters. chapter one covers sections such
background information, puq)ose and rationale of the guidelines, and
concepts related to ASEp. It shows intention to provide clear modalities
through which ASEP learning centres will be aligned to acceptable
educational practices. It also provides briefclarifications on the relevant
and related concepts on ASEp to enable coru.non understanding
among readers. The concepts include Alternative secondary F.ducation
Fathway, non-fornal education, open schooling, open learning, distance
learning, ASEP leaming centre and face to face teaching. trt as well
describes both the international and national policies and frarneworks
undee'pinning the guidelines.
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Chapter TWo focuses on institutional affangements indicating the roles

of organs from national to learning cenffe levels. It elarifies the roles

of specific actors at each level and clarifies categories of ASEP service

prerviders and partners/collaboratols. It also indicates vertical and

horizontal communication c hannels amon g service providers, technical

advisors and ciients. It further addresses the irnplementation of ASEP

r.vhich involve a variefv of stakeholders whose comrnunication arnong

them is critical.

Chapter Three provrdes intportant details on registration of ASEF

learning centres and learners. It as rvell shows the necessity for them to

aequire IAE registration. It simrlarlir states the criteria and procedures for

learning centres'registration. \foreover, it clearly shows the procedure

for enrolling and registenng ASEP learners and their registration

for various external eraminations. It thus covers information that

stakeholders rvould need to knou' as far as registration is concerned.

Chapter Four illuminates on -\SEP progmmme organisation. It describes

the main categones of ASEP target iearners to be served, curriculum and

syllabi of ASEP prograrrne. modes of delivery of programrne as well

as stages of learning in prorramme. It also describes the teaching and

learninp resources. lear:reis support services, rnodality of conducting

assessment and certificBtreafl 0f the programme.

Chapter Five provides elaboration on concepts and matters of quality

assuranoe and control in ASEP ploglamme. It stresses the importance

erf quality assurance and control in ASEP programme, parameters f,or

quality assurance and cntena that should be considered in maintaining

quatrity in ASEF prograrnme. It also insists on mechanisms of quality

control and monitoring and evaluation of prograrnme.

ixrrJ q



It is expected that these guidelines will enabie the iAE anc ri;.
stakeholders to plan and strategize towards improvement of quairn.

efficieney and effectiveness of learning activities. It is essentialll' armsa

at guiding how IAE rvill effectively collaborate with other stakeholders

for smooth provisic,n of secondary education to the out-of-school

population through ASEP.
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CIIAPTER ONE

TNTROD{JCTTON TO ASEP PROGRAMME

l.lOverview
This chapter presents introductory information about ASEP

implementation guidelines. It addresses background information, the

purpose and rationale of these guidelines. It also clarifies concepts

relating to ASEP and displays the intemational and national policy

context behind the need forASEP.

1.2 Background Information

Provision of secondary education in Tanzania is an important endeavour

of enabling development of every one's life. It promotes learners

personally by enhancing learning abilities. It similarly prepaxes learners

for further studies, technological and industrial development.

Since independence, Tanzaniahas been striving to provide edueation to

ai1 people which led to establishrnent of a number of formal secondary

schools across the country under three years development plan of 1961-

1 964. However, the development plan did not bring notable achievement

in expanding access to secondary education due to shortage ofresources.

This 1ed to nationalisation of secondary education in 1967 with the aim

of expanding access to secondary education and remove segregation

which was inherited from colonial period.

The increased demand for secondary education was accompanied by

the presence of a large nurnber of youths and adults who could not get

chance to attend formal secondary schooi due to different reasons. This

made Tanzania to establish the National Correspondence Institute (a

unit within the Institute of Adult Education) which was given mandate

to offer non-formal secondary education through correspondence.

1



system was entirely based on printed study materials that were posted

to distance learners through post offices. That was the beginning of the

popular name in Kiswahili Etimu kwa Njiaya Posta (E}'IP)'

When IAE was officially established by the Government Act No' 12,

1975, lt had already begun offering correspondence education; and

later on, evening secondary education classes throughout the counffy.

This enhanced access of more youth, adults and marginalised groups

to secondary education in the society. Venues for these classes were

in public buildings such as primary and secondary schools, teachers'

colleges and folk development colleges. Such classes were rnostly

conducted during the evening to allow more learners to attend after

work and to a11ow the same buildings to be used by formal students in

the morning and afternoon.

Policy reform and economic development of Tanzania in 1990s and the

increased demand for secondary edueation led to the introduction of

private providers of non-formal secondary education which were not

coordinated. As a result, two guidelines were developed in 2013 to

harmonize the practice in non-formal secondary education inTatzanta'

The gUidelines were "Secondary Education through Open andDistance

Learning Implementation Guidelines" and the "Guidelines for

Establishment and Registration of Open Schools"'

The secondary Education Development Plan (SEDP) likewise in

2004 brought greater expansion in enrolment of students in secondary

schools. This drastic expansion went aiong with the challenge of school

dropouts due to pregnancy, early marriages and distance from home to

school. School drop-outs and other marginalised groups of youths and

adults depended on non-formal secondary as an alternative means of

completing secondary education.

I 2



Current practice in non-formal secondary education which is also

referred as secondary education through open and distance learning

has revealed various challenges related to criteria for establishment

and registration of open schools as well as implementation of ASEP

prograrnme in general. Among others, the challenges include poor

coordination due to overlapping roles and responsibilities amongASEP

implementers. As a result, the challenges have brought difficulties

in effective implementation of duties. This situation underlines the

necessity to review the existing guidelines and come up withAltemative

Secondary Education Implementation Guidelines (2021) for the aim of
improving quality and expanding provision of Alternative Secondary

Education Pathway Programme in the country.

1.3 Purpose of the Guidelines

The purpose of these guidelines is to put in place and clariff modalities

for the provision of quality secondary education through alternative

pathway in Tanzaria. They aim at enabling different providers to align

with acceptable educational practices and fuIfil both the learners'

educational needs and the nationatr priorities. The guidelines improve

compliance of providers and educational practices thus altract

acceptability among learners, stakeholders and authoritative bodies.

They as well simpliff coordination, supervision, follow-up and

evaluation of practices within ASEP.

1.4 Rationale of the Guidelines

In Tanzania today, there is high demand of secondary education among

out of school population who for various reasons did not join formal

secondary schools. Data indicate that the percentage of school dropouts

in govenrment and non-government formal secondary schools is at 4.2o/o

3



*r tct;rt enrolment. The major reasons for dropouts are truancy (91.6%),

}i"ngmaney (5.5%) and death with 0.7Yo. Dropout is higher in lower

r-iadcs; Form One (33.2%) and Form Two is 39.8% (BEST, 2020)' This

r,rl,:]uXl is highly desired to be re-engaged throughAlternative Secondary

i c'trratiort Pathway.

, r;:tll*rmore, there is a large number of service providers of ASEP

irrn€femrne in the country that needs technical assistance from IAE and

strong eoordination to harmonise their practices for quality improvernent.

It,;cently, the number of registered open schools inTanzania mainland

is 774 (IAE Database, 2021); meanwhile, there is a large number of

umregistered open schools which need to be enforced for registration'

T'hese providers need to be guided especially in terms of basic aspects

such as content, methods, facilitators, leamers, teaching and learning

rnaterials, time, as sessment, learning environment, cornmunication and

administration stmcfure for qualiff provision ofASEP.

nn this context, the Ministry of Education, Science and Technology

(MoEST) through the IAE finds it necessary to establish ASEP

nrnplementation Guidelines that will act as benchmark for operating

the ASEF learning centres (open schools). The guidelines elaborate the

pr:licy and operational procedures to be observed by different ASEP

providers in fulfilling their responsibilities in the provision of quality

erlueation" All providing institutions including governmental, civil

s**:ietles and private organisations are required to comply with these

.plicielines for smooth and effective implementation of ASEP in the

eoum&'y.

l'iryTry
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1.5 ConcePts Related to ASEP

1.5.1ASEP

ASEP is an alternative means of obtaining secondary education

qualifications, different from the formal means of acquiring secondary

education. In Tanzanian context, ASEP is used for learning by out of

school -youths and adults who either missed opportunity to continue

with formal secondary school, dropped out from formal secondary

school or seek for secondary education qualifications but are nclt

eligible to join formal secondary education' The pathway is also used

for secuing missing qualifications after first sitting for certificate

of Secondary Education Examination and Advanced certificate of

S ec ondary Education Examination.

1.5.2 \on-formal education

\on-tonnal education refers to any organised learning activity outside

the established formal education system that is intended to serve

identrflable learning clientele and objectives. It is a system in whieh

conrenr. admission criteria, staff, facilities and other system components

are selected and or adapted for particular students, population or

siruation in order to maximize attainment of the learning' The defining

charactenstic ofnon-formal education is that, it is an addition, alternative

and", o; complement to formal education within the process of lifelong

learning of individuals. It is often provided in order to guarantee the

right of access to education for all. It caters to people of all ages but

does not necessarily apply a continuous pathway structure. In Tanzanian

context. ASEP prografilme is among the adult and non-formal education

programmes which contribute to adult and youth education as well as

education for out of school learners. It is characterized by a deliberatq

choice of the person, which takes place outside of the formal systent

5
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aird in any organization pursuing educationai and training purposes.

tr.5.3 ffipexa Schooiimg
'Ihis ean be referred as flexible leaming system in terms of content,

ad.rni.ssion oriteria, place, time and mode of learning. In Tanzanian

eontext, Open Schooling may be deflned as a system of education and

h"aining ttrrat provides sffuctured iearning opportunities for those outside

the formal school system using alternative rnedia intended to facilitate

seXf-elirected learning. It aims at rernoving obstacles to learning. These

can be of any kind- age related, flnancial and geographical, infrastructure

or tirne and so on. In the context to ASEP, the programme is flexible as

it allows leamers to take on their responsibility of what to study, how

to learn, pace at which they work, using any additional leaming support

that rnay be availabie to them and when they take their examinations'

The minimum duratron for the programme is two years (Stage I: one

year and Stage II: one .vear).

X.5.4 Open Learning

This is a mode of deiivery which gives learner flexibility to choose

variety of options related to time to learn, place for learning, what to

iearn, how to leam and other factors related to learning process. From this

perspective, learning situation or prooess should be open to everyone,

under any oireurnstance, at any place and time. Open learning aims

at allowlng learners to be self-deterrnined, independent and interest-

guaded leaming. trn Tanzania, ASEF progmmme allows leamer to

choose how to learn, when to learn, where to leam and what to learn. It

foeuses on aocess to educational opportunities and a philosophy which

makes learning more client and learner-centred.

l'-m
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1.5.5 Distance Learmimg

This is a mode of delivery airned at providing organizert leanning
opportunities to learners at a distance through seiective use of meciia
that are intended for facilitating self-directedness into the learncrs.
ASEP accommodates distance trearning rnode of deiivery where learning
can be organized through the use of techreorogy silch as intemet, and
self-directed learning rnaterials. trv{eanwhile, it provides chance for
learners ro meet with facilitators during f,ace to face sessions for rnaking
clanficatrons of difficulty areas rearners eneountered during thei.
srudies

1.5.6 ASEP tr,earnimg Centre
It is a selected area where learners enrich their learning.,at this centre,
ieamers can attend face to face sessio,s, participate inpracticar han<ls*om
laboratory activities and access course rnateriars and a ribraryi support
sen'ices such as counseiling, tutorial support, assigrrnent assessrnent
and examination preparations are also provided at the centre. It is a prae e
*'here learners are able to register for eourses, pay course and ruition
fees. meet with a facilitator, seek counselring, submit assigrrments, take
supen'rsed examinations and obtain educational resourees, prirerarily
p'nt matenals. TheASEp leaming centre may be trocated or established
in a pnmary school, secondary school, college or other institution,s
buildings depending on the environrnent and the poricies governing the
programme. The centre is managed by a coordinator or supervisor.

1.5.7 Face to Face Learning
This is an approach to rearning wrrereby rearners interact with the
facilitators at a particular tirne for tutorial and discussion on how weli
their learning is taking prace. In ASEF programrne, face to face learning
shall be organized in a registered learning centre. Face to face reaming

7
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is an effective way to learn knowledge and skills because it combines

dilTerent ways of learning including discussion, presentations, projects,

$CIup works, demonstration and practice. Providers shall make sure

that, important resources for learning such as laboratories and books are

available during face to face.

1.6 Policy Context of Alternative Secondary Education Programme

Aligument of programme u'ith ffeaties, policies and plans is useful for

maximizing acceptance. harmony and impact to local and international

community. Development of these Guidelines is supported by the

fnllowing policies and plans:

X.6.1 Worldwide Policl' Frameworks on AEP

i) Universal Declaration of Human Rights (UDHR)

Tanzania is among the nations which signed the United Nation's

Universal Declaration of Human Rights (UDHR) of 1948 and other

International Declaratrons. u'hich aim among other things, at ensuring

that education is achier.ed as a basic human right. The International

Declarations call for enhanced educational interventions focusing on

education for all. In Tanzania, basic education includes the lower level

ofsecondary education.

ii) The Sustainable Development Goals (SDGs)

The Sustainable Development Goals (SDGs) are Inter-Governmental

Agreements set for targets related to international development. They

follow after the Millennium Development Goals (MDGs). Goal number

4 of the Sustainable Development Goals (SDGs) urges the Member

States to ensure inclusive and equitable quality education and promote

lifelong leaming opportunities for all. Outcome target 6 states: "By

2030, ensure that all youths and a substantial proportion of adults, both

and women, achieve literacy and numeracy.", mgn

tm



iii) SASC Protocol on Education and Training
Tanzania's Global integration (tIN, COL) and Regional {ntegra.ti*u

(EAC, SADC) enhance the importance of promoting lifelong learaing

culture whereby individuals are constantly gaining new eon'ipefencies

useful to different and ever-changing life situations. Thereflore, the

Southern African Development community (SADC) prertoeol sn
Education (1997) lays a foundation for cooperation in education ajrnollEl

N{ember States. It is determined to increasingly achieve equivalence,
harmonrzatron and standardization of education and training systems at
all ievels in the SADC Region.

1.6.2 National Policies Inforrning ASEp
i) Constitution of the united Republic of ranzani a of 1917
Section 11(2) of the constitution states, "Every person has the rigllt tc
access education, and every citizen shall be free to pursue educatir-oil

in a field of his choice up to the highest level according to his rnents
and ability." Section l1(3) adds, "Every person has the right to aeoess

of education and every citizen shall be free to pursue edueation anej

technique." These provisions insist on creating learning opportxlnitins
for every citizen to pursue education as a basic right.

ii) Tanzania Development Vision (TDV) 2025
The Tanzania Development vision 2025 states long-terrn nationan

objectives which Tanzania seeks to achieve. The vision aims at a higtr^
qualiqv livelihood for all Tanzanians which can be achieved througl:
creating a well-educated and learning society, realization of which
requires among others provision of quality, accessible and equitabie
ASEP.

9
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iii) Edrication and T?aining PoHcy of 2014

The Education and Training Policy (2014) emphasizes on increasing

educational and training opportunities to different groups of people, and

enhancing leamers'completion of their education circles at respective

levels. Through the policy, the government makes commitment to

establish procedures and conducive environment to ensure that education

and training, including adult education, are delivered efficiently at all

levels through different modes including Open and Distance Learning.

rv) The National Strategy for Inclusive Education20lS'2021

The National Strategy for Inclusive Education is aimed at strengthening

the education system to provide, in an equitable manner, learning

opportunities for all children, adolescents and youths, including

vulnerable groups; and enable them to acquire the necessary

knowledge and skills to contribute to the 'transformation of Tanzania

into a middle-income and semi-industialized nation by 2025. This

aim is emphasized in Objective number 2 which states that "Equitable

access to and participation in quality basic education enhanced for all

children, adolescents and youth including vulnerable ones through

mainstream, non-formal and altemative pathways and flexible learning

opportunities".

v) The National tr'ive-Year Ilevelopmrcnt 2021 t22- 2025 t26

The main objective of this plan is to contribute to realisation of the

National Development Vision 2025 goals. The vision goals include

Tanzantabecoming a middle-income country status and continue with

transformation of becoding an industrial country with a high human

development or a high standard of living. Upon reaching its vision, the

Tanzania is envisioned to have the following attributes: peace, stability

and unity; good govemance; an educated and learning society; and

L



a sffong economy that can withstand competition and benefit many

people.

vi) Local Government Reform Programme (1998)

The Local Govemment Reform Programme (1998) is an integral part of
the wide public sector reforms which emphasizes on decentralization and

devolution of power to the local levels aiming at strengthening people's

participation at the grassroots so as to improve service delivery. ASEP

Programme is set within the decentralized framework for delivery of
education to out-of-school youth and adults.

yii) Educational Sector Development Plan (ESDP) - (2016117-

2020t21)

According to the ESDR Tatuaniahas at present a significant number

of youths and adults who for various reasons, haven't attended or
completed secondary education. These groups need to be offered an

opportunity to join or reengage in the secondary education circles, in part

to further strengthen the skills profile of the labour force and because of
the well-known social benefits of education. In order for these groups

to be reengaged in education, the ASEP have to be clarified, guided and

coordinated.

viii) Institute of Adult Education Act of 1975

The IAE is the statutory body with responsibility for coordinating

the development of ASEP programme n Tanzania. It also provides

technical advice and support for existing government and private

schools, community or faith-based organisations and private sector

interests who wish to become partners in the provision of instruction

for adult and out ofschool youth.

Section a(b) of the Act provides the Institute with the obligation "to
assume responsibility for adult education within the United Republic
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and t() rnake provisioll for plaees and centres of learning, ffaining

and research in rnatters pertaining to adult edueation." Section 4(c)

provides the obligation "to co-operate with the Govemrnent of the

I,lnited R.epublic and the people of Tanzania in the planned and orderly

iir,:veloprnent of adult education in the United Republic." Section

4(g) provides the obligatron "to render advice and assistance to the

Gcvernment, public and other organisations and percons engaged in

adunt education, in curnculum developrnent and preparation of syllabi or

'progfarffnes for adult education"" The development of these gUideiines

for implementaticn of Alternative Secondary Education Progtamme is

a signiflcant step towards i.rlfilling these legal responsibilities.

ix) XAE Rolting Strategic Flan

The Institute of Adult Education's Roiling Strategic Flan (201912020

- 252312024) clarifies the Institute's priority work areas for every five

years. The ASEP is among the main education proglammes within

tlie trerstitute for creating aTanzanian learning society. It is devoted to

enabtre accessibiirfy- of Alternative Secondary Education opporhrnity to

all out of school youths and adults.

$Wi
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CHAPTER TWO

INSTITUTIONAL ARRANGEMBNT AND ACTORS

IN ASEP PROGRAMME

2.1 Introduction

The Implementation of ASEP involves various organs which are

responsible for education services. The MoEST through the IAE

in coliaboration with the PO-RALG remain key organs while other

stakeholders such as NGOs, CBOs, FBOs and private organizations

have been working closely to ensure that there is an increase in access

and equity at all levels of education. Since traditional convention

secondary education cannot meet the increasing demand for secondary

education to all people, ASEP Programme remains a critical option for

providing education to all, speciflcally the special groups which cannot

enrol in the formal secondary education system.

2.2 Institutions and Actors in ASEP Programme

2.2.1 Ministry of Education, Science and Technology

Ministry of Education, Science and Technology has been assigned

overall responsibility for coordinating the development of the Nation's

education system and ensuring its quality.

ResponsibiHties of MoEST in ASEP programme

MoEST focuses on policy development, quality assurance, setting

standards, and monitoring and evaluation of Education Sector

Development Plan (ESDP) and related sub-sector prograflrmes

includingASEP programme. Specific responsibilities of the MoEST in

ASEP programme include to:

i) approve National ASEP Policy Framework and Curriculum;

ii) issue Education Circulars to sanction decisions made by the Office
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of the Cornrnissioner oflEdueation in respeot ofASEP programrne;

iii) oversee irnplen"lentation of ASEP Frograrnrne through its

decentralized governrnent functions/structures ;

lor) issue penarits for the construction of new buitdings or the renovation

of existing buildings for use as AEF learning centres;

\:) preparc policies for irnplernentation of ,{SEF programme in

consistency with national aspirations and targets;

vi) inrtiate, ctresign and deveiop the AEF progratrnme's policres and

ftameworks, ineluding qualifi cations and assessment fiamervorks

for all stages;

vii) oversee and issue standards and guidelines on all matters related to

currieulurn developrnent and learning assessments;

viii)formulate clear regulations on Alternative Education Pathri'a1' for

thcse who have rnissed secondary education;

ix) prcvide professional support to in-service training that aims at

crienting professional teachers who are engaged in teaching in

ASFP Learning Centres;

x) forrnulate guidelines and standards for public private partnership

in the provision of ASEP prograrnrne;

xi) issue guidelines on the provision of education to students through

,a-EP including those with special needs and management of centres

for students with special needs;

x,ii) ensure mainstreaming of ASEF programme in overall Educational

Sector Plans;

xiiilrnonitor seleetion of Form V students studying in ASEP system and
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mainstreaming them intcl formal system;

xiv) mobilize and allocate resouroes for,ASEP Frogramme; and

xv) mcnitor and evaluate irreplementation of National Altema-tive

Education Pathway Policy and ensure tkrat it is con'ectly interpreted.

2.2,t.LActors at Zonatr n evel

a) Zornal Chief Sc*nootr Quali$ Assalrm" oce ffiflffieer (P,CS.e$s)

The roles of ZCSQAOs shatrl be to:

i) coilaborate with the trAE and be the tlxin"k tan-k for qllality assu:anleo

inASEP programme at the zonal level;

ii) conduct external quality assurance activities in order to ensure

cornpliance to policies, iegislation, standards and guidclines rciateel

to the delivery ofASEP programme at the zonatr ievel;

iii) advise trAE on rnatters pertainimg to quaXity assuranoe experience

on ASEF programrne at the zonal levetr;

iv) conduct research on best practices on quality assuranoe of tl:e
delivery of ASEP programme and advise {AE andASEP providers

accordingtry at the zonal level;

v) monitor and evaluate the quality and in'lplernentation of internal

quaiity assurance plans and services for ASEP programme in ttae

zane;

vi) inspect and recornlnend ASEP leaming centres for registration ared

deregistration in collaboration with IAE Regional Resident Tutors;

and

vii) prepare and submit periodic reports on rnatters pertaining to ASEF'

programme at the zonaX levetr.
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2"2,.1..2 Actors at District tr evel

a) District Setrool Chief QualiQ Assurance Officer (DSQAO)

The roles of DSQAO in implementation of ASEP Programme shall be

to:

i) advise IAE and ASEP providers on matters arising from the quality

assurance experience pertaining to ASEP programme;

ii) monitor and evaluate the quality and implementation of internal

quaiity assurance plans and services forASEP programme;

iiil carry out periodic ASEP learning centers'physical condition survey

and recommend remedial measures as to continuously improve

the quality of the ASEP programme;

iv) inspect and recommend ASEP learning centres for registration and

deregistration in collaboration with IAE Regional Resident Tutors;

v) monitor and evaluate the quality of the education services provided

at the ASEP learning cenffes and the implementation of ASEP

programme rn general;

vi) conduct external quality assurance activities in order to ensure

compliance to policies, legislation, standards and guidelines related

to the delivery of ASEP programme; and

vii) liaise with DSEO,DAEO to make sure thatASEP service providers

are well monitored.

2.2.2 Prcsident's Office - Regional Administration and Local

Government (PO-RALG)

Responsibilities of PO-RALG in ASEP Programme

PO-RALG will continue to focus on coordination and implementation

of SEDP including ASEP. The roles and responsibilities of PO-RALG

are to:

i) facilitate the availability of facilitators in ASEP Learning Centres;
it- 16



ii) cooldinate provision of Government scholarship for out of sehootr

chiidren and adolesocnts from poor famiiies who pursuc ttrieir

studies through ASEP Frogramme;

iii) coordinate sports and games for out of schootr children and

adoiescents studying inASEP Leaming Cenffes;

iv) coordinate and mobilize local resources for impleinentation of

Secondary Education for out of school children and adolescents

studying in ASEF Learning Centres;

v) conduct monitoing and evaluation for ttre implementation of

Secondary Education for out of, schooi children and adotreseents

studying in AStsP Frogramrne;

vi) prepare Education Sector Ferfomrance Repoc (physicai and

financial) in collaboration with MoEST;

vii) ensure that LGAs monitor ,{EF tr-earning Centres in dolivering

ASEP Frogramme; and

viii)provide technical support and regulate financial management to .the

Regional Secretariat and Local Government to ensure successfuX

irnplernentation of the policy guidelines pertaining to ASii.p--

Programme.

2.2.2.7 Actors at Regional Level

(a) Regional Education Officen

Roles of REO in the implementation ofASEP Frograrnrne shall be to:

i) ensure that all ASEP leaming cenffes comply with set of standards

ibr their operations;

ii) rncorporateASEF activities in the R.egional Education Development

srrate-eic plan;

iii) encourage centre manager/supervisors of ASEP to ensure
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availability of resources (human and physical);

iv) recommend for approval of adequate examination centres for

ASEP;

v) establish a mechanism to ensure that all adults and youths who do

not enrol in conventional secondary education system are registered

in ASEP programme; and

vi) prepare ASEP progress reports.

(b) RegionalAdultEducationOfficer
The RegionalAdult Education Officer is an overseer of all activities of
adult and non-formal education in the region. The roles of RAEO in the

implementation ofASEP programme shall be to:

0 overseer of all activities of ASEP programme including advocacy

and publicity for raising awareness and encourage targeted learners

to join Altemative Secondary Education Pathway;

ii) encorlrage secondary education drop-outs from conventional

system to joinASEP Programme;

iii) ensure that there is smooth coordination and linkages amongst

open schools in the'region for utilization of available and equal

sharing ofresources;

iv) coordinate and monitor reports on inspection and researched

information onASEP learning centres for making rational decisions

and plans in the region; and

v) monitor and provide close supervision to ASEP trearning centres to

ensure provision of efficient and effective education servicos.
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2.2"2.2 Act*x"s at &istriet F-eve}

(a) Bistrict Seeomdany Edueatiom Offrcer (BSEO)

The DSEO shall perforrn the following roles:

0 Coordinate ASEP in the district in order to rnake sure there is

srnooth running of the programme;

ii) Iv{ake follow up on personnel allocation within ASEP trearning

oentres with regard to ASEF so as to ensure delivery of service;

iii) Integrate alternative secondary education activities in District
education plans so as to be part and be recognized by other
stakeholders;

irr) work in collaboration with DCSeA to ensure alternative secondary

education service providers are monitored;

v) Estabtrish database for standard seven treavers who have not been
selected to join go\iernffient or private secondary schools and drop
outs frorn conventional education to join,ASEP progxafirme;

vi) mobilize govemrnont, civil service and private stakeholders to
mobilize ASEF; and

vii) ensure that all alternative seeondary education service providers
are registered and report on those who run alternative secondary
education illegally to the appropriate authorities.

(b) Distnict Adutt Education Officer
Roles of DAEO in the implementation ofdsEp programme shall be to:
i) monitor and evalu.ate ASEP programme in the district;
ii) establish data base f,ordSEP leaming centres;

iii) mobilize target groups to joindSEFprograrnme;

iv) analyze progressive reports ofASEF leaming cenhes from wEos;
v) prepare and submit progressive reports ofASEp programme; and
vi) cooperate with IAE R.egiona.l Resident Tutor to initiate and

CO



implernent ASEP programme within the district,

(c) District Special Needs Education Officer

Roles of DSNEO in the implementation of ASEF programme shall be
to:

i) rnonitor and evaluate ASEP progranune in the district to ensure

that segregation or discnmrnation is not happening in the AEF

learning centres:

ii) ensure thatAEP learning centres are conducive and friendl,v enough

to accommodate learners rvith special needs;

iii) ensure that ail AEP learning centres are responsible to reorganize

the learning environment to suit all learners;

iv) promote inciusive practices in the AEp leaming centres;

v) analyse methods of assessment of learners with special needs if
considerations have been taken in the AEp learning cenffes; and

vi) asess whether AEP facilitators use a variety of techniques anci

resources to conaect with individual learning s[zles;
vii) cooperate r,r'ith L{E Regional Resident Tutor to initiate and implement

ASEP prograrnme within the district.

2.2,2.3 Actors at \4'ard Level

a) Ward Development Committees

In the implementation of ASEP programme, roles and responsibiiities
of the Ward Development Comrnittee is to:

i) mobilize the community to value education and encourage out-of-
school ctrildren, adolescents and adults to join and complete their
studies in the recognized ASEP learning cenkes in their respective

r.rards;
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ii) work ciosely v,,ith the h4taa.,Village developrnent comrnittees, to

identif, potential learners particularly vulnerable adults and youths

and as r.veli as conrJucive leaming places where the ASEP learning

cenffes could be establisleed;

iii) set a meehanism to ensurc that the rnost wllneratrle out of school

children enrolled in ASEF programrne are equally considered in
getting support from allocated funds; and

iv) mobilize cornmunity resources (financial and physical) for
establishment ofASEP learning eentres run by trAE.

b) Ward Education Officer
Roles of wEo in the irnplementation ofASEP Frogramme shall be to:

i) mobilize target learners to join ASEP programme;

ii) identiff and rnobilize standard seven and coBET cohort II leavers

who did not joirr government or private secondary schools to join
ASEP Programrne;

iii) identi$z secondary school dropouts and vulnerable groups/

individuals and mobilize them to join ASEP progranune;

rr') monitorASEP programme; and

\.) prepare and disseminate progressive reports of ASEF prografirme

to DAECf.

c) \-illageilVfitaa Developrnent Committee
The reslonsrbilities of the village/lr4taa development committee in the

in:r1ei:rcntation ofASEF programme shall be to:

it nobllise the ccrnmnnity to value education and encourage out-of-
schccl children, adolescents and adults to join and complete their

snrdies rn ttre ree ognized ASEP learning centres in their respective

\-t11age -rlltaa:
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ii) work closely with the community leader and development

committees, to identiff oonducive learning places where the ASEP

learning centres could be established;

iii) work with Ten-cell leadersi leaders in the local community to

identifu vulnerable children for enrollment;

iv) set a mechanism to ensure that the most vulnerable out of school

children are identified and enrolled inASEP programme are equally

considered in getting support ftom allocated funds; and

v) mobilize community resources (financial and physical) for

the establishment ofASEP learning centres run by IAE.

2.2.3 The Institute of Adult Education

a) Roles and Responsibilities of IAE
The IAE has been mandated to design, standardize, institute and

coordinate innovative Non- Forrnal Education in Tanzania as stipulated

in its establishmentActNo. 12 of 1975 [Cap. 139]. It is a sole institution

in Tanzarua that has the mandate to register those who provide non-

formal education particularly ASEP. Specific roles and responsibilities

are to:

i) design, coordinate and conduct training progrcrnme for

administrators and facilitators of ASEP;

ii) prepaf,e ASEP study materials and guides for learners and

facilitators;

iii) conduct examinations which lead to granting of leaving certificates

and other awards;

iv) conduct research, evaluation and disseminating of information

related to ASEP Programme;
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v) design, organise and conduct national advocacy and awareness

creation on ASEP Programrne among stakeholders;

vi) provide consultancy.services to government, NGOs, CBOs and

other institutions participating in the delivery ofASEP services;

vii) involve all ASEP stakeholders regularly in all relevant discussions

regarding the improvement of ASEP programme;

viii)develop and disseminate guidelines to all ASEP stakeholders'that

speciff the conditions and directives for partnership;

ix) strive for excellence in financial management in accordance with the

Public Finance Regulations, ensuring compliance with accounting

regulations and providing proof that resources are being used to
deliver and achieve organization objectives;

x) oversee establishment and registration of ASEp learning cenffes

offering ASEP progratnme ;

xi) monitor and evaluateASEP and disseminate report to stakeholders;

xii) inspect and recommend ASEP learning centres for registration and

deregistration

xiii) accredit, register and deregister ASEp learning centres;

xiv) facilitate innovative practices and to allow sustainable selection of
educational methods;

xv) mobilize resources (human, financial and physical) required for the

ASEP; and

xvi) collaborate with NECTA in capacity building in assessing learners.

2.2.3.1. ASFPActors at the IAE National Level
a) Director IAE
i) oversee setting of curriculum, guidelines and regulations for the

implementation of ASEP programme;

ii) provide technical advice/support and regulate financiar
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management;

iii) mobilise monitcring and eralu.ation cf ASEP p.tclgrexyline;

iv) involve allASEP stakeholiiers reguiariy in aii retr*vant disei;ssic;rs

regarding the improvement of ASEP piogranll:l:; 3r:u

v) supervise the deveiopment and disseniinaii*:i 1i guialetrines for

partnership and collaboration with stakeholders'

b) Regional Resident Tutor

The Regional Resident Tutor (RRT) under the Director cf IAE and

in collaboration rvith RAEO is responsible for all "ASEP programrne

within the respecti..'e region. in this respect, RRT has to:

i) provide academic support which is intendecl to enhance the

teaching and ieaming processes forASEP facilitators and leamers;

ii) provide careers guidance t0 learners who study in ASEP

programrne:

iii) promote establishment ofASEF learning centres withiru the region;

iv) coordinate distnbution of teaehing/learning rnaterials from

various sources including LdE Headquarter ta the ASEP learning

centres in timely manner, and eirsure that all centres have adequate

resources to support the learners needs;

v) promote access to ASEP programme whieir help to reduce

inequality b enve en different community groups ;

vi) keep records of ASEP serviee delivery by ASEF iearning centres

in the Region, write quarterly report, and subrnit the same to IAE

and Regionai Administration;

vii) Coordinate action plans on remedial programme for learners who

perform below the standard;

viii) make follow-up to ensure that all ASEP leaming centres are

registered, have qualified facilitators and condusive learning and
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teaching environment for the sustainability of the programme;

ix) creare a linkage betweenASEP teaming centres, IAE and regional
administration;

x) ensure that all ASEP service providers pay mandatory fees

(co,:rdination fees, student registration fees) as stipulated clearly
by iAE in the registration forrn of open schools and other IAE
documents;

xi) sun/ey and recommend for proper measures to be taken against all
unregistered ASEP providers;

xii) nurrure, promote, mobilize the establishment of ASEp learning
cenkes;

xiii) Prepare budget according to the ASEP implementation activities
and submit it to the IAE Director; and ensure that facilitator,s
faciiitation aliowance palment are timely done;

xiv) ensure that proposed payments are within the approved budget and
allocatec funds and that they are supported by proper vouchers and
relevant supporting guidelines; and

(c) Centre Manager/Supervisor
The supervisor of an ASEP learning centre has to perforrn the following
roles: -

i) ensure availability of conducive teaching and learning environment
for ASEP programme incruding availability of teaching and
leaming resources;

ii) make sure that programme is run smoothly;
iii) provide progress report to RRT;

iu) identifz and mobilize drop-outs and other target groups to join
ASEP programme;

r') make sure ASEP learners are retained and complete their studies;
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vi) ensure that leamer support services are provided to ASEP learners

tirnely;

vii) prepare contracts for altr ASEP proglanime facilitators within the

centre

viii)registerASEP learners and insist them to pay rnendatory fees to ttrre

IAE; and

ix) ensure that discipline is maintained at the centre throughout the

training period.

(d) Centre Coordinator for ASEP Frognannxree

The Centre Coordinator is the overall in-charge of the day-to-day

activities at the learning centre. Therefore, ttrre centre coordinator has to

perf,orm the foliowing roles:

i) issue all classroom facilitators with timetable, stationery and study

materials;

ii) prepare and submit monthly, quarterly and annual performance

reports timely;

iii) disseminate information on:-

c enrolment process,

c programme and courses available,

c fees to be paid and modality of payment,

o entry requirements, and

c number of tutorials per week per course.

iv) enroll learners according to their course requirernents;

v) distribute study materials to the learners tirneiy;

vi) organize tutorials or face to face sessions to enable the learners

share their experiences and interact with their facilitators;

vii) guide learners on different issues pertaining to their academic or

learning performance and other related issues as per individuaVor
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group demrands;

viii)use effectiveiy rnonitoring and evaluation instruments in order
to evaluate iearner suppofi services, performance of learners and
facilitators as well as the leaming centre;

ix) koep proper and accurate records on facilitators, learner attendance,
eourse progress, teaching - learning rnaterials, record,istock balance
and teaching aids;

x) facilitate learner's access to other learning rnedia: audio, video and
printed;

xi) Provide learner support services to the learners; and

xii) co-ordinate planning and implementation of learning and interaction
process.

(e) ASEP Centre Counsellor
The counsellor is an important actor in the success ofASEpprografirme
due to her/his role in creating social and psychological atmosphere for
the learners. Duties of counsellor are to:_

i) guide and counsel the learners who want to join the programme to
know their abilities and choices of subjects;

ii) assess the ability of learners to successfully compiete the course
and advise accordingly; and

iii) counsel leamers who face challenges relating to study skills,
personal, family and work.

(S ASflP Cesltre Ifaci{itators
centre sub.iect facilitators are critical persons in providing specific
subject based academic support to the learner as well as providlng
career guidance" The followings are the role of centre facilitators.
r i to conduet face to face sessions to learners according to timetable;

I

I
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ii) to translate curriculum and prepare lesson notes for the learners;

iii) organize and conduct teaching and learning during face-to-face

sessions and other technological based leaming;

iv) prepare subject based on teaching and learning plan; and

v) provide guidance and counselling to learners.

f) Learners'Committee
The learning centres will be required to establish learners, committee
which will last for one academic year. It will comprise of the chairrnan
and secretary elected by all learners and other three members selected
by the chainnan. Duties and responsibilities of learners, committee
shall be to:

i) act as a link between leamers and centre management in academic
and social issuos;

ii) participate in decision making for all matters affecting learners,
affairs;

iii) advise centre management on ways of carrying out the learning
programme including learning sessions, timetable and related
academic and social welfare issues; and

iv) work with management in advising disciplinary issues affecting/
may affect learners.

2.2.4 National sixa*ninations councix of ranzania (NECTA)
The NECTA vision is to be the centre of excellence in quality education
assessment and certifi cation.

R.oles and Resposrsibilities I\*ECTA in ASEp programme

The responsibilities of NECTA in the implementation of the ASEp
serv-ices include to:

i) enforce the National Examination Regulations and ensure that all
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out of school students sit for National Examinations;

ii) fonrrulate and review examinations policy as circumstances may

require and ensure that the principles and characteristics of non-

formal education systern are clearly articulated and accommodated;

iii) facilitate, administer and supervise the process of transferring

credits or equating standards of students ftom foreign countries so

that, they know exactly the level and type of programme that exits

in non-formal education system; and

iv) conduct examination and grant certificates, to eligible out of school

leamers.

2.2.5 Tanzania Institute of Education

The vision of TiE is to become the centre of excellence in curiculurn

design, development and implementation with highly cornpetent,

motivated and comrnitted professionals.

Roles and Responsibilities of TIE
In collaboration with IAE, TIE will develop and review the curriculum,

syllabi and leaming materials consistent with the requirements of the

ASEP progralnme.

2.2.6Tanzania Library Services Board i

Roles and Responsibilities of TLSts inASEPPrognamme

i) to promote, establish, equip, manage, maintain and develop

libraries from where ASEP students can access learning materials;

ii) to provide facilities for the study of, and for training in the

principles, procedure, and techniques of librarianship to ASEP

providers (learning centre);

iii) to facilitate the establishment and library services which will serve

as learning centres forASEP students;
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iv) to plan and co-ordinate library and documentation seryices rn

ASEP centres; and

v) to advise the I;E and other ASEP service providers on all matters

relating to library and documentation seryices'

23 ASEP Service Providers 
rnging from

ASEP programme willbe offered by various stakeholders rt

government, private and charitable organizations at local level'

a) Government Provider of ASEP Pathway

The IAE is the sole government organ with mandatt * 
1t:::1:

correspondt"t" "U"";'' 
It has the duty to mobilise' supennse

and approve the establishment of ASEP tearning centres throughout

Tanzariamainland.lthastheroletoregisterandde-registeropen

learning progrcmme cenfies as well as advice any organization

which intend to initiate and implement ASEP programme' IAE may

collaboratewithanyorganizationwithinandoutsidethecountrywhich

is interested in running ASEp programme as a way to extend service

tomanyTanzanianswhoneedit.Inthecourseofitsimplementation,

IAEmayestablishandrunmodelASEPleamingcentreswherelearners

willaccesssecondaryeducationatareasonabtecost.Moreover,IAE

willfacilit"tttt"**i"gofASEPprograilImethroughthedesigning
oflearningmaterialsandotherguidelineswhichwillenhancequality

;iI; ffi ,:,:tT:n s mav b e e stablished in IAE owned buildin gs

andotherpubtic/govemmentfacilitieslikeprimaryandsecondary
schoolsandotherinstitutionsbasedoninternalarangementeitheron

fullorparttimebasis.Itmayalsorentpublicorprivatepremisesforuse

as learning centres'
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b) Non-Governmental and Charitable providers

ASEP programme may be operated by non-government and charitable
organizations registered by the IAE. They will be required to establish
centres for learning which meet the standards prescribed under these
guidelines and other standards for running secondary education
programme. The providers can be individuals, NGos, cBos FBos and
other entities legally eligible for running school programmes.

2.4 Partnership and Collaboration
ASEPprograrnme may be conducted through collaboration between two
or more organizations. IAE, as an overall manager ofASEp programme
in the countqr, may collaborate with both national and international
organization/institutions which are interested in providing the ASEp
Programme. The nature of colraboration will be on contractual terms
consented by the both parties based on their legal powers.
However, organization which may need to collaborate between and
among themselves in running the ASEp prograrnme will be required to
obtain official approval from the IAE.

2.5 Communication FIow
2.5.1 Introduction
Information sharing among stakeholders create a good atmosphere
for effective implementation of altemative secondary education. It
creates an environment of sharing experience, technical know-how and
build common values among stakeholders. communication prornotes
a culture of cooperation and teamwork which leads to prograrnme
sustainability. In the context of alternative education, corrmunication
involves horizontal and verticar sharing of information including
decisions from policy makers providing guidelines and regulations for
running the programme, getting feedback from implementers at the
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grassrootsandhorizontalsharingofinformationamongorgansofthe

same level such as inter-ministerial and learning centres. Preparation

ofprogtessivereportsandsubmittingthemtorespectiveauthorities

within the time schedule, strengthening coordination of personnel and

their respective responsibilities harmoniously is critical to maintaining

proper information flow at all levels in order to attain the common goal

of providing secondary education to all people'

2.S.2CommunicationChannelsamongServiceProviders'
Technical Advisors and Clients

Communication system among service providers and learners as

stakeholders need to be strengthened for effective implementation of

the ASEP programme maintenance of good relationship in this situation

can take place both vertically and horizontally'

2.5.2.1 Vertical C ommunication

This is a communication relationship which flows from MoEST/ PO-

RALG level to the ASEP centre level and vice versa. vertical flow of

information will involve;

i) Government, through the MoEST issuing policies, directives and

circulars on lifelong leaming in general andASEP in particular;

IAE interpreting policies, directives and circulars and delivering

them to ASEP service providers. The providers, internalizing thern

for snaooth implementation at study centres;

iii) Cenffe supervisors/managers making by clarifuing the given

circulars and sharing them with the centre coordinators who are

responsibleforthedaytodayactivitiesofthestudycenffes;

iv)Centrecoordinatorssharingtheinformationwithsubject
coordinators,centre,scounsellorandthefacilitatorsonhow
servioesaresupposedtobedeliveredeffectivelyaswellasguiding

ii)
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learners and geffing feedback on their academic progress;
v) centre managers creating an atmosphere which encourages

learners to communicate with counseilors so that they can openly
air their problems that hinder their learning progress;

vi) centre coordinators also communicating with learners about
directives, circurars and regulations so that they are informed and
they can undertake their studies to meet the requirements needed
for enrolment, final examinations and certification;

vii) The centre coordinators preparing an implementation report and
present it to IAE; and

viii) service providers creating an environment to ensure timery
preparation and submission of progress repofls and send it to the
IAE.

2.5.2.2 Horizontal Communication
In this part, service providers are asked to build a curfure of assisting
each other at institutional and individual levels.
i) Through horizontal communication, institutions are abre to

provide and receive opinions and suggestions ftom differentASEp
stakeholders on how best to conduct their work and propose the
best alternatives to suit the ASEP progmrnme;

ii) Horizontal communication facilitates flexibility and gives room for
review of existing ASE' programme curriculurn, study materials
and other guiding materials;

iii) Horizontal communication arso facilitates service providers in
creating systems that ailow the exchange of knowredge and skils
on how to organize, manage and evaruate ASEp programrne at
centre level; and

iv) In horizontal communication, po-RAtG in collaboration
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with MoEST will conduct monitoring and evaluatioo ofl 'AISE'F

programlne, un*'" n'epare Edueation Sector Ferforrnance R'eport

(Fhysical and Finanoial)' Similartry' the IAE shares ttre expertise in

curriculurn design and development with TtrE'

Z.S"2.3Cornmunication at Ward' District and Regional }evetrs

ASEP service providers are supposed to work hand in hand with

officials at ward, district and regional trevels. since the ASEF oerxtre

is part of the immediate community' service providers are required to

workhandinhandwiththeseauthorities.Closelinkseasetheoperation

of the cenffes particularly with regards to progralnnoe advocaoy and

mobilization, enrolment and retention of learners'

a) A't Ward Level

Cenffemanagersandcoordinatorsshallensulerightcornrnunieatiou

andlinkagewithfacilitators'learners'parentsandcommunityatthis

level'Thishelpstomaintaindiscipline.amonglearnersandfacitita,tol.S.

The community in which the centre is located plays a great role in

influencingdisciplineandgoodconductoflearnersandrnaintenance

of securitY

h) The District and Regional Levels

At the District and Regional levels' the RRT in collaboration with RAEO

isrequiredtoestablisheffectiveiinkageforeffectiveimplementationof

the ASEF prograflune' The RRT has to ensure that all the necessary

information and requirements for ASEP services are lnet and known

by the service p'o'id"' before making any decision' The R'RT is also

supposedtoworkwiththeDistrictEducationofficeespociallythe
DAEOandDCSQA'toensurethatnewestablishedASEFLearning

Cenffes are known and registered'
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CE{,EPTER TE{REE

REGISTRATION OF' ASEP T,trA&.NING CE,NTR.ES

3.1 Introduction

This chapter spells out the details on registration of ASEP learning

centres. It clarifies the need for registering iearning centres, critene
and procedure for registration.

3.2 Rationale for Registration of Arterative secorndary Edracatto:r
Learning Centres

Registration of learning centre is very irnportant in running any
educational programme including ASEP programme. since there are
several service providers of the ASEp programme in Tanzania, the need
for their registration is rndisputable. Registration of ASEp leaming
centres is aimed at controlling the provision ofASEp programme in the
country by:

i) ensuring that all learning centres meet the required minimum
standards;

ii) ensuring qualify of services provided in the learning centre is good;
iii) enabling recognition of the learning centres for inclusion in local

and national education plans;

iv) making it possible for learners who successfully compiete stage
two (equivalent to Form IV) with acceptable qualifications to be
selected and integrated into govemment secondary schools;

v) harmonising the provision ofASEp programme countrywide;
vi) enabling the registered centres access technical and other support

from govemment; and

vii) enabling govemment education officers monitor, evaluate,
supervise and control of quality education provided in the learning
cenffes.
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3"3W[imimuEs}orBasicstamdardsforR.egistratioxuof^&SEPx,earning

By law, before any schooi is registered' the Minister responsible

f"oredueationmustbesatisfiedthatarrangernentsforitsorvnersttip'

management"teaclringstaff.cun.ieulurn/syilabus,buildings,teaching/

trearningresourOesandfinaneialaffairsare..sr,litableandsufficient,,for

the purpose of providing education' Otherwise' a regisffation may be

suspendedorwithdrar,r.lifitfailstomaintaintheprescribedstandards.

ThesameistrueforanyASEFlearningcentrethataimsatproviding

the ASEP programme for adults and out of school youths'

{norderforASEPlearningcentretoberecommendedforregistration

by IAE, it has to fulfil the following minirnurn criteria:

0Itshouldberegisteredbylegalandreeognisedautlrorityandhas
a taxpayer identification nurnber (TfN)

ii)Itshouldhaveconduciveteachingandlearningenvironment
such as good classroorns with ventiiation' desks' blackboard and

teaching and learning aids for face-to-face sessions'

iii) It should have qualified and cornpetent facilitators who are

Cemtres

iv)

v)

vi) It should have a min-library'

vii) It should have well-established offrces

viii) It must have toilets'

registration.

diploma holders and above'

It should have a well-established adminisffative structure'

Itshouldhavealeportofapprovalfrorndistricthealthofficerof
compliance with health and safety rules'

Thissectionspellsoutthedetailsoftheabovelistedminimumorbasic

standardsthatASEPlearningcentreshavetoputintoconsiderationsfor
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r) Physicallnfrastructure

All ASEP leaming centres shall be required to be fumished with basic

physical infrastructure, including well-ventilated classrooms, adequate

toiletsAatrines for boys, girls and staff, adequate fumiture, offices, mini

library and other facilities depending on the nature of the subjects which

will be offered at the ASEP learning centre. Classroom should have

proper roofing, windows, doors and floor. The physical infrastructure

aspects of an ASEP learning centre are shown in the matrix (Table 3 . 1)

that shows important facilities which should be available in order to

register ASEP leaming cenfte.

Table 3.1: Facilities, minimum standard and ratios

s/fl Facilities
Minimum
standard

Capaeity/ratio

1 Classrooms 2
1:40 (classroorn/
learners)

2 Offices 2
1:10 (office room/
teachers)

J
Learners' toiiet rooms
- male

1 1:25 (pit/leamers)

4
Leamers'toilet rooms
- female

1 l:20 @it/learners)

5 Workers/staff toilets 2 2 pits

6. Desks 20 1:3 (desk/ learners)

7 Chairs and tabies 40 1:1 (chair/learner)

9 Library I mini- library
1:40 (room/
learners)

ii) Registration to Regulatory,{uthorities

All ASEP learning centres sirall be required to be registered by other

regulatory authorities including Tanzania Revenue Authority (TRA) and

Business Registration and Licensing Agency (BRELA). In this context,

the owner of a learning centre shall provide evidence of possessing

5l
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TaxpayerldentiflcationNurnber(TIN)ineitlrerindividualorcorporate

capacity prior to registration' The owner shail also provide evidence

thattheASEPlearningcentrehasbeenregisteredandrecognisedby

BRE,LA.

iii) Adequate Teaching and l-earning Resourees

The ASEp iearning .Jrr*., rnay differ in terrns of type aud rnodo of

delir.,eryandnumberoflear'ers'yetforLhecantrelrhi;registered'it
shouldindicateadequac;''oirescurcestobeusedinASEPlearners'
AliASEPleanring.cenues.regardiessofhowtheydelivertheir
programmes shail Jnr,,t adequaey of teaching a'nd trearning materials

orfes()urcestosupportindiviriuailearnirrg'inaridition,itShallensure
that academic stalf members who provide instruetion have necessary

equipment, matenals and resources eonsistent witta thc subiects taught

and mode of delir en' 
,ii;

Before ASEP leaming cerriie is registered' the olanager stia

a. dernonstrate that all 0f the instructionat materians are available

includingsl'llabi.textbooks,rnodules'guideliues'reference
materials and other related faciiities'

b. ensure that e'en, learner possesses related texthool<s and/or printed

self-instructtonalmaterialsineaohsub.jeetforwhichtheyhave
been re gi stere d, Th e s e textbooks and/or sel f-instnr'ctional rnaterials

maybeso]dtoSrudentsOnanon-profitbasisoa.o.otppliedthrough
aloanscheme.Ideally,thecostforrnateriatrssh*uldbeincluded
inthetotalf.eefbracoursesotha[trearnerswillnotseethisasan
optional/extra r e quirement'

iv) Compliance rvith Health and Sa$ety Ru[es

Preinises where ASEP leaming eentfe is estabtrished should be located

inconduciveenvironmentwhichisfreefrornnoiseandpotentialhealth

andsecurityrisk.Applicantsshallprovideevideneeofcompliancewith

health and safety rules by subrnitting rnedieatr rep*rts signed by the

District Health Officer (DHO)'

Li
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v) Centre Ongamisatiomatr Stnueturre amd Staffing
Any ASEF leaming centre shall ensure the availabilify of adequate
number of qualified and competent facilitators with diplorna in
education as a rninimurn qualifioation. Applicants shall be required
to have facilitators for all subjects with the ratio of 1 facilitator to 40
students. The structure shall show availability of important expert sueh
as: rnanager/supervisor, centre coordinatoq learners,counsellor/advisor-
and facilitators. Moreoveq the centre rnust indicate its enrolment
capacity in relation to number of teachers and infrastructure avaixable.
trn determining whether the number of proposed staff at any ASEP
learning centre is "suitable and sufficient,,, the following rninirnum or
basic standards shall be applied:

(a) The owner or manager of anASEp learning centre shalr provide
certified copies of contracts of employment for ail staff, both
academic and non-academic, regardless of whether they have
been engaged in silch responsibilities on a full-tirne or part-time
basis.

(b) ASEP learning centres shall ernploy only quarified teachers to
provide instruction and acadernic support to their rearners.

(c) ASEF learning centres shalr employ enough academic staff
to ensure that the maxinnum teacher-student ratio for face-to-
face contact sessions do not exceed the ratio rfacilitator to 40
learners.

ld) The manager of eaeh ASEP learning centre shall designate
certain staff members to provide administrative support,
academic/tutorial support, guidance & counselling support, out
of ciass tutoriar support and access to additional resources &
technologies for students. crear information should be available
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vi) Nlodatity of Teaching and Learning

Friortoregisffation,theASEPlearningcenffesshallindicatedetailsof

howtheteachingandlearningactivitiesshallbeexecuted.Theseinclude

indicatingthetimetable,annualcalendar,deliverymodes(distance'

open learning, face tcl face or e-learning)' mode of assessment' subjects

offered and quality assutrance tools'

vii) Funding and Financial A^rrangexnents

Inorderforthelearnersandotherstakeholderstohaveconfidenceabout

thesustainabilityofASEPlearningcenffe,itmustdemonstratethatits

finances have been placed on a sound footing and that adequate funding

isavailabletomaintainaneffectiveservice.Inaddition,learnersneed

toknowthattheyhaveaccesstolegalrecourseintheeventthatan
ASEPlearningcenffeclosesbeforeprovidingalloftheservicesthey

on how and when such services shall be provided and made

available to students

have paid for.

The following mimmum or basic standards shall apply in relation to the

financialarrangementsforASEPleamingcentrepriortoitsregistration

where the applicant shall demonsffate:

o Evidence of reliability of services through three guarantors'

One of the guarantors should be a local government leader

specifi cally the Mtaa/Village Executive O ffi cer;

e Proposed annual fees which is convenient to tearners; and

o Financial arrangements' The owner shall sign a written consent

guaranteeing that learner's fees will be refunded on a pro rata

basis.Also,theASEPlearningcentreshallnotclosebeforethe

endoftheacademicyearorbeforeprovidingstudentswithall
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of the services they have paid for.

viii) Curnicmla and Syffiahi

Before ASEP leaming centre is registered, the following minirnr.le-n or
basic standards shall apply in respect of the curricula and syllabi to be
used in ASEP programme:

ASEP leaming centre manager rnust indicate in writing whether its
courses will adopt/use:

(a) The same curriculurn as is used in trre formar edueatiom
system, or an arternative curriculum that has been approved
for the purpose of assessrnent by a competent authoity,
such as the National Examinations council of Tanzania
CNTECTA) or the Institute ofAdult Education (IAE)

(b) The same syliabi as used in forrnal schools, oTASEF syilabi
devised by a cornpetent authority, such as the Tanzania
Institute of the Education in collaboration with IAE.

3.4 Procedures for Registration of ASEP tr earnimg centres
The following procedures should be adhered to during centre registration:
i) The owner of the learning centre (applicant) shall fill the registration

application forms available at trAE R.egional ofifice or at trAE
website (s&uiaq. aelz) ;

ii) The duly filled application forms shall be returned to the IAE,s
respective Regional Resident Tutor,s Office;

iii) The applicant shalr make apprication and registration payrnents
specified in the form;

iv) Applicants for registration shail provide certified copies of
contracts of ernployment for all staff both academic and non_
academic, regardless of whether they have been engaged in sueh
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responsibilities on a f'ull-tirne or part-time basis

v) Inspection team which includes the Regional Resident Tutor'

DistrictAdultEducationofficerandDistrictChiefSchoolQuality

,dssuranco Officer' shall visit the proposed iearning centre' assess

compliance with established standards and write recommendation

report which sha1l propose whether the cenffe shouid be registered

,, J":ri"nt tutors sha1l send inspection reports signed by each of the

three members of the inspection team to the IAE Headquarters;

vii) At the IAE headquarters' the inspection reports shall be

verifiedandpresentedatdifferentlevelsofdecisionmakingfor

recommendations and aPProval; and

viii)Where the application qualifies for registration' the owner shall be

notif,edinu.riting.unau"awardedacertiflcateofregistration.

3.5. conditions for Registration and operation of ASEP Learning

Centre

i) It shall be mandatory for all ASEP iearning cenffes to be registered

before starting its oPerations;

ii) Centre *u"ugt'i"tpervisor and centre coordinator of ASEP

learning cent; shall be required to have attended a short course

training on management of Alternative Secondary Education

Fathway n'o*'*t offered by IAE before registration'

iil)ItshallbemandatoryforanASEPlearningcentrecoordinator,or
any other staff responsible for academic performance' to attend at

leastonceashortto"""onASEPmanagement'organisedbylAE;

iv)ItisstrictlyprohibitedtoanyunregisteredASEPlearningcentreto
conduct activities related to ASEP programme;

v) trn eases where the proposed name of a learning centre has a



reference to a religious denotation such as saint; the applioant shall

seek approval from the recognised religious leaders from wFuch

the proposed name has emanated;

vi) Ifthe applicant is the owner of the prernise, he/she shall be required

to provide certificate of land occupancy. Likewise, for premise

which has been rented, the applicant shall be required to provide a

dull signed conffact of the premise rent;

vii) A registered ASEP leaming centre shall not be allowed to transfer

its premise to other location(s) which was not involved in the

initial inspection. If there is a need to do so, the owner shall notiff
the responsible authority thereafter shall be required to process for
a new registration, by following all procedures for registration of
ASEP leaming centre;

viii) Transfer of registered ASEP learning centre to the neddifferent
premise other than where it was registered with no official
notification from responsible authority shall amount into
nullification of its regisffation status;

ix) Registration for ASEP learning oentre shall last for five years;

thereafter the owner shall be required to renew regisffation under

the same procedures for registr-ation ofASEF learning centre;

x) ASEP learning centre seeking for renewal of registration shall
provide evidence of tax clearance certificate;

xi) The IAE Director can impose penalty upon violation of rures and

procedures for running ASEP learning cenffe;

xii) where necessary Director of IAE may involve team indicated

in 3.4 (v) for inspection and recommendation for measures to

be taken following breach of rules/regulation for running ASEP

learning centre;

TI
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xiii)PenaltyforviolationofrulesandregulationofAsEPlearning
centremayinclude:suspensionofregistrationstatusfortheperiod

of one month, three months' six months or one year' Where nature

thebreachofruleshasbeencriticalDirectoroflAEmaynulliff
registration status ofASEP leaming centre;

xiv)ownerofASEPlearningcentrewhowishestore-registeralearning

. centre after official nullification of registration shall be required

tofollowallproceduresforestablishmentofnewASEPlearning

centre;

xv)RegisteredASEPlearningcentreshallberequiredtouseflexible

syllabiandself-learningmaterialsdevelopedspecificallyforASEP

programme;

xvi)ItshallbemandatoryforallASEPlearningcentrestopayall
mandatoryfeestolAE,whichincludesleamer,sregistrationfee

andcoordinationfee.Failuretodoso,shallamountintoserious

penalty including withdrawal of right to operate as an ASEP

leaming centre; and

xvii) It is a mandatory for everyASEP learner to register and pay fee

for mock examinations as directed by the IAE (refer regisfration

form forASEP learning cenffes). In this case, it is the responsibility

ofASEPlearningcentremanagerorcoordinatortoensurethateach

ASEP learner registers and pays fees on time'

3.6 Enrolment and Registration of Learners

This section aims atproviding information onprocedures for enrolment

and registration of learners at ASEP learning centres'

3.6.lThelmportanceofEnrolmentandRegistrationoflearners
1)Toknowthenumberofleanrerswhoareenrolledandregistered
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so as to have good planning for running the programme; such

as classroom allocation, provision of facilitators, teaching and

learning facilities;

ii) To recognise the learners enrolled and registered at a given learning

centre;

iii) Learners to be easily spotted and assisted where need arises for
better understanding of the programme;

iv) To easily provide with guidance and counselling services, hence

make proper selection of the programme;

v) To know learner's academic background for identification and

proper support.

3.6.2 Procedure for Enrolment and R.egistration of Learners
i) The applicant shall filI in the application forms online or manually

obtained from a respective registered learning centre;

ii) The applicant shall present the dully filled in application forms,

together with the application fee (specified in the form), to the

coordinator of the learning centre; and

iii) The Regional Resident Tutor shall compile the information
obtained from the returned application forms and present report to

the IAE Headquarters.

3.7 Procedure for Registration eIf,{,earners for Examination
Leamers in ASEP shall do intemal and external examinations at

different times during their studies. Procedures for their regisffation to
sit for the examinations shall be provided frorn the bodies responsible

for specific examinations. In this case, such details shall be provided by
IAE and NECTA.
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CIIAPTER. F'OUR

TXIE ASEP PROGRAMME OR'GANISATION

4.l lntroduction

ASEP progralnme is anchored on a flexible system learning based on the

philosophy of open and Distance Learning. However, it is imperative to

have guidance in handling common issues which may affect efficiency

and effectiveness of the programrne. Thus, this part provides general

guidelines on how the programme should be organised including the

targetgfoup, curricula and syllabi, mode of delivery stages of leaming,

resources, support services, assessment of learning, qualification and

certifi.cation.

4.2 Tar get Group for ASEP Programnne

Conventional secondary education inTanzania is offered to a specific

targetgroup of lea:ners with defined age category ranging 14-19 years.

Beside the limit of age, conventional schooling generally comprises of

rigid rules which results into drop-outs due to reasons such as early

marriage and pregnancy in girls. Besides there are other disciplinary

challenges and there are others who fail to enrol in learning due to various

socio-economic problems. Consequently, conventional secondary

education leaves wide group of potential secondary education learners

whose solution is to engage inASEP progplnme. The follow'rng are the

target group ofASEP learners:

i) Learners who completed primary education and other equivalent

prograflrme but who did not enroll in conventional secondary

schools;

ii) Formal secondary school drop-outs including wlnerable and

disadvantaged grouPs /Youths;

iii) Learners who completed form four who wish to re-sit for Certificate
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of Secondary Education Exarnination;

iv) Form Four graduates who are eligible to sit forAdvanced certifie ate
for Secondary Education Examination; and

v) Form six graduate who wishes to re-sit forAdvanced certificate for
S econdary Education Examination.

4.3 Curriculum and SyXIabi

ASEP uses the same curriculum and syllabi used in conventional
secondary schools. However, these curricula and syllabi have been re-
organized by IAE with a view to meet the learning needs of learners
who pursue flexible learning inASEp.

4.4 Modes of Deliveny fon the ASEP Frogramarne
Based on the diversity of rearners, ASEP requires learning approacra
which can accommodate diversified needs of various groups. Therefore,
open and Distance Leaming is the recommended rearning mode to
aciults and other groups which require flexible rearning. oDL is a mode
.. jelivery whereby a teacher and student are separated by distance,
: - :av occasionaily meet for tutorials (face to face sessions). This
zrr:-::h shall combine the best tradition of correspondence and
c:s-::: :ducation with the current information and communication
techr--':,:-' ilcrs) media. However, each ASEp leaming centre shall
be requ:::c :. use one or a combination of the folrowing modarity for
running .{SE P programme.

i) Morning Classroom Learning Sessiom
where learners can nianage to attend learning during the morning, the
learning centre mat establish learning progralnme for moming sessions
whereby, timetable for classroom facilitation shall consist of a minimum
of four (4) hours per day for fir,e days of the week for academic subject
and one (1) hour per week for rife sk,rs, fiom 7:00am -1:00pm (noon).

Ci') :
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It is proposed that, duration' of single iearning session should be one

hour per subject' However' adjustment of tirnetable can be adopted

according to ttrre speeifie leaming nee<J's fr:r a given subject'

ii) Evening Classes

The Evening class mode of leai:ning ean be aclopted whereby most

ofiearnershavelimitecltimetostrr<lyrluringthemorninghours.The

learningcentrewhichadoptsthi'smodelshalllrefi.eetoalTangelearning

sessionfroml:00pm-08:00pmwithaminirnunroffour(4)hoursper
dayforfivedaysofweekforaoadenriesrrbjeetsanrtrone(1)hourper

weekforlifeskills'However,adjustmentoftirnetabiecanbeadopted

according to the specific learning needs for a' given subject'

iii) Distance Learning Mode

Leaming in ASEP eentres may be organised in a form of distance

learningwherebylearnersusemostoftheirtirneforprivatestudy.
However, registered learning eenffes which choose the distance

learningapproachshallarrangefacetofacesessionsforfourtimesa

year having an inten'al of maximum three (3) month' Each face-to-

facesessionshallhaveaminimumdurationofsix(6)hoursadayfor
fivedaysaweekforacademicsubjectandatleastone(1)hourforlife

skills. However, adjustment of timetable can be adopted according to

the speciflc leaming needs for a given subject'

4.5 Stages of Learning in ASEP Prograrnxne

ASEP programme will have three stages of learning as follows;

i) Stage One

Thisshallbethefi'rststageoflearningwhiehisequivalenttoFormland

II ofthe conventional seeondary schoor. Stage one learners shall study

foraminimumdurationofl(one)yearanelrequiredtositandpassthe
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Qualifting Test from National Examination council ofTanzaniabefore
moving to stage II.

ii) Stage Ttvo

stage Two is equivalenttoFormlll andlVofthe conventional secondary
education. This stage comprises of leamers who passed the euali$dng
Test from National Examination council of Tanzania and who are
prepared to sit for certificate of Secondary Education Examination
(csEE). It will also include private candidates who wish to re-sit for
CSEE.

iii) Stage Three

Stage Th,ee is equivalent to Forms v and vI of secondary education
conventional schooling. Eligible candidates to join stage three shall be
stage Two/Form Fours who passed and attained requirements to sit for
Advanced certificate of Secondary Education Examination from the
National Examination Council of Tanzania.

4.6 Teaching and Learning Resources

Regardless ofhow much time leamers spend in direct contact with tutors,
they also need to have a number of hours for individual study. Teaching
and leaming resources such as textbooks, printed self-instructional
booklets, audiolvideo materials or e-learning resources are crucial for
all learning centres. In this case, all learning cenkes, regardless of how
they deliver their programmes, shourd make available adequate and
appropriate materials or other related resources to support individual
study. with reference to this, all facilitators and learners should use the
study materials (modules) prepare{ by IAE. The costs of the modules
are affordable to ASEp learners.

Gr)
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Inthiscase,IAEshalipreparestudymaterialswhichareinteractiveand

enabtre learners to assoss themselves' T'he IAE is required to:

i) Ensure study materials in use are updated;

i1)EnsurethoroughorientationforfacilitatorsontheuseofASEP
study materiais and other reading materials; and

iii)ConductorientationooursestolearnersonhowtouseASEPstudy
materials since they are designed in different ways from those used

in conventional sYstem'

4.7 Learner SuPPort Services

The effective provision of AsEp prograrnrne is dependent on the

supportservicesofferedtothelearners.Thelearnorsupportservices
involvethreemajorareaswhichareadrninistrativeservices,academicl

tutorial and guidance and counselling services'

Administrative serviees involve registration of learners' preparation

of learning timetable/study calendar, established study cenffe (venue),

dispatchofstudymaterialsontirne,provisionofrelevantinformation

aboutproglammeincludingentryqualiflcations,timeforregisffation,

tuition fee, programme duration, modality of learning' certiflcation

andawards.Theadminisffativeservicesalsoinvolveestablishmentof

recordkeepingsysternandconductingorientationcoursesforlearners.

Learnersalsoneedtobeinformedonmatterspertainingtoexaminations

suchastypesandtimeofexaminationstheyarerequiredtoattempti.e.,

nationalexaminations,noockexaminationsandinternalexaminations.

onotherhand,tutorialsupportservicesinvolveconductingclassroom

teachingandlearningsessions(facetofacesessions)'provisionof
assignmentstolearners,provisionofcons.tructivecommentsonleamers,

assignments,assessmentoflearningandprovisionoftimelyfeedbackto

learners.Furthermore,guidanoeandcounsellinginvolvepsychological
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adjustment to learners in order to cope with various academic and
social economic problems which face learners during their studies.
These services shall be provided at different levels starting from AEp
Learning centres to ministerial level. The emphasis is on supporting
learners for enrolment, retention and successful completion. AII service
providers and implementers at various levels shall be required to ensure
leamer support services are offered in timely manner and making sure
that there is a qualified professional staffto offer such support services.

4.8 Assessment

Assessment is the process of determining how much learners have
achieved the intended learning outcomes. It plays a vital role in assuring
the quality of service provided. In the context of ASEp, assessment
is conceived as a tool that helps learners learn and continue to learn
effectively. Therefore, assessment is used as a way of identi$ring
weaknesses and strengths of learners and making timely corrections to
improve performance.

This ASEP guidelines provide directions to service providers to have
clear information on how assessment (intemal and external) should be
carieC out at leanring centres.

4.8.1 Internal Assessment

Internal assessment shall be conducted under the authority of the
institution. InASEP, continuous assessment can be done different ways
which include unit assignments, weekly test, monthly test, projects,
portfolio and terminal examination.

i) UnitAssignments

EachASEP learner is required to attempt all
at the end of each unit in the module. The

unit assignments provided

provided unit assignments 
,r
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themselves about their strength and

shall helP the learners to assess

weakness.

for Stage III (three)'

?;yri::X;:'I. needed to attempt one monthrv test that shall be

provided by the subject tutor so as to check the achievement of the

specinc learning objectives of the covered topics'

iii) Terminal Examination

ASEPlearnersshallattemptterminalexaminationattheendofeachterrn

soastocheckthelevelofachievementofspecificlearningobjectives.

4.8.2 External Assessment

ExternalexaminationforASEPlearnersshallbeinthefollowingmajor

categories as follows:

i) Institute of Adult Education Mock Examination

IAEshalladministermockexaminationforstagesl,Ilandlllwhichis

mandatorytoallASEPlearners.ThelAEmockexaminationshallform

the basic requirement for awarding Leaving Certificates for leamers

who attended learning in the ASEP Programme' However' along with

IAE mock examination' service providers may organise their own mock

examsfortestingspecificareasoftheirchoiceintheirregionandzones.

ii) National Examinations

IntheASEPprogranrmelearnersshallsitforthreetypesofnational

examinations udrni"itttttd by National Examination Council of

Tanzaniabasedoneachstageoflearningwhichare;QualiffingTestfor

StageI(one),CertificateofSecondaryEducationExaminationforStage

II(two)andAdvancedCertificateofSecondaryEducationExamination

<,



4.9 Qualifications and Certification
certificates shafl be offered to the candidate who has successfully
completed the programme. There wilr be two types of certificates which
will be offered under this programme which are:

4.9.1 Leaving Certificates
These certificates shalr be offered by IAE to Stage Two and rhree
registered rearners who successfuny complete ASEP programme and
sit for mock examinations.

4.9.2 Academic Certifi cates
The Nationar Examination council of Tanzania (NECTA) shail award
academic certificate (certificate of Secondary Education Examination)
for ASEP learner who will pass form four examination and Advanced
certificate of Secondary Education Examination for learner who wilrpass Form six Examinations. ASEP learners aged below 24 who wi|pass csEE examination and meet requirement for transitioning toForm Five shafl be eligible to be selected to join Advanced secondary

Education in conventional schooling system. other learners aged above24 years who will pass GSEE and attain qualification for transitioning
to Form Five may enror into Stage Three ofASEp programme or otherpost- secondary learning prografllme of their choice.

l
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CHAPTER FIVE

QUALITY ASSURANCE AND CONTROL

This chapter intends to enable service providers to develop common

understanding of q*lity assurance and quality control of programrne

offered through ASEP Programme to ensure qualrty services are

provided and maintained' 
: of ASEp

5.1 Quality Assurance and Control in the Context

l:"irffiffiance is a system through which an institution demonstrates

conditions that are in place for teachers and learners to achieve

prescribed standards in education programmes' It includes all plans and

systematicactivitieswhichprovideconfidencethatservicesprovided

will satisff given requirements for qualiry Quality assurance in this

cofltextimpliesaprocessthroughwhichASEPprogrammeandthose

engagedinaaminist.utiueactivitiesaswellasotherstakeholdersen$}re

themselves that they consistently reahzethe highest standards possible

in aspect of its aJtlvi**. u canbe described as ways of managing the

ASEP programme' the service provided to ensure that they are kept at

highstandardthatwillpositivelyaffectitsproducts.Therefore,itshall

involveinternalandexternalinfluencetognsureefficiencyandbenefit

desired.

5.2 Importance of Quality Assurance and Control in ASEP

Programme

Quality asswance and control work enables to:

1)onsurethatwhatisprovidedtolearnerisrelevantandalignedto
needs or requirements;

ii) ensure that, learning environment is improved and friendly to
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'learners, thus, learning facilities and study materials are available

and user friendly;

iii) ensure that facilitators, counsellors and supporting staff are

qualified, motivated and support with necessary incentives; which

arouses intrinsic motivation and self-commitment to effective

service provision;

iv) ensure financial management is strengthened in order to improve

services by controlling the misuse of funds; and

v) ensure that quality is maintained in order to compete with other

providers and attract learners.

5.2. Penmeters for QualityAssurance inASEP

The following are the parameters for quality assurance inASEP:

r) aue[ry of Facilitators

Quality of facilitators has serious impact on the assessment of quality

inASEP. They need to be adequately qualified for facilitating learner in

their subjects. They must be equipped with the principles and practice

in ASEP; and this parameter focus on their qualification experiences

coryetencies, capacities and acquisition of desirable skill to job related

lasLs.

ii) Quality of Teaching and Learning Process

Quality of teaching and learning process should be supported with

relevant facilitation methodologies, adequate facilities, involvement of
all leamers in the teaching and learning process, provision of conducive

learning environment and cooperative assistance between teachers and

learrers.
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ur) Registration of ASEP Learning Centres

RegistrationisimportantinASEPensurethatcentresabidetotherules,

regulations and proper practice running ASEP progralnme

l9 Enrolment, Retention and Tfansition Rate

Qualityenrolment,retentionandtransitionrateiscriticalineducation
system. Any education programme has an aim to be achieved' starting

from enrolment of learners, retention as well as ffansition of learners

to another level of education' In ASEP programme' the quality of the

programme can be assessed by looking at enrotment' retention and

transitionrateoflearnersfromonestagetoanother.

v) Adequate Infrastructure

Quality of infrastructure in ASEP progranlme shall be determined by

assessingavailabilityclassrooms,librarylaboratoryofficesandtoilets

which are sufficiently to the leaming needs'

vi) Quality of Teaching and Learning Materials

Qualrtyofteachingandlearningmaterialsisabasiccomponentin
achievingleaminggoalsforlearners.Teachingandlearningmaterials

used in ASEP proglamme should be relevant to curriculum contents and

specific learning needs. Learners are expected to use self-study materials

developedspecificallyforASEPandotherbookswhichsupplementthe

learning needs for different subjects. Moreover, teaching and learning

aidsshouldbepreparedwithregardtoenvironment,natureoflearners

and subject matter being taught'

vii) Programme SustainabilitY

Programme sustainability as among quality ASEP Programme is the waY

through which practice enable it to last and serve for future generation'

Important aspect of sustainability of progralnme include : sustainability

of tunding, involvement of stakeholders, awareness creation and



participation of community needs to be carefully ptanned and enforced
in order to archive maximum attainment of the prograrrme objectives.
5'3 Criteria for Maintaining Quality in ASEp programme
The IAE roles and resnonsihiliriao -^^..:-^ :. -

maintainedbyau*;,'.0,";;H:::T:1:::rHfffi iill:ilL:
in the followins areas.

T'
i rr! -

ia.,':i:;

The I-:,:

L-

oit _-::

ii) AlignIAE p

b) Learnerc

trons are guided by national vision and mission, which
on which the alternative secondary education is centred.
I do the foilowing;

b-policies and plans as per stated IAE policies and
) ensure alternative secondary education programme
ively by providing quality services; and

icies and plans with national priorities.

In the provision of quality service, deta,ed rearners, profire is important.It should indicate past, present and potentials of the learner. The profileshould be wdated to enrich the processes of instructionar designing andmateriars development together with learner support services. The IAEandASEp leaning centres should do the following:,) Prrepare deta,ed learners profires incruding effective databases,npdating learners, information, prior learning experiences,achievements and work experience; andi0 Establish Education Management Information System @Mrs)which rinks the reanring centre to the IAE Regionar office, IAEHeadquarters to MoEST. This sha, fac,itate govemment policyand decision makers and pranners to make informed and rationaldecisions. .or
.1



c) Programme develoPment

The IAE has developed flexible syllabi and study materials to enable

effective learning inAlternative Secondary Education Programme. The

IAE andASEP leaning centres should do the following:

i) Ensure availability and effective use ofASEP study materials such

as syllabi, modules, learner's and tutor's manuals and guidelines

prepared by IAE;

ii) Consider the available resources including technology, qualified

facilitators as well as physical facilities;

iii) Conduct orientation courses to teachers and learners on how to use

Alternative Secondary Education study materials since they are

designed differently from those used in the conventional education

system;and

iv) Ensure resources are used appropriately and cost-effectively to suit

the desired leaming pu{poses and outcomes.

d) Assessment

The IAE's ASEP imFlementation guide elaborates on how internal

and external assessment should be calried out. Moreover, the leamer

is responsible for making self - assessment by doing unit assignments

included in learners'study modules. The external moderators maintain

quality by moderating mock examinations to be done by all learners

countrywide. The National examinations form part of the extemal

assessment. In this case, IAE is required to:

i) orient facilitators/markers on systematic marking of learners'

assignments and provision of constructive comments/feedback;

ii) provide clear orientation to learners on the importance of doing

unit assignments provided in the modules and dwing face-to-

face sessions, terminal and annual examinations as a vital part of
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assessing the leamers' development; and

iii) supplr' iearners with relevant information and encourage them to
do bc:h inremal and national exarninatioms.

e) Learner Support Senvices

I ;.=::s should be provided with opporhrnities to enable them aehreve
.-:::,led learning outcornes. These services wil! be providec 

"i:.:l'erent levels starting frorn Learning centres to the ministerial ievei.
The emphasis is on supporting learners for enrolment, retention a*c
successful completion. The IAE andASEp learning centres are requ_irec
to:

i) ensuxe learners are provided with relevant infonnation related tc
their study programme;

ii) ensure learners access guidance and counselxing services regardlng
personal and learning difficulties that affect their leaming;

iii) orient learners to assurne responsibilities for ttrreir om iearning;
iv) conduct capacity building for faoilitators to assume their tutorins

and counselling responsibilities; and

v) provide learners with necessary facilities and equiprnent essential
for their successful learning.

Q Hunnan R.esources

Adequate and quaiified facilitators are essential for quallty e<i:.leaticr
provision. The qualifications of faciiitators should be appropriare to
the level of the education and training services provided. The ASEF
learning centres should do the following;
i) Maintain staf,f structure incruding centre manager/supen,isor,

centre coordinator, counsellor and subject facilitators with their
responsibilities clearly deflned; and

ii) Build capacity of facilitators on methodology and specializeiE59



roles by consulting IAE Regional offices and ensure that they are

monitored and suPPorted'

g) Management and Adrninistration

The ASEP leaming cenffes shall have effective and transparent

management of human, material and financial resources as well as

communication and inf,orrnation f,or effective education provision' In

this case the ASEP providers are required to:

i) have structures and lines that keep the study centre managernent

and staff accountable to existing management structures;

ii) manage communication including proper information to prospective

learners and stakeholders, as well as quick response to enquiries

and complaints;

iii) establish a system which furnishes prospective learners with

adequate information concerning enrolrnent, regisffation, fee

sffuctures and mode of PaYment;

iv) ensure functionality and security of facilities and equipment at the

Learning Centre. Both staffand learners are oriented on techniques

for proper use and security maintenance;

v) ensgre physical environment supports learning i.e. size of

classrooms, chairs, desks should reflect number of registered

learners;

vi) ensure proper budgeting reflecting learning centre. objectives. For

exarnple, handling fees, timely payment to part time and permanent

staffand procurement of materials; and

vii) ensure detailed information from IAE and NECTA is available to

learners timely to avoid inconveniences. Such information includes

module price, examination fees, i.e. Stage One and Stage Two mock

examinations prepared by IAE as well as the National Qualifying
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Test and Fonn IV Examinations administered br, -.iE,.- T_

h) Coopenative R.elationships

TheASEP learning centre has to collaborate with learners. iL.:r_-._l
parents, local government struetures anstr other instifurions rr. .-r .-.

formal schools and colleges. To rnaintain this, they shor-rld ;,r.-.--_
mutual relationship is strengthened between the Leari:ing Cerrir. :
other stakeholders. This promotes support arlrl sense ol o.,r,nersl. :
among stakeholders,

i) trnformation Disserninatiorc

Information sharing between the ASEF learning eenke manage.,-r:
and other stakeholders prornotes corrunon understanding cf eacr .;iher.
and enhances publicity. ASEP learning cenffe should;
i) establish effective information network systern whieh airc.,,,:.

information sharing among stakeholders;
ii) should ensure effective supply of infomration to stakelcrrieri

including learners. This creates awareness; and
iii) supply employers and sponsors with eorreet an<l su-ffieienr

information on requirernents for learning.

j) Performance R.esults

TheASEP in general andASEp learning centres in pat-rieular "wili sin., i.
for better performance results ,*,hich furfil the National Edi:ca:ll:_
vsion and Mission as well as clients' needs. xn this ease the ASaL
learning centres are required to:
i) ensure the ASEP learning centre operates effie iently and efl.ecti.,,el-.,

to fuifil its vision and mission;
ii) ensure leamers are guidetl to achieve better results that increase

oppornrnities for further studies and world of w,ork;
iii) ensure results are used as one of the evaluation indie;-;crs t.clr6t



improving the design and teaehing and learning process;

iv) provide feedback to learners to enable them make evaluation on

their aeademic progress; and

v) strive for standards that are aligned with national education

authorities such as NECTA and IAE.

5.4 Quality Contnol Mechanisms

a) Quality of Applicants

Learner's essential entry qualifications should be established. In this

case, trearner's educational background should be assessed to determine

placement levels. Note that, entry qualifications have important effects

to quality of output or product"

b) Quality of Facilitators

Maintain adequate number of facilitators (at least one facilitator

for each subject) especially with regard to conducting faoe to face

sessions. Facilitators should have minimum education and professional

qualifications (a diploma in education) that enable them to effectively

facilitate secondary education through A S EP learners using appropriate

approaches. The facilitator's background inforrnation, certifi cates and

teaching competencies should be assessed before and during their work

period. Furtherrnore, facilitators should sign work contract before they

start working.

c) Tirnely Feedback

Unit assignments and tests should lead to giving feedback in a specified

time so as to inf,orm-and encourage learners. This also creates opportunity

for guiding learners academically.

d) Supervision and Monitoring

Supervision and monitoring in ASEP is important as it puts the
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m?nagement teams of the centres to strive to meet set standards.
Through monitoing and supervision shortfalls in the process cf
education particurarry in ASEp can be identified and corrected before
major problems resurt. Therefore, rearning centre supervisors and
coordinators shourd establish and instifute a system for close supervision
to subject facilitators. This wil ensure effective facilitation based ontlle given sylrabi and modules. The IAE,s R.egionar R"esident Tutors,
District chief Schoor euality Assurer (DCSeA) and DAEos at theDistrict will visit the centre for monitoring purposes.

e) Course/Subjects Evaluation
ASEP leaming centre has to continuousry collect feedback and datafrom daily operations so as to ascertain the extent to which each course/
subject meets intended objectives. Thus, rearners and facilitators willhave an opporfunity to forward suggestions for course/sub-iect review.
Q,4ss..ssrnent

There shourd be an assessment guide which will be prepared by IAE.This guide will indicate how assessment shourd be carried out.
The AsEp reaming centre should establish examination committeeconstifuted by the centre coordinator and subject facilitators. Thecommittee is charged with moderation of internar examinations inorder to maintain the set standards. The question rr.-r 

-r, 
the testsand assignments should develop various levers of learner,s cognitive

and practicar sir:ilrs. The cente should maintain credibility through itsevaluation n :chanisms. The commi ttee is arso respons ibt e ror ro*rrlr*
learners wh are quarified to register for nationar examinations and thosewho are no' rqualified wilr be advised to get more time forpreparation.
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g) Learmer suPPsE"t serviees

'[ire treaming centre should estatrlish a learner support systern wtrric]r

comprises of facilitators, parents and peers who will support learners for

elx'otrment, retention and successful completion. The centre is required

to ensure leamers access guidance and counselling services regarding

personal and leaming d.ifficulties that affect their learning and enable

thern assurne responsibiiities for their own learning.

h) T'eaehimg and Learning Materials

ASEF teaching and leaming rnaterials should be prepared by qualified

and coniperent personnel capable of preparing ASEP prografilme

rnateriais. Normally, instruction al mateials for ASEP should be

interactive to enable learners to study on their own most of the time'

I-,earners should be oriented on how to use ASEP instructional materials

since they are designed differently from those used in the conventional

moetre.

5"5 &,qcnitoriuag amd Evaluation of ASEP Programrne

For the purpose of achieving quality assurance, IAE will be responsible

to eritically rncnitor and evaluate the ASEP learning centres and

progr#.rnme as a whole periodically on the following aspects:

i. Training programme: checking the effectiveness and

ffia$agernerit procedures, so as to find out its effectiveness,

effi.cieney and other outcomes.

ii. Learner support and learning materials (if they adhered to the

IAE guidelines): This will involve both formative and summative

evaluations. "the airn of rnonitoring is to ensure what have been

planned is run accordingly so as to aehieve the intended goals,

assessing progress towards achieving prograrnme goals duing
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ftg implementation.

Evaluation of the prograrnme at ASEP leaming centres: This

aims at assessing programme progress status and trend of
resource utilisation, so as to improve futwe implementation of
the programme, and to find out whether the means used have

achievedtheir goals.

Areas formonitoring and evaluation ofthe programme atASEp learning

centres will include syllabi, study materials, learning environment,

learners' performance and livelihood of the centre, facilitators and

other stakeholders. other areas to be looked at are formation of
different committees, mobilisation process, community awareness and

participation.
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